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Introduction by the Director of Children’s
Services – London Borough of Redbridge

We are pleased to commend the 2016 – 2021 Agreed Syllabus for Religious Education. It
replaces our current syllabus which has been in operation for 5 years, and has been developed
in consultation with the borough’s faith communities and school staff over the last few years.

We hope that teachers and leaders responsible for the delivery of religious education in
Redbridge find the syllabus a useful tool in the continued provision of high quality education
for our children and young people. This syllabus is a statutory requirement for all maintained
schools which do not have designation relating to religious character, for children and young
people aged between 4 and 19.

We believe that religious education can play an important part in supporting the borough’s
tradition of respect and understanding within and between its different communities. The
development of this comprehensive and practical syllabus is, therefore, a real investment in the
futures of pupils in both Redbridge and Havering, with whom we have worked in partnership
on the development.

Our appreciation and thanks goes to all those who helped inform and shape the Agreed
Syllabus for Religious Education.

Pat Reynolds
Director of Children’s Services
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Religious education is a statutory subject and forms part of the core curriculum for all Key
stage 1 and 2 pupils. Religious Education (RE) in this country is distinctive in being locally
agreed within each Local Authority and closely aligned to the nature of the community itself.
RE rightly strives to be relevant to the lives of young people of all faiths and none and this
syllabus created by the Havering SACRE and the teachers who contributed to this draws on the
experience of the local faith communities within the London Borough of Havering.

Now, more than ever, it is vital that young people are able to understand themselves within the
context of a diverse society so that they are equipped to be active citizens with the confidence
to participate with peers whose background can often be different to their own. The
Government's emphasis on understanding, tolerance and integration points to the importance
of establishing common ground with a clear sense of shared aspirations and values though this
can only come about if we have confidence to learn from those different to ourselves.

As our world becomes more connected, it is ever more important that we strive for increasing
harmony between people from different backgrounds and equipping young people within
communities to be at the forefront of this. There is a crucial need to comprehend and
appreciate our diversity. Religious education is an important curriculum subject in its own right,
making a unique contribution to the spiritual, moral, social and cultural growth of children and
young people, supporting their personal development and well-being and fostering community
cohesion. It is vital that knowledge of belief systems and values is disseminated in our schools
so that our young people are able to understand the importance of commitment to their own
values and beliefs in order to develop a positive approach to life and tolerance and respect for
each other.

Havering is a progressively diverse borough and we hope that this agreed syllabus will provide
direction and assistance to teachers in the execution of this vital element of the curriculum. We
are confident that this will be a valuable resource for learning and appreciating the many
aspects of different religions and beliefs. We hope also that its use will motivate teachers and
lead to many exciting and thought provoking RE lessons.

Joy Hollister
Group Director, Children, Adults and Housing
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It is a pleasure for us to be able to write this foreword to this new Agreed
Syllabus for Religious Education. We are very conscious of and thankful for
all the hard, dedicated work that has taken place over the past year and a half
to bring it to fruition. We have both been contributors to one or more of the
development meetings and would like to commend the level of careful
thought evident on these occasions.

It is a comprehensive document following a logical sequence of sections
dealing with the purpose of RE itself, the statutory requirements
concerning the subject, the knowledge to be gained, how this is to be
assessed and a final guidance section which gives a brief survey, not only of
the six main religions to be studied (Buddhism, Christianity, Hinduism, Islam,
Judaism and Sikhism) but also the three other religions recognised by the UK
government (The Baha’i Faith, Jainism and Zoroastrianism) and the alternative
worldview, Humanism. Acquiring knowledge is a fundamental requirement of
any subject so there is a wide scope for this to occur, especially since
investigations on topics beyond those listed are not debarred.

Crucial to this aim are the tools needed to unlock this chest of knowledge. Throughout the
syllabus there is great emphasis on developing the skills of investigation (in which the
increasing ability to ask pertinent questions is an important part), reflection (being able to
evaluate what has been learnt), expression (being able to record and impart this knowledge),
empathising (the ability to understand and show consideration for the experiences of others)
and application (where the skills acquired enable links and connections between religious
traditions and worldviews to be made).

In a time when ‘Religion’ is too often portrayed and seen in a negative light, the acquiring of
such skills is particularly important to enable students to refute doctrines tainted with
prejudice, virulence and insularity, and to recognise any distortions of religious teachings that
may be encountered. By their aid all notions, statements and concepts can be tested and their
validity assessed, and these skills can also be applied elsewhere with similar beneficial effects.

Key to this syllabus is a reaching out to the experiences of others, leading to an understanding
and respect for their beliefs and outlooks and an acceptance of the concept of unity in diversity,
so crucial for our society today.

We are delighted to commend this syllabus and thank once more those whose tireless efforts
have brought about its existence.
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Foreword by the Chairs of Redbridge and
Havering SACREs.
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Religious education contributes dynamically to children and young people’s education in
schools by provoking challenging questions about meaning and purpose in life, beliefs about
God, ultimate reality, issues of right and wrong and what it means to be human. In RE they
Religious education contributes dynamically to children and young people’s education in
schools by provoking challenging questions about meaning and purpose in life, beliefs about
God, ultimate reality, issues of right and wrong and what it means to be human. In RE they
learn about and from religions and worldviews in local, national and global contexts, to
discover, explore and consider different answers to these questions. They learn to weigh up
the value of wisdom from different sources, to develop and express their insights in response,
and to agree or disagree respectfully. Teaching should therefore equip pupils with systematic
knowledge and understanding of a range of religions and worldviews1, enabling them to
develop their ideas, values and identities. It should develop in pupils an aptitude for dialogue
so that they can participate positively in our society with its diverse religions and worldviews.
Pupils should gain and deploy the skills needed to understand, interpret and evaluate texts,
sources of wisdom and authority and other evidence. They learn to articulate clearly and
coherently their personal beliefs, ideas, values and experiences while respecting the right of
others to differ. Source: A Curriculum Framework for Religious Education in England (2013)2.

Core purpose of RE in Redbridge and Havering:
The core purpose of RE is to engage pupils in exploring and responding to challenging
questions raised by religion and worldviews, so that they can develop the knowledge,
understanding and skills needed to appreciate and appraise varied responses to these
questions, including their own.

Exploring and Responding
The purpose of RE reflects the process at the heart of the 2008 Redbridge Syllabus, exploring
and responding. The study of religion and worldviews is undertaken both for its own sake, but
also for the impact it can have in the lives of pupils.

Expression, Identity and Questioning
The three pathways of expression, identity and questioning are at the centre of the 2007
Havering Syllabus. The purpose of RE and the new aims in this syllabus encompass these
three pathways providing continuity for pupils in Havering as they study religion and
worldviews.

7

1.1 The purpose of RE in Redbridge
and Havering

1 The phrase ‘religions and worldviews’ is used in this document to refer to Christianity, other principal religions
represented in Britain, smaller religious communities and non-religious worldviews such as Humanism. The
phrase is meant to be inclusive, and its precise meaning depends on the context in which it occurs, eg in terms of
belief, practice or identity.

2 http://resubjectreview.recouncil.org.uk/media/file/RE_Review_Summary.pdf
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The curriculum for RE aims to ensure that all pupils:

A. Know about and understand a range of religions and worldviews, so that they can:
• describe, explain and analyse beliefs and practices, recognising the diversity which exists

within and between communities and amongst individuals;
• identify, investigate and respond to questions posed, and responses offered by some of the

sources of wisdom found in religions and worldviews;
• appreciate and appraise the nature, significance and impact of different ways of life and

ways of expressing meaning.

B. Express ideas and insights about the nature, significance and impact of religions and
worldviews, so that they can:

• explain reasonably their ideas about how beliefs, practices and forms of expression
influence individuals and communities;

• express with increasing discernment their personal reflections and critical responses to
questions and teachings about identity, diversity, meaning and value, including ethical
issues;

• appreciate and appraise varied dimensions of religion or a worldview.

C. Gain and deploy the skills needed to engage seriously with religions and worldviews, so
that they can:

• find out about and investigate key concepts and questions of belonging, meaning, purpose
and truth, responding creatively;

• enquire into what enables different individuals and communities to live together respectfully
for the wellbeing of all;

• articulate beliefs, values and commitments clearly in order to explain why they may be
important in their own and other people’s lives.

Source: A Curriculum Framework for Religious Education in England (2013)3

Throughout schooling, teachers should consider how their teaching contributes towards the
core purpose of RE in Redbridge and Havering and how they help pupils to achieve the aims.

8

1.2 The aims of RE

3 http://resubjectreview.recouncil.org.uk/media/file/RE_Review_Summary.pdf
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RE offers distinctive opportunities to promote pupils’ spiritual, moral, social and cultural
(SMSC) development. Further information about those opportunities can be found in Appendix
C: How RE promotes SMSC development. It should be noted however that RE is only one of
the subjects that offers opportunities for SMSC development.

RE lessons should offer a structured and safe space during curriculum time for reflection.
Teaching in RE should engage pupils in discussion, dialogue and debate which enables them to
make their reasoning clear and which supports their cognitive and linguistic development.

RE makes a key contribution supporting schools to promote ‘British values’ and to prepare
pupils for life in modern Britain. Further information about those opportunities can be found in
Appendix D: RE, British Values and preparation for life in modern Britain. It should be noted
however that RE is only one of the subjects that offers opportunities for promoting British
values and preparing pupils for life in Modern Britain.

The government set out its definition of British values in the 2011 Prevent Strategy - values of:
• tolerance
• mutual respect between those of different faiths and beliefs
• democracy
• the rule of law
• individual liberty

Teaching in RE lessons should also allow for timely and sensitive responses to be made to
unforeseen events of a religious, moral or philosophical nature, whether local, national or
global.

9

1.3 The contribution of RE to wider school
aims
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1. Key to implementing this revised syllabus is getting to know the core purpose and aims of
RE, p.7-8. Is this the understanding of what RE is in your school? Does RE in your school
currently deliver this aim? If teachers are to teach RE effectively, it is vital that they
understand what they are doing RE for. Reflect on how fulfilling the principal aim will
contribute to SMSC development, British Values and wider school priorities.

2. For each key stage, get to know the Programme of Study pages: Early Years Foundation
Stage (EYFS) p.34; Key Stage 1 (KS1) p.45; Key Stage 2 (KS2) p.60; Key Stage 3 (KS3) p.87;
Key Stage 4/5 (KS4/5) p.91-93. These give the statutory requirements of the syllabus. Note
that the syllabus is structured around the three aims (see p.8) and knowledge and
understanding in the religions to be taught (see p.103-115) .The three aims together with
knowledge and understanding in the religions to be taught form the basis of the end of key
stage outcomes, and the progressive ‘Learning outcomes’ in each unit of study.

3. Review the legal requirements (see p.13-14) and curriculum time for RE (see p.16-17). Are
you fulfilling the legal requirements for RE for all pupils? Are you giving sufficient time to
allow pupils to make good progress in knowledge, understanding and skills?

4. Review the religions and beliefs studied at each key stage (see p.18-19 for overview). Are
you following the syllabus requirements? Are you meeting the needs of your children?

5. The syllabus for Foundation Stage to the end of Key Stage 2 is based around a key question
approach, where the questions open up the content to be studied. The syllabus gives some
example key questions to help you to deliver the statutory Programmes of Study. All of the
questions are found on p.29-30, with EYFS on p.38, KS1 on p.48; KS2 p.63-64; these are
followed by detailed planning outlines for each question. These are not statutory but are
designed to support you in delivering high-quality RE that enables coherence and
progression. The planning outlines give structured support in End of Key Stage Knowledge
and understanding outcomes for the religions to be taught, learning outcomes for the unit
question and suggested content, to enable good planning and progression. Teachers of Key
Stage 3 were clear that they did not want support in creating questions or planning outlines.
However the planning process may still be useful for colleagues in Key Stage 3 to consider.

6. Audit the topics you already cover in your existing long-term plan. There may well be
overlap with your current RE, but schools will still need to go through and adjust (or, if
necessary, re-write) Schemes of Work to ensure that RE meets the core purpose and aims
for RE and secures progression in relation to the end of key stage outcomes. To this end,
we recommend that you use the planning steps.

7. The planning process is at the heart of the syllabus (p.49, 65). The five steps are designed to
help teachers to make best use of the key questions and plan excellent RE. As a staff, go
through the planning process, following the steps and one example of a key question. Note
that there is flexibility in terms of choosing outcomes and content, but that all steps need to
be followed.

10

1.4 Using the Agreed Syllabus: 12 Steps
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8. Take the opportunity of the new syllabus to audit your schemes of work to consider the
types of teaching and learning that pupils are encountering. Is RE engaging and
encouraging enquiry? Is RE ensuring that pupils gain knowledge? How is RE delivered? Does
it link to other subjects? Is it taught in blocks or on a once-a-week model? What is best for
learning in RE?

9. Work to create a coherent long-term plan to begin in September 2016. The syllabus is
flexible enough to allow RE to be taught in a variety of ways – RE days or weeks, linking with
other subjects and discretely. Ensure RE is true to the core purpose and aims for RE and the
Programmes of Study.

10. If you are a Special School or have significant numbers of pupils with Special Educational
Needs and Disabilities (SEND), read Section 3.7 (p.94). There is freedom in the syllabus to
adapt your RE to meet the needs of SEND pupils.

11. Share the positive adaptations and changes in RE with the governing body and other
interested parties. This is an ideal chance to raise the profile of RE.

12. Use September 2015–July 2016 to implement the syllabus gradually. Adapt what works well
and create a scheme of work that fits with your methods of curriculum delivery and delivers
the core purpose and aims of the syllabus. Use the year to train staff who teach RE,
improve and review.

11
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Legislation requires that RE is part of the school curriculum for all registered pupils.

Legislation requires that:

• in Community, Foundation or Voluntary schools without a religious character, RE is
taught in accordance with the local agreed syllabus;

• academies and free schools must teach RE in accordance with the requirements for a
locally agreed syllabus, set out in section 375(3) of the Education Act 1996 and
paragraph (5) of Schedule 19 to the School Standards and Framework Act 1998. The
requirements are that a syllabus must ‘reflect the fact that the religious traditions in
Great Britain are, in the main, Christian while taking account of the teaching and
practices of the other principal religions represented in Great Britain’.

• for Foundation and Voluntary Controlled schools with a religious character, RE must be
taught according to the agreed syllabus unless parents request RE in accordance with
the trust deed of the school; and

• in Voluntary Aided schools RE must be taught in accordance with the trust deed.

RE must be included in the curriculum for all registered pupils, including all pupils in
reception classes and sixth form but excluding:

• pupils in nursery schools or nursery classes in primary schools;
• any person aged nineteen or above for whom further education is being provided at

school; and
• any person over compulsory school age who is receiving part-time education.

Religious Education should be provided for all registered pupils except for those
withdrawn at the request of their parents. (s 71 SSFA 1998). This will include school
children in Reception classes as well as Post 16 students (but not those at Sixth Form
colleges). Special schools should comply as far as is practicable.

Education Act 2002 Section 80 (1)(a); (2) (a) (b))

RE must ‘reflect the fact that the religious traditions in Great Britain are, in the main,
Christian while taking account of the teaching and practices of the other principal
religions represented in Great Britain’.

Education Act (1996 Section 375 (3))
School Standards and Framework Act (1998, Schedule 19, para.5)

Special schools
The legislative requirement is that every special school pupil, unless withdrawn by
parents, will receive RE as far as is practicable. Practicability is related to the special
educational needs of the pupils and not, for example, to problems of staffing or premises.

13

2.1 Legal requirements
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The right of withdrawal
This was first granted when RE was actually religious instruction and carried with it
connotations of induction into the Christian faith. RE is very different now – open, broad,
exploring a range of religious and non-religious worldviews. However, in the UK, parents still
have the right to withdraw their children from RE on the grounds that they wish to provide their
own religious education. (School Standards and Framework Act 1998 S71 (3)). This will be the
parents’ responsibility. However, it is good practice to talk to parents to ensure that they
understand the aims and value of RE before honouring this right.

Pupils
Parents may withdraw their children from RE lessons or any part of the RE curriculum and the
school has a duty to supervise them, though not to provide additional teaching or to incur
extra cost. Where the pupil has been withdrawn, the law provides for alternative arrangements
to be made for RE of the kind the parents want the pupil to receive. These arrangements will be
made by the parents, the school is not expected to make these arrangements. This RE could be
provided at the school in question, or by another school in the locality. If neither approach is
practicable, the pupil may receive external RE teaching as long as the withdrawal does not
significantly impact on the child’s attendance. Schools should have a policy setting out their
approach to provision and withdrawal.

Teachers
Teachers may withdraw from the teaching of RE unless they have been specifically employed
to teach or lead and manage RE. An application to withdraw must be given in writing to the
head and chair of governors. Pupils must not miss out on RE teaching because a teacher has
withdrawn from teaching RE. The school must make alternative provision for the pupils to be
taught RE.

Information for parents
A school prospectus/website must include details of:
• the RE provided; and
• the parents’ right to withdraw their child from RE, and alternative provision for pupils who

are withdrawn from RE.

Pupils’ progress in RE should be reported to parents according to current requirements.
In all schools, the policy for teaching RE is the responsibility of the governing body and, as with
all other curriculum subjects, the delivery is the responsibility of the teachers led by the
headteacher.

14
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Local Authority Schools in Redbridge and Havering must teach RE in accordance with
this Agreed Syllabus.

Free schools are Academies in law and have the same requirement to provide RE and
collective worship. In this document, any reference to Academies includes Free Schools.

All Academies are required to provide RE for all pupils, as set out in their Funding
Agreements, from Reception to 6th Form, except those whose parents exercise their right
to withdrawal.

There is no requirement for an Academy to adopt a locally agreed syllabus, as long as its
own RE syllabus or curriculum meets the requirements for a locally agreed syllabus, set
out in section 375(3) of the Education Act 1996 and paragraph (5) of Schedule 19 to the
School Standards and Framework Act 1998. The requirements are that a syllabus must
‘reflect the fact that the religious traditions in Great Britain are, in the main, Christian while
taking account of the teaching and practices of the other principal religions represented in
Great Britain’.

RE is not subject to nationally prescribed purpose of study, aims, attainment targets, and
assessment arrangements, but it is subject to inspection. Where schools are not using an
agreed syllabus, standards will be judged in relation to the expectations set out in the
National Curriculum Framework for RE (2013).

The Redbridge and Havering Agreed Syllabus 2015-2020 fulfils the legal requirements set
out above, and has its roots in the Non statutory National Curriculum for Religious
Education (2013). It is written to support Academies in meeting the requirements of their
funding agreements. Academies are encouraged to adopt the syllabus, taking advantage
of the resources and support that it offers.

Religious Education in Voluntary Aided (VA) schools: For Voluntary Aided Schools with
a religious character Religious Education is the responsibility of the governing body and
must be taught in accordance with the trust deed.

Religious Education in Voluntary Controlled (VC) and Foundation schools: Voluntary
Controlled schools with a religious character should follow the Redbridge and Havering
Local Authority Agreed Syllabus unless parents request a denominational syllabus.

2.2 RE in Local authority schools, schools
with a religious character, academies
and free schools
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Schools have a statutory responsibility to deliver Religious Education to all pupils, except those
withdrawn by parents (see p.13-14).

Schools must ensure that sufficient time is given in order to enable pupils to meet the
expectations set out in this agreed syllabus, ensuring that the curriculum is coherent and
shows progression, particularly across transitions between key stages.

There is no single correct way of making appropriate provision for RE as long as the outcomes
are met. In order to deliver the aims and expected standards of the syllabus effectively, the
expectation is that there is a minimum allocation of 5 per cent of curriculum time for RE. This
is set out in the table below, and based on the most recent national guidance.

16

2.3 Time for Religious Education

4-5s
36 hours of RE, e.g. 50 minutes a week or some short sessions implemented
through continuous
provision

5-7s 36 hours of tuition per year
(e.g. an hour a week, in blocks of time or less than an hour a week plus a
series of RE days or weeks)

7-11s
45 hours of tuition per year
(e.g. an hour a week, in blocks of time or a series of RE days or weeks
amounting to 45+ hours of RE)

11-14s 45 hours of tuition per year
(e.g. an hour a week or in in blocks of time)

14-16s 5% of curriculum time, or 70 hours of tuition across the key stage
(e.g. an hour a week for 5 terms, or 50 minutes per week, supplemented
with off-timetable RE days)

16-19s Allocation of time for RE for all should be clearly identifiable on the school
curriculum plan or equivalent document.

Important notes:

RE is legally required for all pupils. RE is a core subject of the curriculum for all pupils. RE is an
entitlement for all pupils through their secondary schooling. For schools offering GCSE short
course RE in Y9 and Y10, there is still a requirement that there is identifiable RE in Y11.



Religious Education Agreed Syllabus | Redbridge and Havering

17

RE is different from assembly. Curriculum time for RE is distinct from the time spent on
collective worship or school assembly, even though making links between the collective
worship and the purposes and themes of RE would be good practice. The times given above
are for Religious Education.

Flexible delivery of RE is often good practice: a RE themed day, or week of study can
complement – but not usually replace – the regular programme of timetabled lessons.

RE should be taught in clearly identifiable time. There is a common frontier between RE and
such subjects as English and literacy, citizenship or PSHE. However, the times given above are
explicitly for the clearly identifiable teaching of Religious Education. Where creative curriculum
planning is used, schools must ensure that RE objectives are clear. In the Early Years
Foundation Stage (EYFS), teachers should be able to indicate the opportunities they are
providing to integrate RE into children’s learning.

Coherence and progression. Whilst schools are expected to make their own decisions about
how to divide up curriculum time, schools must ensure that sufficient time is given to RE so
that pupils can meet the expectations set out in the locally agreed syllabus to provide
coherence and progression in RE learning. Any schools in which headteachers and governors
do not plan to allocate sufficient curriculum time for RE is unlikely to be able to enable pupils to
achieve appropriate standards in their RE.
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2.4 Breadth of Study: what religions and
beliefs are to be taught and when

4 The phrase ‘religions and worldviews’ is used in this document to refer to Christianity, other principal religions
represented in Britain, smaller religious communities and non-religious worldviews such as Humanism. The
phrase is meant to be inclusive, and its precise meaning depends on the context in which it occurs, eg in terms of
belief, practice or identity.

It is through its aims and attainment targets that high standards in RE can be established.
Pupils’ experience of the subject is the focus for their exploration of and response to human
experience and beliefs. It is also clearly important that pupils are taught in depth and detail
about particular religions through each of the Key Stages.

In this Agreed Syllabus, we have specified the minimum religions and worldviews to be taught
at each Key Stage, in line with the Law, which stages that RE shall have regard for the fact that
the religious traditions in Great Britain are in the main Christian, while taking account of the
other principal religions represented in Great Britain.

In this Agreed Syllabus, this means that pupils must be taught about Christianity in each Key
Stage, we have specified religions for study in depth in each of KS1 and KS2 and there is some
choice of religions and worldviews to be studied in KS3-5.

Notes:
This represents the minimum entitlement for pupils. Schools are at liberty to plan to teach
using materials from more than the minimum number of religions, while having regard to the
importance of enabling pupils to study religions in depth.
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The Agreed Syllabus specifies the minimum religions to be studied in depth as follows

Schools may also plan to refer to further religions or belief systems, such as those represented
within their school and local area. These might include other religious traditions and
worldviews, such as the Bahá'í Faith, the Jehovah’s Witnesses or Humanism.

In addition, schools should take into account pupils’ beliefs, viewpoints and ideas. Many pupils
will come from backgrounds with no particular religious belief or affiliation. The 2011 census
information reveals that over 11% of people in Redbridge and 23 % of people in Havering are
not affiliated to any religion. Exploring atheistic and agnostic responses to human experience
is a valuable part of RE.

We do not intend to educate pupils only for their current life, in a borough of the diverse capital
city. The purpose of RE includes enabling pupils to be ready to live in a wider world: the
region, the nation, the global community.

3-5 year
olds

Christianity
and religions and worldviews represented in the local area

This is the
minimum
requirement.
Many schools
may wish to go
beyond the
minimum.
Schools should
consider the
pupils they
serve in deciding
whether to go
beyond the
minimum
entitlements to
learning about
religions

5-7 year
oldss

Christianity and Islam
Pupils will also learn from other religions and worldviews in
thematic units

7-11
year olds

Christianity
And Judaism and Hinduism in Lower KS2
And Islam and Sikhism in Upper KS2
Pupils will also learn from other religions and worldviews in
thematic units

KS3

Christianity and at least two other religions in depth chosen
from Buddhism, Hinduism, Judaism, Islam and Sikhism.

Students will also learn from other religions and
worldviews in such a way that complements these studies.

KS4
Christianity and one religion or worldview, through a
recognised national qualification, such as the GCSE Religious
Studies or a project qualification with a focus on Religious
Education

16-19 Religions and worldviews as appropriate
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2.5 Religious Literacy and Knowledge and
understandings of religion

At the centre of this syllabus is the importance that pupils should become more religiously
literate. This religious literacy is best described in a series of statements that progress from the
three aims for RE as outlined on p8. There are a series of statements in each programme of
study from Key Stage 1-3 showing the skills, understanding and generic knowledge that pupils
should achieve in each of Key Stage 1-3.

The Foreword of the National Curriculum framework for RE (NCfRE) states;

‘All children need to acquire core knowledge and understanding of the beliefs and practices of
the religions and worldviews which not only shape their history and culture but which guide
their own development. The modern world needs young people who are sufficiently confident
in their own beliefs and values that they can respect the religious and cultural differences of
others, and contribute to a cohesive and compassionate society.’

This syllabus represents the importance of this statement with the progressed statements in
religious literacy but also through clear statements about what knowledge and understanding
of each religion is to be taught at each key stage.

These end of Key Stage outcomes for each of the religions to be studied are designed to be a
guide to teachers when planning teaching and learning in RE. These knowledge and
understanding outcomes are built into the stepped planning approach.

This means that the approach to teaching and learning is not simply about injecting knowledge
into pupils. In order for them to understand the beliefs, teachings and practices of Buddhism,
Christianity, Hinduism, Islam, Judaism and Sikhism they need to consider them in relation to
their own experiences, ideas and beliefs. They use these personal insights in order to develop
their understanding of these religions further.
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2.6 Developing knowledge, skills and
attitudes in RE

Progress in RE involves the application of general educational skills and processes in handling
subject knowledge. This, in turn, strengthens the skills and deepens understanding and
knowledge. The following skills are important in RE, and are reflected in many agreed syllabus
programmes and approaches. You should plan to enable pupils to make progress with these
skills, as appropriate in each key stage.

RE teaching is intended to
develop these skills:

Examples of progression from 5–16:
Pupils will be increasingly able to:

Investigating – in RE this includes
abilities such as:
• asking relevant questions
• knowing how to use different

types of sources as ways of
gathering information

• knowing what may constitute
evidence for understanding
religion(s)

Ask increasingly deep and complex questions about
religion.
• Use a widening range of sources to pursue answers.
• Focus on selecting and understanding relevant

sources to deal with religious and spiritual questions
with increasing insight and sensitivity.

• Evaluate a range of responses to the questions and
issues they study.

Reflecting – in RE this includes
abilities such as:
• reflecting on religious beliefs and

practices and ultimate questions
• reflecting upon feelings,

relationships, and experiences
• thinking and speaking carefully

about religious and spiritual
topics.

Describe how action and atmosphere makes them feel.
• Experience the use of silence and thoughtfulness in

religion and in life.
• Take increasing account of the meanings of experience

and discern the depth of questions religion addresses.
• Respond sensitively and with insight to religious and

spiritual phenomena and their meanings.

Expressing – in RE this includes
abilities such as:
• explaining concepts, rituals and

practices
• identifying and articulating

matters of deep conviction and
concern, and responding to
religious issues through a variety
of media.

Explain what words and actions might mean to
believers.
• Articulate their own reactions and ideas about

religious questions and practices.
• Clarify and analyse with growing confidence aspects

of religion which they find valuable or interesting or
negative.

• Explain in words and other ways their own responses
to matters of deep conviction.
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RE teaching is intended to develop
these skills:

Examples of progression from 5–16:
Pupils will be increasingly able to:

Empathising – in RE this includes
abilities such as:
• considering the thoughts, feelings,

experiences, attitudes, beliefs and
values of others

• developing the power of imagination
to identify feelings such as love,
wonder, forgiveness and sorrow

• seeing the world through the eyes of
others, and to see issues from their
point of view, deepening
understanding of beliefs and
practices.

• See with sensitivity how others respond to their
actions, words or behaviour.

• Connect their feelings, both positive and
negative, with those of others, including those in
religious stories and contexts.

• Imagine with growing awareness how they
would feel in a different situation from their own.

• Identify thoughtfully with other people from a
range of communities and stances for life.

Applying – in RE this includes abilities
such as:
• using RE learning in new situations
• making the association between

religions and individual, community,
national and international life

• identifying key religious values and
their connections with secular
values.

Recognise religious materials and take note of their
details and style.
• See links and simple connections between

aspects of religions.
• Make increasingly subtle and complex links

between religious material and their own ideas.
• Apply learning from one religious context to new

contexts with growing awareness and clarity.
• Synthesise their learning from different religious

Discerning – in RE this includes
abilities such as:
• developing insight into personal

experience and religion
• exploring the positive and negative

aspects of religious and secular
beliefs and ways of life

• relating learning to life
• making thoughtful judgements about

the personal value of religious
beliefs and practices.

Experience the awe and wonder of the natural
world and of human relations.
• Be willing to look beyond the surface at

underlying ideas and questions.
• Weigh up the value religious believers find in

their faith with insight, relating it to their own
experience.

• Discern with clarity, respect and thoughtfulness
the impact (positive and negative) of religious
and secular ways of living.

Analysing – in RE this includes abilities
such as:
• distinguishing between opinion,

belief and fact
• distinguishing between the features

of different religions
• recognising similarities and

distinctiveness of religious ways of
life.

See what kinds of reasons are given to explain
religious aspects of life.
• Join in discussion about issues arising from the

study of religion.
• Use reasons, facts, opinions, examples and

experience to justify or question a view of a
religious issue.

• Analyse the religious views encountered with
fairness, balance, empathy and critical rigour.
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RE teaching is intended to develop
these skills:

Examples of progression from 5–16:
Pupils will be increasingly able to:

Synthesising – in RE this includes
abilities such as:
• linking significant features of religion

together in a coherent pattern
• connecting different aspects of life

into a meaningful whole
• making links between religion and

human experience, including the
pupil's own experience.

Notice similarities between stories and practices
from
religions.
• Use general words to describe a range of

religious practice and teaching.
• Make links between different aspects of one

religion, or similar and contrasting aspects of two
or more religions.

• Explain clearly the relationships, similarities and
differences between a range of religious
arguments, ideas, views and teachings.

Evaluating – in RE this includes
abilities such as:
• debating issues of religious

significance with reference to
experience, evidence and argument

• weighing the respective claims of
self interest, consideration for
others, religious teaching and
individual conscience

• drawing conclusions which are
balanced, and related to evidence,
dialogue and experience.

Talk about what makes people choose religious
ways of life.
• Describe how religious people show the

importance of symbols, key figures, texts or
stories.

• Weigh up with fairness and balance the value
they see in a range of religious practices.

• Evaluate skilfully some religious responses to
moral issues, and their own responses.

Developing attitudes
Attitudes such as respect, care and concern should be promoted through all areas of school
life. There are some attitudes that are fundamental to Religious Education in that they are
prerequisites for entering fully into the study of religions, and learning from that experience.
The following attitudes are to be fostered through the agreed syllabus:

a) Curiosity and wonder – in RE this includes:
• developing imagination and curiosity
• recognising that knowledge is bounded by mystery
• appreciating the sense of wonder at the world in which they live
• developing their interest in and capacity to respond to questions of meaning and purpose
• exploring the nature of religious practices and teachings
• being willing to look carefully at ‘the other’ and be open to learning from it
• following mysterious and profound lines of thinking through, to see where they lead.

b) Commitment – in RE this includes:
• understanding the importance of commitment to a set of values by which to live one's life
• willingness to develop a positive approach to life
• the ability to learn, while living with certainty and uncertainty.
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c) Fairness – in RE this includes:
• listening to the views of others without prejudging one's response
• careful consideration of other views
• willingness to consider evidence, experience and argument
• readiness to look beyond surface impressions
• developing the courage to pursue fairness.

d) Respect – in RE this includes:
• being sensitive to the feelings and ideas of others
• developing skills of listening and a willingness to learn from others, even when others’ views

are different from their own
• being ready to value difference and diversity for the common good
• appreciating that some beliefs are not inclusive and considering the issues that this raises

for individuals and society
• being prepared to recognise and acknowledge their own bias
• recognising the rights of others to hold their own views
• avoidance of ridicule
• discerning between what is worthy of respect and what is not
• appreciation that religious convictions are often deeply felt.

e) Self-understanding – in RE this includes:
• feeling confident about their own beliefs and identity and sharing them without fear of

embarrassment or ridicule
• developing a realistic and positive sense of their own religious, moral and spiritual ideas and

a mature sense of self worth
• recognising their own uniqueness as human beings and affirming their self-worth
• becoming increasingly sensitive to the impact of their ideas and behaviour on other people
• developing the capacity to discern the personal relevance of religious questions
• deepening awareness of the role of belief and tradition in identity and culture.

f) Open mindedness – in RE this includes:
• being willing to learn and gain new understanding
• engaging in argument or disagreeing reasonably and respectfully (without belittling or

abusing others) about religious, moral and spiritual questions
• developing the confidence in one’s own identity to appreciate the identity of others
• willingness to seek new truth through learning
• openness to points of view different from one’s own.

g) Critical mindedness – in RE this includes:
• a willingness to examine ideas, questions and disputes about religious and spiritual

questions
• distinguishing between opinions, viewpoints and beliefs in connection with issues of

conviction and faith
• the development of attitudes that distinguish between such things as superstition or

prejudice and such things as conviction, personal commitment and faith
• the ability to argue respectfully, reasonably and evidentially about religious and spiritual

questions.
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h) Enquiry - in RE this includes:
• a desire to seek after the truth
• developing a personal interest in ultimate or metaphysical questions
• an ability to live with ambiguities and paradox
• the desire to search for the meaning of life
• being prepared to reconsider existing views critically
• being prepared to acknowledge bias and prejudice in oneself
• willingness to value insight and imagination as ways of perceiving reality.
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2.7 Models of curriculum delivery in
Primary Schools

Religious Education must be planned for high standards. There are different ways that schools
can do this. All pupils, 4-11, in Redbridge and Havering are entitled to high quality learning in
RE, so schools must plan sufficient time for the subject to be well taught. Subject leaders for
RE, heads of department, senior staff, headteachers and governors all contribute to ensuring
provision promotes the highest standards. Governors are ultimately responsible for providing a
curriculum that supports pupils to reach the standards set out in this syllabus. RE in secondary
schools will mainly be taught in a more traditional, discrete manner. However some secondary
schools successfully supplement their provision with whole school RE theme days.
RE will be taught in a variety of ways:

• Discrete teaching of RE: Many schools use one or two weekly lessons of RE as the standard
way of designing the curriculum. The advantages of this are that pupils get used to the RE
lesson, the progress they make can be steady and continuous and teachers ‘know where
they are’. The main disadvantage is that pupils’ weekly experience of RE can be too spread
out for the deeper learning that the subject requires to flourish. RE can sometimes be
squeezed out of the weekly timetable by other curriculum pressures.

• Blocked Time: Some schools use a themed curriculum approach to RE. A series of lessons
in the humanities or other subjects are themed with a relevant focus for RE, for a fixed
period of time determined by the outcomes to be delivered. Blocked learning can last for
two weeks or for longer, for example for half a term, and pupils spend five hours a week or
more learning RE and relating study to history or geography. In the next half term, the focus
may be more on one of the other subjects. The main advantages of this are that pupils get a
deeper and more continuous experience of RE. Working in depth allows children the time
they need to consolidate their learning. A disadvantage is that some schools use arbitrary
themes or fail to plan RE into the programme at sufficient depth. Specialist teachers’
involvement in planning is crucial.

• Focussed RE day or week: Some schools use an ‘RE Week’ or an ‘RE Day’ to focus learning,
then follow up the ‘big experience’ with linked lessons over several weeks. Such ‘big events’
planning is demanding of teachers, but can for example help the whole school to focus and
develop the subject. A day is about 5 hours, so is not, of course, a substitute for a term’s
work! Effective work on a week about respect for all religions, an Easter or a ‘Creation
Week’, or a week on Spring Celebrations in different faiths is possible, as are many other
themes. The key to success is clarity about the RE learning that is planned.
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• Creative curriculum planning can present both opportunities and challenges for RE: are all
staff confident to teach? Why do inspectors sometimes find RE is least well covered in an
integrated programme of learning? Do some themes enable RE effectively, but do some
themes exclude RE? Schools must consider the programme of study within the syllabus and
teaching arrangements in other subjects in deciding whether RE learning is well served by
‘creative curriculum planning’.

In deciding the ways in which the programme of study will be implemented, schools owe it to
their pupils to ensure that the full range of RE opportunities is offered to all pupils.
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3. What do pupils
learn in RE?
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3.1 Religious Education Key Questions an
overview

The following are a series of example key questions that suggest one way of teaching to
achieve the aims of RE and the end of Key stage outcomes for each religion. Schools can
develop their own questions, but in doing so, they must ensure that pupils can achieve the
outcomes for each Key Stage (KS1 p45 KS2 p60) and the knowledge and understanding
outcomes for the religions chosen for study (p.103-114).

KS1 Example questions
Schools can develop their own questions, but in
doing so, they must ensure that pupils can achieve
the Key Stage outcomes from p45 and the
knowledge and understanding outcomes for the
religions chosen for study (p103-114)

Believing
What people believe about God,
humanity and the natural world.

1.1 What do Christians do at Easter and why is it
important to them?

Leaders and teachers
Figures who have an influence on
others, locally, nationally and globally
in religion.

1.2 Who influences our lives?

Story
How and why some stories are sacred
and important in religion.

1.3 How do the stories of Jesus inspire Christians
today?

1.4 What can we learn from creation stories?

Symbols
How and why symbols express
religious meaning.

1.5 In what ways are a church /mosque /
synagogue / gurdwara / mandir important to
believers?

Celebration
How and why celebrations are
important in religion.

1.6 What festivals do different religions celebrate?

Myself
Who I am and my uniqueness as a
person in a family and community?

1.7 Who is Christian and what do they believe?

1.8 Who is Muslim and what do they believe?

Belonging
Where and how people belong and
why this is important?

1.9 How do religions celebrate the birth of a baby?
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KS2 Example questions
Schools can develop their own questions, but in doing so, they
must ensure that pupils can achieve the Key Stage outcomes
from p60 and the knowledge and understanding outcomes for
the religions chosen for study (p103-114)

Lower KS2 Upper KS2

Systematic units will
draw on several themes,
as appropriate:

Themes

2.9 What does it mean to be
Jewish?

2.10 What does it mean to be a
Hindu

2.18 What does it mean to be
a Christian?

2.19 What does it mean to be
a Muslim?

2.20 What does it mean to be
a Sikh?

Inspirational people:
Figures from whom
believers draw
inspiration

2.1 Why is Jesus important to
Christians?

2.2 Who should inspire us?

Teachings and authority:
What sacred texts and
other sources say about
God, the world and
human life

2.12 Why are sources of
wisdom important to
religious people?

Symbols and religious
expression: How
religious and spiritual
ideas are expressed.

2.3 How do people express
their faith through the arts?

2.13 Why is prayer important
for religious believers?

Worship, pilgrimage and
sacred places: Where,
how and why people
worship, including at
particular sites

2.4 Where, how and why do
people worship?

2.5 Why do religious people
celebrate?

The journey of life and
death: Why some
occasions are sacred to
believers, and what
people think about life
after death

2.6 How and why do believers
show their commitments during
the journey of life?

2.14 What do religions say to
us when life gets hard?
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Religion and the
individual: What is
expected of a person in
following a religion or
belief?

2.7 What matters most to
Humanists and Christians?

Religion, family and
community: How
religious families and
communities practice
their faith, and the
contributions this makes
to local life

2.15 Why do people make
vows and commitments to
one another?

2.16 What will make our
city/town a more respectful
place?

Beliefs in action in the
world: How religions
and beliefs respond to
global issues of human
rights, fairness, social
justice and the
importance of the
environment

2.8 What do religions teach
about the natural world and
why should we care about it?

2.17 Justice and poverty: Can
religions help to build a fair
world?
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Programme of study
For each Key stage there is a Programme of Study. These are statutory for schools to follow.

Non Statutory Guidance
For each Key Stage we have provided a series of documents to support you to plan and teach
RE to meet the end of Key stage outcomes. These support documents are non- statutory but
we know many schools will use them to plan and deliver good quality RE.

Questions
The example key questions have been planned as one way of teaching to achieve the aims of
RE and the end of Key stage outcomes for each religion. Schools can develop their own
questions, but in doing so, they must ensure that pupils can achieve the outcomes for each
Key Stage (KS1 p50 KS2 p66) and the knowledge and understanding outcomes for the religions
chosen for study (p103-114)

Planning Steps
The planning steps outlined in this syllabus provide a clear structure for planning effective RE.
The steps ensure that RE allows pupils to explore, enquire and gain knowledge within each key
question, achieve the end of key stage outcomes outlined in the programme of study, and for
each religion to be studied and explore relevant RE material in order to fulfil the core purpose
of RE for Redbridge and Havering.

Planning outlines
The planning structure and planning outlines allow teachers to plan RE to be taught discretely
as individual lessons, as RE days or RE weeks and as part of a themed study. The additional
materials give structure for planning effective RE but also freedom for teachers to plan their
own units for pupils to follow.
In Key Stage 1 and 2 a comprehensive set of planning outlines have been provided to support
subject leaders to improve planning, teaching and learning in RE.

Each planning outline suggests Key learning objectives from the religions to be studied,
suggested content to study and end of unit outcomes that support pupils to make progress
towards achieving the end of Key stage outcomes for each religion and the end of Key stage
outcomes that support pupils to meet the 3 aims of RE

Exemplified plans and Fully planned units
On the Redbridge and Havering websites there are a series of fully planned units for teachers
to use when teaching from the syllabus. Each of these units is an example of how to use the
planning steps. There are 4 units for Key Stage 1, 4 for Lower Key Stage 2 and 4 for upper Key
Stage 2. Although these are planned in considerable detail teachers will still want to adapt
them to meet the needs of their pupils.

3.2 Statutory Programme of Study and
Non Statutory guidance
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On the same website there are a set of 2 page exemplified plans. These use the planning steps
and go part of the way to planning a full unit but don’t provide the same level of detail about
teaching and learning activities. There are 2 exemplified plans for Key Stage 1, 3 for Lower Key
Stage 2 and 3 for upper Key Stage 2.
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The Early Years Foundation Stage [EYFS] describes the phase of a child’s education from birth
to the end of the reception year at the age of five. Religious Education is statutory for all pupils
registered on the school roll. The statutory requirement for religious education does not extend
to nursery classes in maintained schools. RE may, however, form a valuable part of the
educational experience of children throughout the key stage. In the EYFS curriculum learning
does not fit into boxes: play-based and child-centred approaches will encourage the learning
to follow where the child’s interest and curiosity leads.

Foundation Stage Key Stage 1

Nursery/F1 Reception/F2 Year 1 and upwards

RE is non-statutory, but
teachers may choose to
incorporate RE material
into children’s activities
if they choose to.

RE is a compulsory part of the
basic curriculum for all
Reception age pupils, and
should be taught according to
the Redbridge and Havering
Agreed Syllabus for RE.

RE is a compulsory part of the
basic curriculum for all Key Stage
One pupils, and should be taught
according to the Redbridge and
Havering Agreed Syllabus for RE.

Early Learning Goals outline what pupils should achieve
by the end of reception year. The National Curriculum is
not taught.

The National Curriculum is taught
alongside Religious Education.

Some settings have children from both F1 and F2.
Planning will need to take account of the needs and
expectations of both age groups.

The Agreed Syllabus for RE sets out experiences and opportunities and appropriate topics for
children in the Foundation Stage. The suggestions made for EYFS RE are good learning in
themselves. These also connect to the EYFS 7 areas of learning. Planned teaching experiences
will support children’s learning and development needs identified through holistic assessment.
Good Early Years teaching stems from children’s own experience and so many practitioners
will find ways to draw on the wealth of religious or spiritual experiences that families many
bring with them.
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Redbridge and Havering Context
Redbridge and Havering is made up of diverse and ever changing communities which provide
a wealth of experience and culture.

In Havering the census of 2011 recorded that over 66% of the population stated that they were
Christian, 23% had no religion, 2% Muslim, 1.2% Hindu, 0.8% Sikh, 0.5% Jewish and 0.3%
Buddhist. When comparing 2001 to 2011 Census results, Havering has the biggest percentage
increase in Sikhs (106%) as a religion and those who stated No religion (81.1%) compared to
all the London Boroughs.

In Redbridge the census of 2011 recorded that 36.8% of the population were Christian, 23.3%
Muslim, 11.4% Hindu, 11% no religion, 6.2% Sikh, 3.7% Jewish, 0.7% Buddhist. The number
of Muslims residing in Redbridge has more than doubled since 2001. The number of Hindus
has also grown significantly whereas the number of Jewish people residing in Redbridge has
declined over the last decade; however this is still proportionally higher than the London
average of 1.8%. The number of people stating no religion increased from 2001 but was still
low compared to the London average of 20.7%.

Families who are new to this country may not be aware of what RE is as an educational
subject, in most other countries RE is confessional. In any induction include information about
RE with examples of the types of learning children will be engaging in.

The Early Years Foundation Stage Statutory Framework
The EYFS statutory framework also outlines an expectation that practitioners reflect on the
different ways in which children learn, the characteristics of effective learning are:

• playing and exploring - children investigate and experience things, and ‘have a go’
• active learning - children concentrate and keep on trying if they encounter difficulties, and

enjoy achievements
• creating and thinking critically - children have and develop their own ideas, make links

between ideas, and develop strategies for doing things.

What do pupils learn in RE in this age group?
RE sits very firmly within the areas of personal, social and emotional development and
understanding the world. This framework enables children to develop a positive sense of
themselves, and others, and to learn how to form positive and respectful relationships. They
will do this through a balance of guided, planned teaching and pursuing their own learning
within an enabling environment. They will begin to understand and value the differences of
individuals and groups within their own immediate community. Children will have the
opportunity to develop their emerging moral and cultural awareness.

RE in the Early Years Foundation Stage
Breadth of study and Key areas of learning
Children should be provided with opportunities in RE to:
• listen to and talk about appropriate stories which engage them
• directly experience religion – engage with artefacts, visit places of worship (with a focus on

experiences and symbols), listen and respond to visitors from faith communities

35
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• get to know and use religious words accurately e.g. God, Bible, synagogue, church, prayer
• use all five senses – smell (e.g. incense); taste (e.g. special foods) see and touch (e.g.

religious artefacts); hear (e.g. chants/hymns/prayers/bells)
• make and do – make festive food, role play, dress up, dance
• have times of quiet and stillness
• share their own beliefs, ideas and values
• talk about their ideas and experiences, and develop empathy for others
• use their imagination and curiosity to develop their appreciation and wonder of the world in

which they live
• ask questions that are philosophically challenging and to have them taken seriously
• begin to use ICT to explore religious beliefs and beliefs as practised in the local and wider

community.

Early Learning Goals
The EYFS Statutory Framework (2012) identifies Early Learning Goals.

The Early Learning Goals are intended to provide the basis for planning, but are not a
curriculum themselves. The Religious Education programme of study needs to contribute to
what the Early Learning Goals identify as expectations for learning. The areas of learning in the
Early Learning Goals which most closely relate to Religious Education are:

Communication and Language:
• Listening and attention: how children listen, including listening to stories, songs and poems

from a range of different communities and religions, responding to what they hear with
relevant comments, questions or actions; giving attention to what others say and
responding appropriately, while engaged in another activity.

• Understanding: how children answer ‘how’ and ‘why’ questions about their experiences and
in response to stories, experiences or events from different sources.

• Speaking: how children express themselves effectively, talking about how they and others
show feelings, developing their own narratives and explanations by connecting ideas or
events.

Personal, Social and Emotional Development
• Managing feelings and behaviour: how children view themselves and others, talking about a

positive sense of themselves and others; developing positive relationships and respect;
getting on with others by understanding and handling their own feelings as well as
recognising the feelings of others; talking about their own and others’ behaviour, and its
consequences; recognising that others; recognising that some behaviour is unacceptable;
working as part of a group or class, understanding and following the rules; developing
confidence and keeping going in the face of difficulties in learning.

The Three prime areas are:
• Communication and language
• Physical development
• Personal, social and emotional development

The four specific areas are:
• Literacy
• Mathematics
• Understanding the world
• Expressive arts and design
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• Self-confidence and self-awareness: how children show confidence, trying new activities,
speaking in a familiar group, taking about their ideas and choosing appropriate resources.

• Making relationships: how children play co-operatively, taking account of one another’s
ideas; showing sensitivity to others’ needs and feelings, and forming positive relationships
with adults

and other children.

Understanding of the World
• People and communities: talking about past and present events in their own lives and in the

lives of family members; knowing that other children don’t always enjoy the same things,
and being sensitive to this. Knowing about similarities and differences between themselves
and others, and among families, communities and traditions.

Expressive arts and Design
• Being imaginative: using their imagination in art, music, dance, imaginative play, role-play

and stories to represent their own ideas, thoughts and feelings using a range of media; they
respond in a variety of ways to experiences through their senses.

RE in the Nursery
Activities children engage in during their nursery years are experiences which provide the

building blocks for later development. Starting with things which are familiar to the children,
and providing lots of hands-on activities and learning are an important part of pupils’
learning at this stage.

Some ideas for religious education in the nursery can include:
• Creative play, make-believe, role-play, dance and drama;
• Dressing up and acting out scenes from stories, celebrations or festivals;
• Making and eating festival food;
• Talking and listening to each other and hearing and discussing stories of all kinds, including

religious and secular stories with themes such as goodness, difference, the inner world of
thoughts and feelings, and imagination;

• Exploring authentic religious artefacts, including those designed for small children such as
‘soft toy’ artefacts or story books;

• Seeing pictures, books and video of places of worship and meeting believers in class;
• Listening to religious music;
• Starting to introduce religious terminology;
• Work on nature, growing and life cycles or harvest;
• Seizing opportunities spontaneously or linking with topical, local events such as

celebrations, festivals, birth of a new baby, weddings or the death of a pet;
• Starting to talk about the different ways in which people believe and behave.
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Themes which lend themselves to opportunities for RE work include the following

Good teaching in the EYFS will always build on children’s interests and enthusiasms as well as
their learning and development needs, and themes should be developed accordingly.

RE in the Reception Class
Non-Statutory Guidance for RE for all 4-5 year olds in the Reception Class
The following pages are suggestions of questions, outcomes and content that will ensure good
provision for RE in Reception / F2. The questions, outcomes and content below are non-
statutory but should be read by all schools and settings to ensure that their provision is
effective. For teaching to be good quality the questions, learning outcomes and content need
to be taught together. It is not satisfactory to simply use the questions suggested.

The planning outlines are structured differently to those for Key Stage 1 and 2 as we are aware
that learning in RE will be integrated with other learning in the Foundation stage. The following
planning outlines are offered as a piece of support and are non-statutory.

Myself People who help us Special Times

My Life Friendship Our Community

My Senses Welcome Special Books

My Special Things Belonging Stories

People Special to Me Special Places The Natural World

Foundation Stage: Discovering the world

A. Which people are special and why?

B. What stories are special and why?

C. What places are special and why?

D. What times are special and why?

E. Where do we belong?

F. What is special about our world and why?
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A
.
W

h
ich

p
eo

p
le

are
sp

ecial
an

d
w

h
y?

T
he

co
re

p
urp

o
se

o
fR

E
is

to
engage

p
up

ils
in

exp
lo

ring
and

resp
o

nd
ing

to
challenging

q
uestio

ns
raised

b
y

religio
n

and
w

o
rld

view
s,so

thatthey
can

d
evelo

p
the

kno
w

led
ge,und

erstand
ing

and
skills

need
ed

to
ap

p
reciate

and
ap

p
raise

varied
resp

o
nses

to
these

q
uestio

ns,includ
ing

their
o

w
n.

O
ne

w
ay

o
fintro

d
ucing

this
q

uestio
n

is
to

talk
ab

o
utsignificantp

eo
p

le
w

ithin
the

scho
o

land
the

w
id

er
co

m
m

unity
fo

r
exam

p
le

sho
w

ing
p

ictures
o

fthe
caretaker,lo

llyp
o

p
p

erso
n,head

teacher,vicar,Po
lice

C
o

m
m

unity
S

up
p

o
rtO

fficer
and

d
iscussing

w
hat

they
d

o
.
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Q
uestions

you
m

ight
explore:
These

are
suggested

questions,you
w

illnot
necessarily

explore
all

ofthese
questions

Learning
o

utco
m

es:
Teachers

sho
uld

select
fro

m
the

fo
llo

w
ing

o
utco

m
es.Teachers

w
ill

setup
learning

exp
eriences

thatenab
le

p
up

ils
to

S
uggested

co
ntent:

Teachers
can

selectco
ntentfro

m
this

co
lum

n
to

help
p

up
ils

achieve
so

m
e

o
fthe

learning
o

utco
m

es
in

co
lum

n
2.Teachers

can
use

d
ifferentco

ntentas
ap

p
ro

p
riate

W
ho

is
specialto

you
and

w
hy?

W
hatw

ould
a

good
friend

be
like?

H
ow

can
you

show
thatyou

are
a

good
friend?

W
hatstories

did
Jesus

tellaboutbeing
a

friend
and

caring
for

others?
W

hatstories
do

specialpeople
tellin

other
religions?

•
talk

ab
o

utp
eo

p
le

w
ho

are
sp

ecialto
them

•
say

w
hatm

akes
their

fam
ily

and
friend

s
sp

ecialto
them

•
id

entify
so

m
e

o
fthe

q
ualities

o
fa

go
o

d
friend

•
reflecto

n
the

q
uestio

n
‘A

m
Ia

go
o

d
friend

?’
•

recalland
talk

ab
o

ut
sto

ries
o

fJesus
as

a
friend

to
o

thers
•

recallsto
ries

ab
o

ut
sp

ecialp
eo

p
le

in
o

ther
religio

ns
and

talk
ab

o
utw

hatw
e

can
learn

fro
m

them

•
p

eo
p

le
w

ho
are

sp
ecialto

us,w
ho

m
w

e
ad

m
ire

•
m

eeta
sp

ecialp
erso

n
thathelp

s
them

e.g.a
cro

ssing
guid

e.‘H
o

tseat’the
invited

guest.Q
uestio

n
the

guestab
o

utlikes
and

d
islikes

o
ftheir

jo
b

.A
sk

ho
w

they
co

p
e

w
ith

the
d

ifficultasp
ects.

•
m

eeta
religio

us
p

erso
n

e.g.a
vicar

o
r

p
arentw

ho
is

religio
us.‘H

o
tseat’the

invited
guest.A

sk
w

hathe/she
b

elieves
and

w
hatis

im
p

o
rtantin

his/her
life.

•
the

b
enefits

and
resp

o
nsib

ilities
o

ffriend
ship

and
the

w
ays

thatp
eo

p
le

care
fo

r
o

thers
•

sto
ries

fro
m

the
B

ib
le

ab
o

utfriend
ship

and
care

fo
r

o
thers

w
ith

a
fo

cus
o

n
w

hat
Jesus

d
id

and
said

e.g.Z
acchaeus

(Luke
19);

Jesus
cho

o
sing

the
tw

elve
d

iscip
les

(his
sp

ecialfriend
s

and
help

ers
-

M
atthew

4.17-22);
sto

ries
o

fJesus
help

ing
and

healing
p

eo
p

le
e.g.Jairus’s

d
aughter

(M
ark

5.21-43);
healing

the
m

an
atthe

p
o

o
l(Jo

hn
5.5-9);

B
lind

B
artim

aeus
(M

ark
11.46-52)

•
sto

ries
o

fa
key

religio
us

lead
er

fro
m

ano
ther

religio
n

and
ho

w
these

are
im

p
o

rtantto
p

eo
p

le
to

d
ay

(e.g.G
uru

N
anak,Pro

p
hetM

uham
m

ad
,the

B
ud

d
ha).

R
einfo

rce
this

learning
thro

ugh
fo

llo
w

up
activities:

•
use

the
sto

ry
sack

fo
r

D
ivaliceleb

ratio
n

ro
le

p
lay;

•
read

and
share

the
b

o
o

ks
in

p
up

ils’o
w

n
tim

e
o

n
their

o
w

n
o

r
w

ith
friend

s;
•

ro
le

p
lay

so
m

e
o

fthe
sto

ries
using

co
stum

es
and

p
ro

p
s;
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B
.
W

h
at

sto
ries

are
sp

ecial
an

d
w

h
y?

T
he

co
re

p
urp

o
se

o
fR

E
is

to
engage

p
up

ils
in

exp
lo

ring
and

resp
o

nd
ing

to
challenging

q
uestio

ns
raised

b
y

religio
n

and
w

o
rld

view
s,so

thatthey
can

d
evelo

p
the

kno
w

led
ge,und

erstand
ing

and
skills

need
ed

to
ap

p
reciate

and
ap

p
raise

varied
resp

o
nses

to
these

q
uestio

ns,includ
ing

their
o

w
n.

O
ne

w
ay

o
fintro

d
ucing

this
q

uestio
n

is
to

ask
child

ren
to

b
ring

favo
urite

b
o

o
ks

and
sto

ries
fro

m
ho

m
e,cho

o
se

the
favo

urite
sto

ry
in

the
class

o
r

the
teacher

co
uld

share
her

favo
urite

child
ho

o
d

sto
ry

and
exp

lain
w

hy
she

liked
itso

m
uch.

Them
e

These
are

suggested
questions,you

w
illnot

necessarily
explore

allofthese
questions

Learning
o

utco
m

es:
T

Teachers
sho

uld
selectfro

m
the

fo
llo

w
ing

o
utco

m
es.

Teachers
w

illsetup
learning

exp
eriences

thatenab
le

p
up

ils
to

....

S
uggested

co
ntent:

Teachers
can

selectco
ntentfro

m
this

co
lum

n
to

help
p

up
ils

achieve
so

m
e

o
fthe

learning
o

utco
m

es
in

co
lum

n
2.Teachers

can
use

d
ifferentco

ntentas
ap

p
ro

p
riate

W
hatis

your
favourite

story?
W

hatdo
you

like
aboutit,and

w
hy?

W
hatstories

do
you

know
aboutJesus?

W
hatdo

you
think

Jesus
w

as
(is)like?

D
o

you
know

any
B

ible
stories?
W

hatstories
do

you
know

that
are

specialto
C

hristians
(or

other
faiths)?

W
ho

are
the

stories
about?

W
hathappens

in
the

story?
D

oes
the

story
tellyou

about
G

od?
W

hatdo
you

learn?
W

hatstories
do

you
know

that
tellyou

how
you

should
behave

tow
ards

other
people?

W
hatare

the
sim

ilarities
and

differences
betw

een
different

peoples’specialstories?

•
talk

ab
o

utso
m

e
religio

us
sto

ries
•

reco
gnise

so
m

e
religio

us
w

o
rd

s,e.g.
ab

o
utG

o
d

•
id

entify
so

m
e

o
ftheir

o
w

n
feelings

in
the

sto
ries

they
hear

•
Id

entify
a

sacred
text

e.g.B
ib

le,Q
ur’an

•
talk

ab
o

utw
hat

Jesus
teaches

ab
o

ut
keep

ing
p

ro
m

ises
and

say
w

hy
keep

ing
p

ro
m

ises
is

a
go

o
d

thing
to

d
o

•
talk

ab
o

utw
hat

Jesus
teaches

ab
o

ut
saying

‘thank
yo

u’,
and

w
hy

itis
go

o
d

to
thank

and
b

e
thanked

•
explore

stories
pupils

like,re-telling
stories

to
others

and
sharing

features
ofthe

story
they

like
•

Talk
aboutthe

B
ible

being
the

C
hristians’holy

book
w

hich
helps

them
to

understand
m

ore
aboutG

od,and
how

people
and

the
w

orld
w

ork.Look
at

a
range

ofchildren’s
B

ibles
to

see
how

they
are

sim
ilar/different.S

hare
a

B
ible

stories
from

a
suitable

children’s
bible

e.g.‘B
utterw

orth
and

Inkpen’
series.

•
hear

and
explore

stories
from

the
B

ible,stories
Jesus

told,stories
from

the
life

ofJesus
(e.g.D

avid
the

S
hepherd

B
oy

(1
S

am
uel17);

the
story

ofR
uth

(book
ofR

uth
in

the
B

ible);
Jesus

as
friend

to
the

friendless
(Zacchaeus,

Luke
19);

m
aking

prom
ises

(M
atthew

21:28-32);
saying

‘thank
you’(Ten

Lepers
Luke

17:11-19)
•

hear
a

selection
ofstories

taken
from

m
ajor

faith
traditions

and
cultures,

including
stories

aboutleaders
or

founders
w

ithin
faiths

-e.g.the
Prophet

M
uham

m
ad

and
the

nightofpow
er

•
explore

stories
through

play,role-play,freeze-fram
ing,m

odel-m
aking,

puppets
and

shadow
puppets,art,dance,m

usic
etc.,

R
einforce

this
learning

through
follow

up
activities:

•
use

the
story

sack
for

D
ivalicelebration

role
play;

•
read

and
share

the
books

in
pupils’ow

n
tim

e
on

their
ow

n
or

w
ith

friends;
•

role
play

som
e

ofthe
stories

using
costum

es
and

props;
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C
.

S
p
ecial

p
laces:

W
h
ich

p
laces

are
sp

ecial
an

d
w

h
y?

T
he

co
re

p
urp

o
se

o
fR

E
is

to
engage

p
up

ils
in

exp
lo

ring
and

resp
o

nd
ing

to
challenging

q
uestio

ns
raised

b
y

religio
n

and
w

o
rld

view
s,so

thatthey
can

d
evelo

p
the

kno
w

led
ge,und

erstand
ing

and
skills

need
ed

to
ap

p
reciate

and
ap

p
raise

varied
resp

o
nses

to
these

q
uestio

ns,includ
ing

their
o

w
n.

O
ne

w
ay

o
fintro

d
ucing

this
q

uestio
n

is
to

d
iscuss

p
laces

thatare
im

p
o

rtantto
child

ren
fo

r
exam

p
le

p
laces

to
b

e
hap

p
y,to

have
fun,to

b
e

q
uieto

r
to

feelsafe.W
hen

d
o

they
go

to
these

p
laces

and
w

hatis
itlike

b
eing

there?

Them
e

These
are

suggested
questions,you

w
illnot

necessarily
explore

all
ofthese

questions

Learning
o

utco
m

es:
T

Teachers
sho

uld
selectfro

m
the

fo
llo

w
ing

o
utco

m
es.

Teachers
w

illsetup
learning

exp
eriences

thatenab
le

p
up

ils
to

....

S
uggested

co
ntent:

Teachers
can

selectco
ntentfro

m
this

co
lum

n
to

help
p

up
ils

achieve
so

m
e

o
fthe

learning
o

utco
m

es
in

co
lum

n
2.Teachers

can
use

d
ifferentco

ntentas
ap

p
ro

p
riate

W
here

do
you

feel
safe?

W
hy?

W
here

do
you

feel
happy?

W
hy?

W
here

is
specialto

m
e?

W
hy?

W
here

is
a

special
place

for
believers

to
go?
W

hatm
akes

this
place

special?

•
talk

ab
o

utso
m

ew
here

that
is

sp
ecialto

them
selves

saying
w

hy
•

b
e

aw
are

thatso
m

e
religio

us
p

eo
p

le
have

p
laces

w
hich

have
sp

ecialm
eaning

fo
r

them
•

talk
ab

o
utthe

things
thatare

sp
ecialand

valued
in

a
p

lace
o

fw
o

rship
•

id
entify

so
m

e
significant

features
o

fsacred
p

laces
•

reco
gnise

a
p

lace
o

f
w

o
rship

•
getto

kno
w

and
use

ap
p

ro
p

riate
w

o
rd

s
to

talk
ab

o
uttheir

tho
ughts

and
feelings

w
hen

visiting
a

church

•
Invite

visitors
to

talk
about/show

pictures
ofplaces

thatare
spiritually

significantto
them

and
say

w
hy

they
are

special.(e.g.this
m

ightbe
visiting

an
artgallery

and
looking

ata
w

onderfulpicture
and

how
this

m
akes

them
feel;

the
m

em
ories

this
brings

back
or

encouragem
entfor

the
future.A

lternatively
this

could
be

the
localpark

w
here

they
m

eettogether
and

play.This
should

build
learning

tow
ards

understanding
specialplaces

for
religious

people).
C

hildren
share

and
record

their
ow

n
specialplaces

in
a

variety
ofw

ays,draw
ing

on
alltheir

senses,in
a

w
ay

thatis
m

eaningfulto
them

.
•

w
hy

som
e

places
are

specialand
w

hatm
akes

them
significant

•
w

hen
people

like
to

go
there

and
w

hatthey
like

to
do

there
•

the
church

building
as

a
specialplace

for
C

hristians
and

/or
a

m
osque

as
a

specialplace
for

M
uslim

s
•

a
place

ofw
orship

for
m

em
bers

ofanother
faith

e.g.synagogue
or

gurdw
ara

•
D

ifferentspecialplaces
such

as
M

ecca
for

M
uslim

s
•

V
isita

localplace
ofw

orship
•

C
reate

a
specialplace

in
the

inside/outside
area

or
w

ider
schoolgrounds.

A
space

for
quietreflection.This

w
illw

ork
w

ellfor
schools

w
ho

have
a

ForestS
chools

focus
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D
.
S

p
ecial

tim
es:

W
h
ich

tim
es

are
sp

ecial
an

d
w

h
y?

T
he

co
re

p
urp

o
se

o
fR

E
is

to
engage

p
up

ils
in

exp
lo

ring
and

resp
o

nd
ing

to
challenging

q
uestio

ns
raised

b
y

religio
n

and
w

o
rld

view
s,so

thatthey
can

d
evelo

p
the

kno
w

led
ge,und

erstand
ing

and
skills

need
ed

to
ap

p
reciate

and
ap

p
raise

varied
resp

o
nses

to
these

q
uestio

ns,includ
ing

their
o

w
n.

O
ne

w
ay

o
fintro

d
ucing

this
q

uestio
n

is
to

link
this

unitto
a

significanttim
e

celeb
rated

in
scho

o
lo

r
in

class.Yo
u

m
ightw

antto
b

ring
in

b
irthd

ay
cand

les
and

ask
child

ren
to

talk
ab

o
utthe

significance
o

fb
irthd

ays.

Them
e

These
are

suggested
questions,you

w
illnotnecessarily

explore
allof

these
questions

Learning
o

utco
m

es:
T

Teachers
sho

uld
selectfro

m
the

fo
llo

w
ing

o
utco

m
es.

Teachers
w

illsetup
learning

exp
eriences

thatenab
le

p
up

ils
to

....

S
uggested

co
ntent:

Teachers
can

selectco
ntentfro

m
this

co
lum

n
to

help
p

up
ils

achieve
so

m
e

o
fthe

learning
o

utco
m

es
in

co
lum

n
2.Teachers

can
use

d
iffer-

entco
ntentas

ap
p

ro
p

riate

W
hatspecialtim

es
have

you
had?

W
hatdid

you
celebrate?

W
hy?

W
ho

w
ere

you
w

ith?
W

hathappened?
W

hatdo
other

people
celebrate?

W
hathappens

atC
hristm

as,and
w

hy?
W

hathappens
atEaster,and

w
hy?

W
hatstories

do
you

know
about

Jesus’birth
and

w
hen

he
died?

W
hatdo

you
think

aboutJesus?
W

hatdo
C

hristians
say

aboutJesus?
W

hatother
festivals

have
you

learnt
about?
W

hathappens
atthe

festivals,and
w

hy?
W

hatstories
can

you
rem

em
ber

aboutfestivals?
W

hatare
the

sim
ilarities

and
differences

betw
een

different
peoples’specialtim

es?

•
give

exam
p

les
o

f
sp

ecialo
ccasio

ns
and

suggestfeatures
o

fa
go

o
d

celeb
ratio

n
•

recallsim
p

ly
sto

ries
co

nnected
w

ith
C

hristm
as/E

aster
and

a
festivalfro

m
ano

ther
faith

•
say

w
hy

C
hristm

as/E
aster

and
a

festivalfro
m

ano
ther

faith
is

a
sp

ecialtim
e

fo
r

C
hristians/m

em
b

ers
o

fthe
o

ther
faith

•
the

im
portance

and
value

ofcelebration
in

children’s
ow

n
lives

•
look

atrem
inders

(cards,invitations,photos,w
rapping

paper)of
specialdays

e.g.birthday,w
edding,christening,C

hristm
as,

m
other’s

day
•

som
e

m
ajor

religious
festivals

and
celebrations

e.g.seasonal
festivals

including
C

hristm
as

and
Easter,and

the
stories

associated
w

ith
them

;
S

ukkoth;
Eid

ulA
dha;

D
ivali;

•
use

a
variety

ofm
edia

to
explore

w
ays

ofcelebrating,and
how

religious
believers

celebrate
festivals

and
specialtim

es

N
B

W
hilstm

ostfam
ilies

w
illcelebrate

birthdays
notallcultures

do,so
sensitivity

is
needed

here
and

teachers’deep
know

ledge
of

children’s
culturalbackgrounds

m
akes

a
big

difference.



Religious Education Agreed Syllabus | Redbridge and Havering

43

E
.
B

ein
g

S
p
ecial:

W
h
ere

d
o

w
e

b
elo

n
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3.4 RE in KS1: Programme of Study

Core purpose of RE:
The core purpose of RE is to engage pupils in exploring and responding to challenging
questions raised by religion and worldviews, so that they can develop the knowledge,
understanding and skills needed to appreciate and appraise varied responses to these
questions, including their own.

What do pupils learn in RE at this key stage?
Pupils should develop their knowledge and understanding of religions and worldviews,
recognising their local, national and global contexts. They should use basic subject specific
vocabulary. They should raise questions and begin to express their own views in response to
the material they learn about and in response to questions about their ideas.

Aims:
RE teaching and learning should enable pupils to…

Religious Literacy at 7
RE in this syllabus enables pupils to become more religiously literate. At the end of Key Stage 1
a religiously literate pupil should be able to:

A. Know about and
understand a range of
religions and
worldviews

B. Express ideas and insights
about the nature,
significance and impact of
religions and worldviews.

C. Gain and deploy the skills
needed to engage
seriously with religions
and worldviews

A1. Recall and name different
beliefs and practices, including
festivals, worship, rituals and
ways of life, in order to find out
about the meanings behind
them.

B1. Ask and respond to
questions about what
individuals and communities
do, and why, so that pupils
can identify what difference
belonging to a community
might make.

C1. Explore questions
about belonging, meaning
and truth so that they can
express their own ideas
and opinions in response
using words, music, art or
poetry.

A2. Retell and suggest
meanings to some religious
and moral stories, exploring
and discussing sacred writings
and sources of wisdom and
recognising the traditions from
which they come.

B2. Observe and recount
different ways of expressing
identity and belonging,
responding sensitively for
themselves.

C2. Find out about and
respond with ideas to
examples of co-operation
between people who are
different.
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A3. Recognise some different
symbols and actions which
express a community’s way
of life, appreciating some
similarities between
communities.

B3. Notice and respond
sensitively to some
similarities between different
religions and worldviews.

C3. Find out about questions
of right and wrong and begin
to express their ideas and
opinions in response.

Religions and worldviews
During the Key Stage, pupils should be taught knowledge, skills and understanding through the
following areas of study:
• Christianity
• Islam
• Pupils will also learn from other religions and worldviews in thematic units.

End of Key Stage Outcomes
There are a set of end of Key stage outcomes for each of the religions to be studied in depth
within each 2 years. For KS1 these have been written for Christianity and Islam. If a school
wishes to study a different religion in depth they can create their own outcomes for that
religion based on the Knowledge and understanding outcomes on p103-114.

Achievement and assessment
Children’s achievement should be assessed alongside the end of key stage outcomes for
knowledge and understanding of the different religions being taught. This syllabus does not
suggest that these are only a series of facts to be learnt but partners them with the description
of a religiously literate child at 7 described through the statements A1- C3 on p45.
The planning outlines offer support in breaking this down so that they are manageable in the
time available for RE.

Schools will make their own decisions about how often to make periodic assessments to track
pupil progress.

Using this Programme of Study
This Programme of Study represents the statutory requirements for RE at KS1. In order to
apply the statutory requirements to long-, medium- and short-term planning, the syllabus offers
a series of nine planning outlines, based around nine key questions. These show how the
content of the RE curriculum relates to the areas of enquiry and how pupils can become more
religiously literate as they build up their knowledge and understanding.

The questions allow for a mix of systematic and thematic study, encouraging depth rather than
breadth.

The example questions are not statutory. Schools are free to develop their own questions, but
these must enable pupils to achieve the Knowledge and understanding outcomes on p103-114
and enable pupils to become religiously literate as described in table on p45.
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Areas of Enquiry
a) Beliefs, teachings, sources of wisdom and authority
b) Ways of living
c) Ways of expressing meaning
d) Questions of identity, diversity and belonging
e) Questions of meaning, purpose and truth
f) Questions of values and commitments

These help to outline the content of an RE curriculum. The syllabus offers some example key
questions, which in turn are based on these areas of enquiry. This ensures that across a key
stage, the full breadth of religion and worldviews is covered, supporting the purpose of RE
which includes helping pupils to develop systematic knowledge and understanding.

Experiences and opportunities
Pupils have an entitlement to a range of experiences and opportunities that can enrich and
broaden their learning in religious education. The teaching and learning should be planned to
ensure that all children have opportunities to:

• listen to and talk about appropriate stories which engage children;
• directly experience religion – engage with artefacts, visit places of worship (with a focus on

experiences and symbols), listen and respond to visitors from faith communities;
• get to know and use religious words accurately e.g. God, Qur’an, synagogue, church,

prayer;
• use all five senses – smell (e.g. incense, flowers); taste (e.g. special foods); see and touch

(e.g. religious artefacts); hear (e.g. chants/hymns/prayers/bells / religious music and songs);
• make and do – make festive food, role play, dress up, dance, be creative with colour, sound,

movement;
• have times of quiet and stillness and think about why being still might be good;
• reflect upon their own experiences, beliefs, ideas or values;
• talk about their own experiences;
• use their imagination and curiosity to develop their appreciation and wonder of the world in

which they live;
• begin to use ICT to explore religious beliefs and beliefs as practised in the local and wider

community.
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Non Statutory Guidance for Key Stage 1
For Key Stage 1 we have provided a series of documents to support you to plan and teach RE.
These support documents are non- statutory but we know many schools will use them to plan
and deliver good quality RE.

Non Statutory Questions
The following are a series of example key questions that suggest one way of teaching to
achieve the aims of RE and the end of Key Stage outcomes for each religion. Schools can
develop their own questions, but in doing so, they must ensure that pupils are working
towards the description of a religiously literate pupil at 7 p45 and can achieve the knowledge
and understanding outcomes for the religions chosen for study (p103-114).

Themes Examples
Schools can develop their own questions, but in doing so,
they must ensure that pupils are working towards the
description of a religiously literate pupil at 7 p45 and can
achieve the knowledge and understanding outcomes for
the religions chosen for study (p103-114)

Believing
What people believe about God,
humanity and the natural world.

1.1 What do Christians do at Easter and why is it
important to them

Leaders and teachers
Figures who have an influence
on others, locally, nationally and
globally in religion.

1.2 Who influences our lives?

Story
How and why some stories are
sacred and important in religion.

1.3 How do the stories of Jesus inspire Christians
today?.... (2 page exemplified plan)

1.4 What can we learn from creation stories?
(Fully planned example unit)

Symbols
How and why symbols express
religious meaning.

1.5 In what ways are a church /mosque / synagogue /
gurdwara / mandir important to believers?

(2 page exemplified plan)

Celebration
How and why celebrations are
important in religion.

1.6 What festivals do different religions celebrate?

Myself
Who I am and my uniqueness as
a person in a family and
community?

1.7 Who is Christian and what do they believe?
(Fully planned example unit)

1.8 Who is Muslim and what do they believe?
(Fully planned example unit)

Belonging
Where and how people belong
and why this is important?

1.9 How do religions celebrate the birth of a baby?
(Fully planned example unit)
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Planning guidance:
Teachers should have the core purpose of RE at the forefront of their minds as they plan their
RE.

The core purpose of RE is to engage pupils in exploring and responding to challenging
questions raised by religion and worldviews, so that they can develop the knowledge,
understanding and skills needed to appreciate and appraise varied responses to these
questions, including their own.

Step 1:
Key question

Either: select a key question from p30.

Or: devise your own key question. Ensure that the key question fits
with the themes from p48. Refer to the areas of enquiry (p47 ) to
ensure breadth across the key stage. Make sure that the key
question is sufficiently open to allow enquiry (e.g. What difference
does religion make in some people’s everyday lives?). Make sure
that it has a clear focus on learning about and from religion and
worldviews.

Explain where this unit/question fits into key stage planning e.g. how
it builds on previous learning in RE; what other subject areas does it
link to, if appropriate.

Step 2:
Select Knowledge
and understanding
outcomes

Use the Knowledge and understanding end of key stage outcomes
from column 1 of the unit outlines on p51-59. Select knowledge
outcomes appropriate for the age and ability of your pupils.
Being clear about these outcomes will help you to decide what and
how to teach.

Step 3:
Select specific
content

Look at the suggested content for your key question, from column
2 in the unit outlines.
Select the best content to help you to teach in an engaging way so
that pupils achieve the knowledge and understanding outcomes.

Step 4:
Assessment:
write specific
pupil outcomes

Turn the Knowledge outcomes into pupil-friendly ‘I can’ statements.
Use the descriptions of a religiously literate pupil from the
programme of study to help you work out just what it is that you
want pupils to be able to understand and do as a result of their
learning. Also use the sample knowledge related to the statements
for a religiously literate pupil on p45

Step 5:
Develop teaching
and learning
activities

Develop active learning opportunities and investigations, using
some engaging stimuli, to enable pupils to achieve the Knowledge
and understanding outcomes and to become a religiously literate
pupil.
Don’t forget the skills you want pupils to develop, as well as the
content you want them to understand.
Make sure that the activities allow pupils to practise these skills as
well as show their understanding.
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this
sectio

n
is

a
b

eginning
fo

r
teachers’o

w
n

p
lanning.

Itis
no

texp
ected

thatclasses
w

illstud
y

every
single

p
arto

fthe
co

ntent
suggested

.S
electfro

m
the

co
ntentin

w
ays

thatw
illenab

le
p

up
ils

to
m

eet
learning

o
utco

m
es

and
m

eettheir
learning

need
s.

T
hese

p
up

ilo
utco

m
es

are
step

p
ing

sto
nes

to
w

ard
s

achieving
the

end
o

fK
ey

S
tage

kno
w

led
ge

o
utco

m
es,and

to
w

ard
s

the
skills

and
und

erstand
ing

d
em

o
nstrated

in
the

d
escrip

tio
n

o
fa

religio
usly

literate
child

A
1-C

3

T
hese

statem
ents

m
ay

b
e

shared
w

ith
the

p
up

ils,used
as

learning
o

utco
m

es
o

r
ad

ap
ted

into
success

criteria.D
ifferentteachers

w
ill

use
them

in
d

ifferentw
ays.

S
o

m
e

teachers
m

ightlo
o

k
ata

p
up

il’s
w

o
rk

o
ver

the
w

ho
le

unitand
suggestw

hether
a

p
up

ilis
em

erging,exp
ected

o
r

exceed
ing

the
o

utco
m

es
fo

r
this

unit
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K
S

1
1
.1

W
h
at

d
o

C
h
ristian

s
d
o

at
E
aster

an
d

w
h
y

is
it

im
p
o
rtan

t
to

th
em

?

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,by

the
end

ofK
S

1
pupils

w
ill

need
to

be
able

to
recognise,identify,

nam
e,re-tell,suggestm

eanings,ask
questions,express

their
ow

n
ideas

and
respond

sensitively
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

statem
ents:

E
nab

ling
p

up
ils

to
say

‘Ican...’to
the

fo
llo

w
-

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

ut-
co

m
es

and
b

eco
m

e
m

o
re

religio
usly

literate

•
H

ow
C

hristians
celebrate

Easter,
and

the
events

thatthey
rem

em
ber

(including
stories

of
Jesus’death

and
resurrection)

•
W

hatm
any

C
hristians

do
in

church
and

w
hy

this
is

im
portant

to
them

•
The

sym
bols

C
hristians

m
ightuse

and
w

hatthey
m

ean
e.g.cross

•
H

ow
C

hristians
show

thatthey
are

partofone
fam

ily,including,
celebrating

together,being
loving

and
forgiving,being

kind,being
generous

•
C

hristian
beliefin

Jesus
as

the
S

on
ofG

od
•

H
ow

im
portantthe

B
ible

is
for

C
hristians,including

stories
about

Jesus;
how

and
w

hen
the

B
ible

is
used

•
S

hare
stories

ofH
oly

W
eek,using

a
suitable

version
(e.g.S

toryteller
B

ible,Lion
Publishing).G

etchildren
to

accom
pany

these
w

ith
actions,

freeze-fram
ing

som
e

scenes.G
etchildren

to
sequence

the
events

using
w

ords
and

pictures,then
illustrate

them
to

display
the

narrative
ofthe

w
hole

w
eek.Talk

abouthow
differentcharacters

are
feeling

through
the

narratives,using
a

feelings
graph;

w
hich

m
om

ents
are

m
ostexciting,

m
ostsurprising,saddest,happiest,angriest,calm

estand
w

hy?
•

C
an

children
retellparts

ofthe
story

creatively,e.g.using
Lego

or
play

dough
or

finger
puppets

or
dram

a
or

photo
-stories?

C
om

pare
how

C
hristians

express
w

hatm
atters

atEaster,e.g.through
celebrating

H
oly

C
om

m
union,in

stained
glass

im
ages,using

crosses/crucifixes,candles,
hotcross

buns,Easter
gardens

in
church,ideas

ofnew
life

w
ith

eggs,
chicks,etc.

•
U

se
som

e
ofthe

key
artefacts,sym

bols
and

im
ages

ofEaster;
selectten

key
ones

and
play

‘K
im

’s
G

am
e’–

show
ing

them
to

the
children

then
covering

them
up

and
asking

them
to

recallthe
objects.

W
hathas

each
ofthem

gotto
do

w
ith

the
story?

•
A

sk
children

to
think

abouthow
they

w
ould

rem
em

ber
the

stories
today.

C
om

pare
w

ith
w

hatC
hristians

actually
do

atEaster.H
ow

do
these

actions
show

w
hatm

atters
m

ostto
C

hristians
atEaster?

•
Explore

the
m

eaning
ofEaster,e.g.as

a
festivalofnew

life.
Talk

about
Easter

being
a

specialeventto
celebrate

Jesus
rising

from
the

grave
for

C
hristians.Talk

aboutthe
turnaround

in
the

story:
hotcross

buns
are

sym
bols

for
‘G

ood
Friday’,a

rem
inder

ofthe
cross,butthe

sym
bols

of
Easter

S
unday

are
allaboutnew

life.
Listen

to
som

e
ofthe

m
usic

of
H

oly
W

eek
and

Easter
and

talk
aboutthe

feelings
thatgo

w
ith

it.S
ad

songs
for

G
ood

Friday
contrastw

ith
hym

ns
and

songs
ofexcitem

ent
and

trium
ph

–
allthe

w
ay

up
to

H
andel’s

‘H
allelujah

C
horus’.

•
The

story
ofthe

Em
pty

Tom
b

brings
a

happy
ending

to
the

story.Talk
aboutw

hy
C

hristians
believe

in
heaven

and
life

after
death.W

hy
is

this
a

story
ofhope?

•
W

hatdo
children

think
is

the
m

ostim
portantthing

aboutEaster
for

C
hristians

and
w

hy?

•
R

ecallthatthe
story

ofEaster
is

in
the

B
ible

and
som

e
ofthe

events
thathappened

to
Jesus

in
H

oly
W

eek
•

R
etellsom

e
ofthe

stories
ofJesus

in
H

oly
W

eek,e.g.
entering

Jerusalem
,w

ashing
his

friends’feet,being
arrested,being

deserted;
crucifixion

(G
ood

Friday)and
resurrection

(Easter
S

unday
m

orning)
•

R
ecalland

nam
e

w
hatC

hristians
do

in
H

oly
W

eek
to

rem
em

ber
the

stories
ofJesus

on
Palm

S
unday,

M
aundy

Thursday,G
ood

Friday
and

Easter
S

unday
e.g.Palm

S
unday,w

aving
palm

s;
M

aundy
Thursday,

w
ashing

feet;
sorrow

ofG
ood

Friday
services;

darkness
in

churches
on

S
aturday;

lightand
joy

of
Easter

D
ay.

•
Find

outw
hatthese

actions
and

practices
m

ean
to

C
hristians

and
be

able
to

suggesta
m

eaning
ofEaster

for
C

hristians
e.g.new

life,love,forgiveness,
friendship,salvation

•
N

am
e

som
e

ofthe
item

s
related

to
the

celebration
of

Easter
for

C
hristians

and
non-religious

people
(e.g.

palm
leaves,donkeys,hotcross

buns,bread,w
ine,

crosses,crucifixes,Easter
eggs,sim

nelcakes,chicks
etc.)

•
S

uggesthow
som

e
ofthese

item
s

are
relevantto

the
celebration

ofEaster
for

C
hristians.

•
R

ecognise
thatEaster

is
an

im
portanttim

e
for

C
hristians

•
A

sk
questions

aboutw
hy

C
hristians

celebrate
Easter

today
and

find
outsom

e
answ

ers
Throughoutthis

investigation,pupils
should:

•
Find

outaboutthe
m

eaning
ofEaster

•
Express

their
ow

n
ideas

aboutthe
im

portance
of

Easter
in

a
variety

ofw
ays
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K
S

1
1
.2

W
h
o

in
flu

en
ces

o
u
r

liv
es?

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,by

the
end

ofK
S

1
pupils

w
ill

need
to

be
able

to
recognise,identify,

nam
e,re-tell,suggestm

eanings,ask
questions,express

their
ow

n
ideas

and
respond

sensitively
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

statem
ents:

E
nab

ling
p

up
ils

to
say

‘Ican...’to
the

fo
llo

w
ing

statem
ents

w
illhelp

p
up

ils
to

m
ake

p
ro

gress
to

w
ard

s
the

end
o

fK
ey

S
tage

o
utco

m
es

and
b

eco
m

e
m

o
re

religio
usly

literate

C
hristian

beliefin
Jesus

as
the

S
on

of
G

od

H
ow

im
portantthe

B
ible

is
for

C
hristians,including:

•
S

tories
aboutJesus

•
H

ow
and

w
hen

the
B

ible
is

used
•

S
tories

thatJesus
told

abouthow
to

live,e.g.the
G

ood
S

am
aritan

H
ow

im
portantthe

Q
ur’an

is
for

M
uslim

s,including:
•

thatthe
Q

ur’an
w

as
revealed

to
the

ProphetM
uham

m
ad

•
S

tories
aboutthe

life
ofProphet

M
uham

m
ad

e.g.M
uham

m
ad

and
the

black
stone

•
S

tories
aboutthe

Prophetabout
how

to
live,e.g.M

uham
m

ad
and

the
kittens,M

uham
m

ad
and

the
old

w
om

an

•
A

sk
p

up
ils

w
ho

influences
their

lives.D
raw

exam
p

les
fro

m
ho

m
e,scho

o
land

the
co

m
m

unity.
•

W
hatm

akes
an

influentialo
r

insp
iring

p
erso

n
o

r
lead

er?
C

hild
ren

co
uld

cho
o

se
ten

w
o

rd
s

fro
m

a
listo

ftw
enty

•
S

hare
sto

ries
fro

m
the

life
and

teachings
o

fJesus
and

ho
w

these
are

im
p

o
rtantto

p
eo

p
le

to
d

ay,take
care

to
enhance

w
o

rk
fro

m
q

uestio
n

1.3
H

o
w

d
o

the
sto

ries
o

fJesus
insp

ire
C

hristians
to

d
ay?

Fo
r

exam
p

le;
Peter

and
A

nd
rew

–
the

firstd
iscip

les
(Luke

5.1-11),Z
acchaeus

–
ho

w
fo

llo
w

ing
Jesus

changed
his

life
(Luke

19.1-10)
•

W
hy

d
o

p
eo

p
le

fo
llo

w
Jesus

to
d

ay?
C

hild
ren

co
uld

selectthree
go

o
d

reaso
ns

fro
m

a
lo

nger
list

•
S

tud
y

a
lead

er
fro

m
ano

ther
faith

e.g.Pro
p

het
M

uham
m

ad
-

W
hy

w
as

Pro
p

hetM
uham

m
ad

a
go

o
d

lead
er?

S
to

ries
fro

m
the

life
o

fPro
p

het
M

uham
m

ad
w

hich
sho

w
him

as
a

lead
er

sentb
y

A
llah

e.g.–
Pro

p
hetM

uham
m

ad
and

the
ants

o
r

the
catand

the
kittens;

Pro
p

hetM
uham

m
ad

and
the

crying
cam

el;
Pro

p
hetM

uham
m

ad
and

B
ilal

the
firstm

uezzin.
•

investigate
lo

callead
ership

in
p

laces
o

fw
o

rship
,

their
ro

le
in

w
o

rship
,care

and
the

w
id

er
co

m
m

unity.W
hatare

the
d

ifferences
b

etw
een

the
greatancientlead

ers
and

the
lo

callead
ers?

•
retellsto

ries
ab

o
utJesus

and
a

religio
us

figure
fro

m
ano

ther
faith

thatled
p

eo
p

le
to

ad
m

ire
and

fo
llo

w
them

;
fo

r
exam

p
le

Pro
p

hetM
uham

m
ad

•
d

escrib
e

a
w

ay
in

w
hich

a
M

uslim
o

r
a

C
hristian

m
ightb

e
influenced

o
r

insp
ired

b
y

a
sto

ry
fro

m
their

faith
•

use
religio

us
vo

cab
ulary

such
as

‘Lo
rd

’o
r

‘Pro
p

het’
to

d
escrib

e
w

ho
influences

and
insp

ires
M

uslim
s

and
C

hristians
•

talk
ab

o
utthe

feelings
and

em
o

tio
ns

exp
erienced

b
y

a
lead

er
b

eing
stud

ied
w

hen
they

w
ere

called
b

y
G

o
d

to
b

e
a

lead
er

•
talk

ab
o

utho
w

sto
ries

o
freligio

us
lead

ers
are

im
p

o
rtantfo

r
allreligio

ns
•

talk
ab

o
utw

hatcan
b

e
go

o
d

and
b

ad
ab

o
ut

fo
llo

w
ing

o
thers;

•
id

entify
so

m
e

go
o

d
things

p
eo

p
le

ad
m

ire
in

influentialo
r

insp
iring

p
eo

p
le

and
in

religio
us

figures
and

talk
ab

o
utho

w
they

m
ightsho

w
these

sam
e

q
ualities

in
their

o
w

n
lives

•
m

ake
links

b
etw

een
the

q
ualities

and
teachings

o
f

p
eo

p
le

w
ho

influence
them

and
their

o
w

n
attitud

es
and

b
ehavio

ur.
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K
S

1
1
.3

H
o
w

d
o

th
e

sto
ries

o
f

Jesu
s

in
sp

ire
C

h
ristian

s
to

d
ay?

P
lease

no
te

there
is

a
2

p
age

exem
p

lified
p

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,by

the
end

ofK
S

1
pupils

w
ill

need
to

be
able

to
recognise,identify,

nam
e,re-tell,suggestm

eanings,ask
questions,express

their
ow

n
ideas

and
respond

sensitively
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

statem
ents:

E
nab

ling
p

up
ils

to
say

‘Ican...’to
the

fo
l-

lo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

utco
m

es
and

b
eco

m
e

m
o

re
reli-

gio
usly

literate

C
hristian

beliefin
Jesus

as
the

S
on

of
G

od

H
ow

im
portantthe

B
ible

is
for

C
hristians,including:

•
H

ow
the

B
ible

is
sacred

for
C

hristians
and

w
hatthis

m
eans

•
S

tories
aboutG

od
•

S
tories

aboutJesus
•

H
ow

and
w

hen
the

B
ible

is
used

•
S

tories
thatJesus

told
abouthow

to
live,e.g.the

G
ood

S
am

aritan

H
ow

C
hristians

celebrate
C

hristm
as

and
Easter,and

the
events

thatthey
rem

em
ber

(including
stories

ofJesus’
birth,death

and
resurrection)

H
ow

C
hristians

show
thatthey

are
partofone

fam
ily,including

w
elcom

ing
new

m
em

bers
(baptism

),
celebrating

together,being
loving

and
forgiving,being

kind,being
generous

•
Talk

to
C

hristians
ab

o
utho

w
the

sto
ries

o
fJesus

affect
their

actio
ns

and
b

eliefs.
•

T
hink

ab
o

utho
w

sto
ries

can
insp

ire
us

and
d

iscuss
w

hy
sto

ries
o

fJesus
are

im
p

o
rtantto

C
hristians

to
d

ay
even

tho
ugh

Jesus
lived

so
lo

ng
ago

.
•

Lo
o

k
atd

ifferentkind
s

o
fB

ib
les,find

sto
ries

o
fJesus

in
them

.
•

Lo
o

k
atthe

sto
ries

aro
und

the
b

irth
o

fJesus-
w

hatclues
d

id
this

give
to

thathe
m

ightb
e

insp
iring?

•
S

hare
sto

ries
o

fJesus’actio
ns

(e.g.Z
acchaeus,W

id
o

w
’s

M
ite).

D
iscuss

and
find

o
utab

o
utho

w
they

insp
ire

C
hristians

to
d

ay
in

their
values

and
b

ehavio
ur.

•
Fo

cus
o

n
m

iracles
b

y
hearing

sto
ries

o
fJesus’m

iracles
(e.g.calm

ing
o

fthe
sto

rm
and

feed
ing

o
fthe

5000).
A

llo
w

child
ren

to
create

and
resp

o
nd

to
their

o
w

n
‘b

ig
q

uestio
ns’in

resp
o

nse
to

these
sto

ries.
•

Lo
cate

sto
ries

thatJesus
to

ld
ab

o
utho

w
to

live
in

B
ib

les
includ

ing
child

ren’s’B
ib

les
(e.g.Pro

d
igalS

o
n

and
W

ise
and

Fo
o

lish
B

uild
ers).

S
hare

the
sto

ries
in

a
child

friend
ly

m
anner

and
fo

cus
o

n
w

hatthey
teach

C
hristians.

•
Find

o
utab

o
utho

w
a

sto
ry

m
ightinsp

ire
the

actio
ns

o
fa

C
hristian

o
rganisatio

n
e.g.S

am
aritans

Purse,O
p

eratio
n

C
hristm

as
C

hild
•

Lo
o

k
atw

o
rks

o
fartd

ep
icting

sto
ries

o
fJesus

(b
o

th
o

ld
and

m
o

d
ern),co

nsid
er

ho
w

these
sho

w
sto

ries’
im

p
o

rtance.
•

D
ecid

e
w

hether
there

are
m

essages
in

the
sto

ries
relevantto

tho
se

w
ho

are
no

tC
hristian

•
ask

a
C

hristian
three

q
uestio

ns
ab

o
utw

hy
sto

ries
o

fJesus
are

im
p

o
rtantto

them
•

reco
gnise

w
hy

sto
ries

o
fJesus

are
im

p
o

rtant
fo

r
C

hristians
to

d
ay

•
retellatleasto

ne
sto

ry
ab

o
utJesus

•
recallp

arts
o

fatleasto
ne

sto
ry

ab
o

utJesus
•

nam
e

the
C

hristian
ho

ly
b

o
o

k
and

recallp
arts

o
fa

sto
ry

o
fJesus

fo
und

w
ithin

it
•

exp
ress

so
m

e
‘b

ig
q

uestio
ns’ab

o
utthe

calm
ing

o
fthe

sto
rm

/feed
ing

o
fthe

5000
•

give
tho

ughtfulresp
o

nses
to

‘b
ig

q
uestio

ns’
ab

o
utthe

calm
ing

o
fthe

sto
rm

/feed
ing

o
fthe

5
000

•
suggestm

eanings
b

ehind
sto

ries
thatJesus

to
ld

•
id

entify
w

hatsto
ries

o
fJesus’actio

ns
m

ight
teach

a
C

hristian
ab

o
utho

w
to

act
•

co
llectid

eas
ab

o
utho

w
the

sto
ries

insp
ire

acts
o

fcharity
•

reco
gnise

values
in

sto
ries

o
fJesus

thatIthink
are

im
p

o
rtant

•
co

nsid
er

sim
ilarities

and
d

ifferences
b

etw
een

w
hatis

im
p

o
rtantin

sto
ries

o
fJesus

and
w

hat
is

im
p

o
rtantto

m
e
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K
S

1
1
.4

W
h
at

can
w

e
learn

fro
m

creatio
n

sto
ries?

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,by

the
end

ofK
S

1
pupils

w
ill

need
to

be
able

to
recognise,identify,

nam
e,re-tell,suggestm

eanings,ask
questions,express

their
ow

n
ideas

and
respond

sensitively
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

statem
ents:

E
nab

ling
p

up
ils

to
say

‘Ican...’to
the

fo
llo

w
ing

statem
ents

w
illhelp

p
up

ils
to

m
ake

p
ro

gress
to

w
ard

s
the

end
o

fK
ey

S
tage

o
utco

m
es

and
b

eco
m

e
m

o
re

religio
usly

literate

C
hristian

beliefin
G

od
as

Father
and

C
reator

H
ow

im
portantthe

B
ible

is
for

C
hristians,including:

•
H

ow
the

B
ible

is
sacred

for
C

hristians
and

w
hatthis

m
eans

•
S

tories
aboutG

od

A
llah

as
the

creator

•
S

tories
aboutthe

Prophetabout
how

to
live,e.g.M

uham
m

ad
and

the
kittens,M

uham
m

ad
and

the
old

w
om

an

•
C

o
nsid

er
w

hatcreatio
n

is
and

feelings
asso

ciated
w

ith
creating

so
m

ething
o

fw
hich

they
are

p
ro

ud
•

T
hink

ab
o

utthe
created

w
o

rld
and

reflectup
o

n
w

hich
asp

ects
o

fitthey
find

w
o

nd
erful

•
D

iscuss
their

o
w

n
view

s
o

n
ho

w
the

w
o

rld
b

egan
and

w
ho

created
it

•
W

rite
so

m
e

q
uestio

ns
thatthey

w
o

uld
like

to
ask

the
creato

r
o

fthe
w

o
rld

•
D

iscuss
id

eas
ab

o
utansw

ers
to

‘b
ig

q
uestio

ns’
thatco

uld
b

e
asked

to
the

creato
r

•
Learn

ab
o

utcreatio
n

fro
m

the
p

o
into

fview
o

fthe
B

ib
le

and
Q

ur’an
•

C
o

nsid
er

asp
ects

o
fthe

creatio
n

sto
ry

thatm
ight

b
e

im
p

o
rtantto

C
hristians,M

uslim
s

and
them

selves
p

erso
nally

•
Find

o
utho

w
C

hristians
and

M
uslim

s
care

fo
r

the
w

o
rld

and
w

hy
(w

ith
a

fo
cus

o
n

stew
ard

ship
and

sto
ries

o
fM

uham
m

ad
sho

w
ing

care
fo

r
anim

als)
•

T
hink

o
finstances

w
hen

w
e

d
o

no
tlo

o
k

after
o

ur
w

o
rld

and
ho

w
this

m
ightm

ake
a

C
hristian

o
r

M
uslim

feelin
relatio

n
to

the
teachings

o
ftheir

faiths
•

D
ecid

e
ho

w
w

ellw
e

lo
o

k
after

o
ur

w
o

rld
and

ho
w

w
e

co
uld

lo
o

k
after

iteven
b

etter

•
talk

ab
o

ut
feelings

asso
ciated

w
ith

m
aking

and
creating

things
•

resp
o

nd
sensitively

to
id

eas
and

feelings
o

fo
ther

child
ren

ab
o

utcreating
•

talk
ab

o
ut

ho
w

Ithink
the

w
o

rld
w

as
m

ad
e

•
D

ecid
e

up
o

n
three

interesting
q

uestio
ns

to
ask

the
creato

r
•

retella
creatio

n
sto

ry
•

reco
gnise

a
C

hristian/M
uslim

b
eliefab

o
utG

o
d

•
id

entify
reaso

ns
w

hy
C

hristians
and

M
uslim

s
think

it
is

im
p

o
rtantto

lo
o

k
after

o
ur

w
o

rld
•

U
se

so
m

e
religio

us
vo

cab
ulary

to
exp

lain
w

hy
M

uslim
s

and
C

hristians
m

ightlo
o

k
after

the
earth

•
R

eco
gnise

thatso
m

e
w

ays
o

fb
ehaving

m
ightsp

o
il

the
E

arth
•

S
ho

w
aw

areness
o

f
sim

ilarities
in

the
b

eliefs
o

f
C

hristians
and

M
uslim

s
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K
S

1
1
.5

:
In

w
h
at

w
ays

are
a

ch
u
rch

an
d

m
o
sq

u
e

im
p
o
rtan

t
to

b
eliev

ers?

P
lease

no
te

there
is

a
2

p
age

exem
p

lified
p

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.
S

cho
o

ls
m

ay
cho

o
se

to
fo

cus
o

n
o

ther
p

laces
o

fw
o

rship
such

as
the

synago
gue

o
r

gurd
w

ara
o

r
m

and
ir.T

his
syllab

us
is

enco
uraging

stud
ying

less
ata

d
eep

er
leveland

so
this

p
lanning

o
utline

fo
cuses

o
n

the
tw

o
religio

ns
suggested

fo
r

stud
y

in
K

S
1.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,by

the
end

ofK
S

1
pupils

w
ill

need
to

be
able

to
recognise,identify,

nam
e,re-tell,suggestm

eanings,ask
questions,express

their
ow

n
ideas

and
respond

sensitively
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

statem
ents:

E
nab

ling
p

up
ils

to
say

‘Ican...’to
the

fo
llo

w
ing

statem
ents

w
illhelp

p
up

ils
to

m
ake

p
ro

gress
to

w
ard

s
the

end
o

fK
ey

S
tage

o
utco

m
es

and
b

eco
m

e
m

o
re

religio
usly

literate

W
hatm

any
C

hristians
do

in
church

and
w

hy
this

is
im

portantto
them

The
sym

bols
C

hristians
m

ightuse
and

w
hatthey

m
ean

e.g.cross

The
im

portance
ofregular

prayer
for

M
uslim

s
(S

alah).M
uslim

s
try

to
pray

five
tim

es
per

day.

The
im

portance
ofcleanliness

(W
udu)

before
prayer.

The
use

ofa
prayer

m
atand

the
direction

ofprayer.

The
role

ofthe
M

osque
for

som
e

prayer
and

for
other

activities.

•
D

iscuss
the

w
ord

‘sacred’,m
eaning

‘a
religious

kind
ofspecial’Think

aboutw
hatm

akes
som

e
places,

tim
es

and
things

specialand
sacred?

•
Finding

outw
hatsym

bols
and

artefacts
m

ean
and

how
they

are
used

in
a

C
hristian

com
m

unity,for
exam

ple:
cross,baptism

candle,font,lectern,B
ible,

altar,com
m

union
table,bread,w

ine,chalice,paten,
m

usic;
•

Find
outaboutthe

im
portance

ofS
alah

for
M

uslim
s.

H
ow

often
do

they
pray?

W
hy

do
they

pray?
W

here
do

they
pray?

W
hatdirection

do
they

pray
and

w
hy?

•
W

hatis
there

in
the

m
osque

to
help

people
to

pray
e.g.w

udu
(ablutions)area,Q

iblah
w

alland
M

ihrab
to

show
the

direction
ofprayer

•
Find

outw
hy

C
hristian

and
M

uslim
people

choose
to

go
to

places
ofw

orship;
•

Find
outabouta

range
ofactivities

thattake
place

in
C

hristian
w

orship;
prayer,singing,m

usic,holy
com

m
union,reading

the
bible,serm

on,giving
m

oney.D
oes

anything
sim

ilar
happen

atthe
M

osque?
•

Find
outhow

sym
bols

and
actions

are
used

to
aid

prayer
in

churches
and

m
osques.D

em
onstrate

and
link

the
actions

to
som

e
key

w
ords

and
beliefs.

•
V

isityour
localM

osque
and

C
hurch.C

onsider
som

e
ofthe

differentuses
ofthe

building
for

the
com

m
unity

and
som

e
ofthe

w
ords

thatdescribe
the

atm
osphere

ofthe
building

•
Identify

evidence
in

the
church

thatthis
is

a
church

thatsupports
a

com
m

unity
•

Identify
evidence

in
the

m
osque

thatm
any

activities
happen

in
this

building
thatsupportthe

com
m

unity
•

recognise
thatthere

are
significantplaces

w
here

C
hristians

go
to

w
orship

and
their

im
portance

to
C

hristian
believers

•
recognise

thatm
any

M
uslim

s
go

to
the

m
osque

but
thatprayer

can
take

place
anyw

here
•

Identify
significantobjects,sym

bols
and

places
in

the
church

and
m

osque,describe
how

they
are

used
and

w
hatthey

m
ean

to
C

hristians
or

M
uslim

s
•

identify
specialobjects

and
sym

bols
associated

w
ith

differentaspects
ofw

orship
such

as
holy

com
m

union
or

prayer
and

be
able

to
describe

som
ething

about
how

these
are

used
and

w
hatthey

m
ean

to
C

hristians
•

identify
significantobjects

or
action

associated
w

ith
S

alah
for

M
uslim

s
and

be
able

to
describe

how
they

are
used

or
their

significance.
•

C
onsider

sim
ilarities

and
differences

betw
een

som
e

of
the

w
ays

in
w

hich
people

w
orship

in
a

church
and

a
m

osque
•

show
thatthey

have
begun

to
be

aw
are

thatsom
e

people
regularly

w
orship

G
od

in
differentw

ays
and

in
differentplaces

•
reflecton

and
describe

their
ow

n
ideas

aboutw
orship

and
prayer;

identifying
those

things
they

find
interesting

or
puzzling
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K
S

1
1
.6

W
h
at

festiv
als

d
o

d
ifferen

t
relig

io
n
s

celeb
rate?

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,by

the
end

ofK
S

1
pupils

w
ill

need
to

be
able

to
recognise,identify,

nam
e,re-tell,suggestm

eanings,ask
questions,express

their
ow

n
ideas

and
respond

sensitively
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

statem
ents:

E
nab

ling
p

up
ils

to
say

‘Ican...’to
the

fo
l-

lo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

ut-
co

m
es

and
b

eco
m

e
m

o
re

religio
usly

liter-
ate

H
ow

C
hristians

celebrate
C

hristm
as

and
the

events
thatthey

rem
em

ber

C
hristian

beliefin
G

od
as

Father
and

C
reator.C

hristian
beliefin

Jesus
as

the
S

on
ofG

od

U
nderstanding

ofstories
behind

and
practices

atH
indu

festivals.
-

D
iw

aliincluding
them

e
ofgood

trium
phing

over
eviland

the
celebration

ofthe
new

year
and

hope
for

blessings
and

prosperity
in

the
nextyear

The
significance

offestivals
to

the
Jew

ish
w

ay
oflife

w
ith

understanding
ofbeliefs

show
n

atthese
tim

es-
C

hanukah
(hope

and
dedication),

M
eaning

and
significance

ofJew
ish

rituals
and

practices
during

each
festival.

•
Talk

ab
o

utrem
em

b
ering

w
hatreally

m
atters:

ho
w

d
o

p
eo

p
le

m
ake

a
sp

ecialtim
e

to
rem

em
b

er?
•

C
hristm

as
is

a
celeb

ratio
n

o
fthe

b
irth

o
fJesus

and
that

this
sto

ry
is

sacred
fo

r
C

hristians
•

T
he

m
ain

events
and

p
eo

p
le

invo
lved

in
the

sto
ry

o
f

the
b

irth
o

fJesus
e.g.the

m
agi,shep

herd
s,angels,

M
ary,Jo

sep
h,H

ero
d

•
S

o
m

e
o

fthe
w

ays
thatC

hristians
celeb

rate
the

b
irth

o
f

Jesus.
•

B
egin

to
und

erstand
thatC

hristians
see

Jesus
as

a
gift

fro
m

G
o

d
fo

r
hum

an
b

eings
and

thatm
o

stC
hristians

b
elieve

thatJesus
is

G
o

d
–

thatw
hen

he
w

as
b

o
rn,he

w
as

G
o

d
in

the
flesh.

•
the

significance
o

fd
ark

and
lightin

the
festivalo

fD
iw

ali
thro

ugh
investigating

sto
ry

(R
am

a
and

S
ita),p

ractice,
w

o
rship

and
firsthand

acco
unts

o
fthe

celeb
ratio

n
and

significance
o

fD
iw

ali.
•

hear
a

sto
ry

o
fthe

go
d

d
ess

Lakshm
i,and

learn
thatshe

p
erso

nifies
genero

sity,b
eauty,go

o
d

fo
rtune

and
p

ro
sp

erity
•

cho
o

se
a

m
urtio

fa
go

d
o

r
go

d
d

ess
related

to
a

festival
to

find
o

utm
o

re
ab

o
ute.g.Lakshm

iis
w

o
rship

p
ed

at
D

ivalias
the

go
d

d
ess

o
fgo

o
d

fo
rtune.

•
C

o
nsid

er
the

im
p

o
rtance

and
value

o
fceleb

ratio
n

and
rem

em
b

rance
in

child
ren’s

o
w

n
lives;

learn
ab

o
utthe

festivalo
f

H
anukkah

the
8-d

ay
w

inter
festivalo

flight,
celeb

rating
the

re-d
ed

icatio
n

o
fthe

Tem
p

le.S
hare

info
rm

atio
n

ab
o

utthe
celeb

ratio
ns

e.g.d
reid

elgam
e,

lighting
the

8-b
ranched

cand
lestick,eating

fo
o

d
co

o
ked

in
o

iland
any

m
eanings

b
ehind

them

•
talk

ab
o

utm
y

o
w

n
and

so
m

eo
ne

else’s
celeb

ratio
ns

•
d

escrib
e

w
hathap

p
ened

atthe
B

irth
o

fJesus
and

suggestthe
significance

o
fthis

fo
r

C
hristians

•
d

escrib
e

an
im

p
o

rtantC
hristian

b
eliefab

o
ut

Jesus
and

say
ho

w
this

is
sho

w
n

in
the

C
hristm

as
sto

ry
•

N
am

e
so

m
e

things
thathap

p
en

atH
annukah,

D
iw

aliand
C

hristm
as

•
R

etelland
id

entify
w

hy
the

sto
ry

o
fPrince

R
am

and
Princess

S
ita

is
im

p
o

rtantto
H

ind
us

at
D

iw
ali

•
M

ake
links

b
etw

een
the

sto
ry

o
fPrince

R
am

and
Princess

S
ita

atD
iw

aliand
the

id
ea

o
fgo

o
d

o
verco

m
ing

evilin
life

to
d

ay
•

G
ive

a
reaso

n
fo

r
the

im
p

o
rtance

o
fthe

G
o

d
d

ess
Lakshm

iin
the

celeb
ratio

n
o

fD
iw

ali.
•

Talk
ab

o
utho

w
the

H
annukiah

m
ighthelp

so
m

eo
ne

rem
em

b
er

the
sto

ry
o

fH
annukah

•
D

escrib
e

tw
o

things
thathap

p
en

atH
anukkah

and
the

m
eaning

b
ehind

these
things

fo
r

a
Jew

ish
p

erso
n.

•
S

uggest2
reaso

ns
w

hy
a

C
hristian

p
erso

n
m

ight
cho

o
se

to
celeb

rate
C

hristm
as,a

H
ind

u
p

erso
n

m
ightcho

o
se

to
celeb

rate
D

iw
alio

r
a

Jew
ish

p
erso

n
m

ightcho
o

se
to

celeb
rate

H
anukkah

•
Id

entify
sim

ilarities
and

d
ifferences

b
etw

een
the

celeb
ratio

n
and

m
eaning

o
ftw

o
festivals

stud
ied
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P
lan

n
in

g
o
u
tlin

e:
W

h
o

is
C

h
ristian

an
d

w
h
at

d
o

th
ey

b
eliev

e?

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,by

the
end

ofK
S

1
pupils

w
ill

need
to

be
able

to
recognise,identify,

nam
e,re-tell,suggestm

eanings,ask
questions,express

their
ow

n
ideas

and
respond

sensitively
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

pupiloutcom
e

state-
m

ents:
Enabling

pupils
to

say
‘Ican...’to

the
follow

ing
statem

ents
w

illhelp
pupils

to
m

ake
progress

tow
ards

the
end

ofKey
S

tage
outcom

es
and

becom
e

m
ore

religiously
literate

C
hristian

beliefin
G

od
as

Father
C

hristian
beliefin

Jesus
as

the
S

on
of

G
od

H
ow

im
portantthe

B
ible

is
for

C
hristians,including:

•
H

ow
the

B
ible

is
sacred

for
C

hristians
and

w
hatthis

m
eans

•
S

tories
aboutG

od
•

S
tories

aboutJesus
•

H
ow

and
w

hen
the

B
ible

is
used

•
S

tories
thatJesus

told
abouthow

to
live,e.g.the

G
ood

S
am

aritan
H

ow
C

hristians
show

thatthey
are

partofone
fam

ily,including
celebrating

together,being
loving

and
forgiving,being

kind,being
generous

•
R

ead
and

share
stories

thathelp
to

show
how

C
hristians

think
of

G
od

e.g.the
book

ofJonah
in

the
O

ld
Testam

ent;
the

A
nnunciation

(Luke1:26-56),the
lostson

(Luke
15:11-32)and

Pentecost(A
cts

2:1-
13).H

ow
do

these
show

thatG
od

cares
for

people?
•

D
escribe

som
e

ofthe
beliefs

thatC
hristians

hold
aboutG

od
e.g.all-

pow
erful,loving,close

to
every

person,forgiving.
•

Explore
artw

ork
and

pieces
ofm

usic
thatC

hristians
use

to
express

w
hatthey

believe
G

od
is

like.
•

G
ive

opportunities
for

children
to

reflecton
and

express
their

ow
n

big
questions

aboutlife
and

G
od

in
particular

through
discussion,

art,m
usic

and
dram

a
e.g.responding

to
the

question
‘W

here
is

G
od?’through

art
•

Explore
stories

thatshow
the

im
portance

ofJesus
to

C
hristians.

A
llow

children
to

raise
questions

aboutw
hatkind

ofperson
Jesus

is
from

these
accounts:

e.g.parables
(e.g.LostS

heep
and

LostC
oin

Luke
15;

G
ood

S
am

aritan
Luke

10:25-37)),m
iracles

(e.g.healing
the

10
lepers

Luke
17:11-19,calm

ing
the

storm
,Luke

8:22-25),som
e

teachings
(e.g.som

e
sim

ple
sum

m
aries

ofthe
S

erm
on

on
the

M
ount,in

e.g.Lion
S

toryteller
B

ible);
m

ake
links

w
ith

Jesus’birth
and

death
and

resurrection
ofJesus,explored

in
other

units.
•

D
escribe

som
e

ofthe
beliefs

thatC
hristians

hold
aboutJesus

e.g.
thathe

perform
ed

m
iracles,thathe

is
the

son
ofG

od,thathe
lives

•
Investigate

the
teaching

thatC
hristians

follow
thattells

them
how

to
live

their
lives

e.g.prayer
and

w
orship,behaviour

to
others.H

ear
and

think
aboutsom

e
prayers

C
hristians

use
•

Experience
thanking

and
being

thanked,praising
and

being
praised,

and
connectthis

experience
sim

ply
to

an
idea

aboutw
orship

•
Talk

to
C

hristians
aboutw

hatthey
believe

aboutG
od;

•
Explore

w
hatthe

idea
ofG

od
m

eans
for

the
children

them
selves.

•
R

eco
gnise

so
m

e
B

ib
le

sto
ries

to
ld

b
y

C
hristians

•
R

etella
sto

ry
thatsho

w
s

that
C

hristians
m

ightthink
ab

o
utG

o
d

•
Talk

ab
o

uttheir
o

w
n

id
eas

ab
o

utG
o

d
•

R
etellsto

ries
to

ld
b

y
Jesus

and
ab

o
ut

Jesus
in

w
o

rd
s,d

ram
a

and
p

ictures
•

Talk
ab

o
utso

m
e

w
ays

thatC
hristians

d
escrib

e
G

o
d

and
Jesus

•
Talk

ab
o

utw
hy

G
o

d
and

Jesus
are

im
p

o
rtantfo

r
C

hristian
p

eo
p

le
•

T
hink,talk

ab
o

utand
ask

so
m

e
tho

ughtfulq
uestio

ns
ab

o
utho

w
the

B
ib

le
influences

C
hristians

and
w

hat
influences

them
•

G
ive

exam
p

les
o

fho
w

artw
o

rk
and

so
ngs

are
used

b
y

C
hristians

and
can

help
C

hristians
to

learn
ab

o
utG

o
d

•
M

ake
links

b
etw

een
w

hatJesus
taughtand

w
hatC

hristians
b

elieve
and

d
o

•
E

xp
ress

their
o

w
n

id
eas

ab
o

utthe
p

arab
les

thatJesus
to

ld
and

the
sto

ries
to

ld
ab

o
utJesus
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W
h
o

is
a

M
u
slim

an
d

w
h
at

d
o

th
ey

b
eliev

e?

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
M

uslim
religion,

by
the

end
ofK

S
1

pupils
w

illneed
to

be
able

to
recognise,identify,nam

e,
re-tell,suggestm

eanings,ask
questions,express

their
ow

n
ideas

and
respond

sensitively
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

statem
ents:

E
nab

ling
p

up
ils

to
say

‘Ican...’to
the

fo
l-

lo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

ut-
co

m
es

and
b

eco
m

e
m

o
re

religio
usly

liter-
ate

M
uslim

beliefin
A

llah
as

the
one

true
G

od
The

S
hahadah

H
ow

im
portantthe

Q
ur’an

is
for

M
uslim

s,
including:
•

thatthe
Q

ur’an
w

as
revealed

to
the

ProphetM
uham

m
ad

•
how

the
Q

ur’an
is

treated
w

ith
respect

•
S

tories
aboutthe

life
ofProphet

M
uham

m
ad

e.g.M
uham

m
ad

and
the

black
stone

•
S

tories
aboutthe

Prophetabouthow
to

live,e.g.M
uham

m
ad

and
the

kittens,
M

uham
m

ad
and

the
old

w
om

an
H

ow
M

uslim
s

celebrate
Id-ul-Fitr

as
the

com
pletion

ofa
m

onth
offasting

(R
am

adan)
W

hathappens
in

a
M

uslim
household

at
Id-ul-Fitr
The

im
portance

ofregular
prayer

for
M

uslim
s

(S
alah).M

uslim
s

try
to

pray
five

tim
es

per
day.

The
im

portance
ofcleanliness

(W
udu)

before
prayer.

The
use

ofa
prayer

m
atand

the
direction

ofprayer.

•
S

hare
sto

ries
thathelp

to
sho

w
ho

w
M

uslim
s

think
o

f
G

o
d

and
ho

w
fo

llo
w

ing
G

o
d

sho
w

s
them

w
ays

to
b

ehave
e.g.M

uham
m

ad
and

the
C

at,the
sto

ry
o

fthe
tw

o
b

ro
thers,the

crying
cam

el;
•

Talk
to

M
uslim

s
ab

o
utw

hatthey
b

elieve
ab

o
utG

o
d

;
•

Lo
o

k
atcalligrap

hy
and

listen
to

nasheed
s

thatexp
ress

id
eas

ab
o

utG
o

d
and

M
uham

m
ad

e.g.C
alligrap

hy
sho

w
ing

so
m

e
o

fthe
99

nam
es

o
fA

llah;
Iam

a
M

uslim
b

y
Z

ain
B

hikka,share
the

w
o

rd
s

o
fthe

S
hahad

ah,listen
to

the
Prayer

C
all

•
G

ive
child

ren
a

w
ay

to
resp

o
nd

to
their

o
w

n
b

ig
q

uestio
ns

e.g.w
riting

a
class

b
ig

q
uestio

ns
p

o
em

o
r

a
‘W

here
is

G
o

d
?’p

o
em

:
•

S
hare

the
sto

ry
o

fthe
revelatio

n
o

fthe
Q

ur’an;
•

E
xp

lo
re

w
hatthe

co
ncep

to
fG

o
d

m
eans

fo
r

the
child

ren
them

selves.
•

Id
entify

the
o

b
jects

thatare
m

o
stp

recio
us

to
them

.
W

hy
are

they
p

recio
us?

H
o

w
d

o
es

itsho
w

?
•

Id
entify

o
b

jects
thatare

significantto
m

any
M

uslim
s,if

p
o

ssib
le

see
them

b
eing

used
b

y
a

b
eliever,e.g.p

rayer
b

ead
s,p

rayer
m

at,Q
ur’an

and
stand

,co
m

p
ass,

head
scarf.W

hy
are

these
significant?

•
W

hy
is

p
rayer

im
p

o
rtantto

a
M

uslim
?

H
o

w
d

o
they

p
ray

•
S

hare
the

exp
eriences

o
fa

M
uslim

d
uring

the
fasto

f
R

am
ad

an
and

the
celeb

rating
o

fId
ulFitr.W

hy
d

o
M

uslim
s

celeb
rate?

•
retella

sto
ry

ab
o

utA
llah

and
Pro

p
het

M
uham

m
ad

•
id

entify
so

m
e

w
ays

a
M

uslim
m

ightd
escrib

e
G

o
d

•
cho

o
se

so
m

e
o

f99
nam

es
o

fA
llah

and
say

w
hat

they
sym

b
o

lise
ab

o
utG

o
d

•
reflecto

n
and

d
escrib

e
the

significance
o

f
p

articular
o

b
jects

to
M

uslim
s

•
id

entify
so

m
e

w
ays

M
uslim

s
m

ark
R

am
ad

an
and

celeb
rate

Id
ulFitr

•
give

reaso
ns

w
hy

M
uslim

s
try

to
fo

llo
w

M
uham

m
ad

and
have

greatresp
ectfo

r
him

•
b

egin
to

sho
w

an
und

erstand
ing

o
fho

w
im

p
o

rtantthe
Q

ur’an
is

to
M

uslim
s

and
give

an
exam

p
le

o
fa

w
ay

M
uslim

s
treatthe

Q
ur’an

•
d

escrib
e

so
m

e
things

thatare
im

p
o

rtantin
Islam

•
d

escrib
e

w
hen

and
ho

w
M

uslim
s

p
ray

•
C

o
nsid

er
sim

ilarities
and

d
ifferences

b
etw

een
w

hatm
atters

to
M

uslim
s

and
w

hatm
atters

to
m

e
•

exp
ress

so
m

e
q

uestio
ns

ab
o

utG
o

d
thatare

hard
to

answ
er.

•
resp

o
nd

tho
ughtfully

ab
o

utw
hatis

w
o

rth
celeb

rating
in

m
y

o
w

n
life
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co
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urp
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se
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up
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exp
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resp

o
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to

challenging
q
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ns

raised
b

y
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n
and

w
o

rld
view

s,so
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can
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p
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kno

w
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erstand

ing
and
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ed
to

ap
p
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Core purpose of RE:
The core purpose of RE is to engage pupils in exploring and responding to challenging
questions raised by religion and worldviews, so that they can develop the knowledge,
understanding and skills needed to appreciate and appraise varied responses to these
questions, including their own.

What do pupils learn in RE at this key stage?
Pupils should extend their knowledge and understanding of religions and worldviews,
recognising their local, national and global contexts. They should be introduced to an
extended range of sources and subject specific vocabulary. They should be encouraged to
be curious and to ask increasingly challenging questions about religion, belief, values and
human life. Pupils should learn to express their own ideas in response to the material they
engage with, identifying relevant information, selecting examples and giving reasons to
support their ideas and views.

Aims:
RE teaching and learning should enable pupils to…

Religious Literacy at 11
RE in this syllabus enables pupils to become more religiously literate. At the end of Key
Stage 2 a religiously literate pupil should be able to:
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3.4 RE in KS2: Programme of Study

A. Know about and
understand a range of
religions and
worldviews

B. Express ideas and insights
about the nature,
significance and impact of
religions and worldviews.

C. Gain and deploy the skills
needed to engage
seriously with religions
and worldviews

A1. Describe and make
connections between different
features of the religions and
worldviews they study,
discovering more about
celebrations, worship,
pilgrimages and the rituals
which mark important points in
life, in order to reflect on their
significance.

B1. Observe and understand
varied examples of religions
and worldviews so that they
can explain, with reasons,
their meanings and
significance to individuals
and communities.

C1. Discuss and present
thoughtfully their own and
others’ views on
challenging questions
about belonging, meaning,
purpose and truth,
applying ideas of their own
in different forms including
(e.g.) reasoning, music, art
and poetry
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A2. Describe and understand
links between stories and other
aspects of the communities
they are investigating,
responding thoughtfully to a
range of sources of wisdom
and to beliefs and teachings
that arise from them in
different communities.

B2. Understand the
challenges of commitment to
a community of faith or
belief, suggesting why
belonging to a community
may be valuable, both in the
diverse communities being
studied and in their own
lives.

C2. Consider and apply
ideas about ways in which
diverse communities can
live together for the well-
being of all, responding
thoughtfully to ideas about
community, values and
respect.

A3. Explore and describe a
range of beliefs, symbols and
actions so that they can
understand different ways of
life and ways of expressing
meaning.

B3. Observe and consider
different dimensions of
religion, so that they can
explore and show
understanding of similarities
and differences within and
between different religions
and worldviews.

C3. Discuss and apply their
own and others’ ideas
about ethical questions,
including ideas about what
is right and wrong and
what is just and fair, and
express their own ideas
clearly in response.

Religions and beliefs
During the Key Stage, pupils should be taught knowledge, skills and understanding through
the following areas of study:
• Christianity
• Judaism and Hinduism in Lower KS2
• Islam and Sikhism in Upper KS2
• Pupils will also learn from other religions and worldviews in thematic units.
There is also a set of example End of Key stage outcomes for each of the religions to be
studied in depth within each 2 years.

End of Key Stage Outcomes for Knowledge and understanding
There are a set of end of Key stage outcomes for each of the religions to be studied in depth
within each 2 years. For KS2, end of Key stage outcomes have been written for the end of
Year 4 for Judaism and Hinduism and for the end of Year 6 for Christianity, Islam and
Sikhism. If a school wishes to study a different religion in depth they can create their own
outcomes for that religion based on the Knowledge and understanding outcomes on
p103-114.

Achievement and assessment
Children’s achievement should be assessed alongside the end of key stage outcomes for
knowledge and understanding of the different religions being taught. This syllabus does not
suggest that these are only a series of facts to be learnt but partners them with the
description of a religiously literate child at 11 described through the statements A1- C3 on
p60.

The planning outlines offer support in breaking this down so that they are manageable in the
time available for RE.
Schools will make their own decisions about how often to make periodic assessments to
track pupils progress.
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Using this Programme of Study
This Programme of Study represents the statutory requirements for RE at KS2. In order to
apply the statutory requirements to long-, medium- and short-term planning, the syllabus
offers a series of 20 outline plans, based around 20 key questions, 10 for lower KS2 and 10
for upper KS2. These show how the content of the RE curriculum relates to the areas of
enquiry and how pupils can become more religiously literate as they build up their
knowledge and understanding.

The questions allow for a mix of systematic and thematic study, encouraging depth rather
than breadth.

The example questions are not statutory. Schools are free to develop their own questions,
but these must enable pupils to achieve the Knowledge and understanding outcomes on
p103-114 and enable pupils to become religiously literate as described in table on p60.

Areas of Enquiry
a) Beliefs, teachings, sources of wisdom and authority
b) Ways of living
c) Ways of expressing meaning
d) Questions of identity, diversity and belonging
e) Questions of meaning, purpose and truth
f) Questions of values and commitments

These help to outline the content of an RE curriculum. The syllabus offers some example
key questions, which in turn are based on these areas of enquiry. This ensures that across a
key stage, the full breadth of religion and worldviews is covered, supporting the purpose of
RE which includes helping pupils to develop systematic knowledge and understanding.

Experiences and opportunities
Pupils have an entitlement to a range of experiences and opportunities that can enrich and
broaden their learning in religious education. The teaching and learning should be planned
to ensure that all pupils have opportunities to:

• encounter religion through visitors and visits to places of worship; focusing on the impact
and reality of religion on the local and global community e.g. through interviewing local
believers

• discuss religious and philosophical questions, giving reasons for their own beliefs and
those of others, e.g. how beliefs about life after death can affect how people view life

• consider a range of human experiences and feelings, e.g. joy of celebrations, the wonder
of being alive, and the awe of worship.

• reflect on their own and others’ insights into life and its origin, purpose and meaning
• express and communicate their own and others’ insights through art and design, music,

dance and drama and ICT
• extend the use of ICT, particularly in enhancing pupils’ awareness or religions and beliefs

globally, through blogging, video conferencing, email links, animations, and creative
presentations

• pupils should have the opportunity to be critical of internet resources, asking if they tell
the truth or give a balanced picture.
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Non Statutory Guidance for Key Stage 2
For Key Stage 2 we have provided a series of documents to support you to plan and teach
RE. These support documents are non- statutory but we know many schools will use them to
plan and deliver good quality RE.

Non Statutory Questions
The following are a series of example key questions that suggest one way of teaching to
achieve the aims of RE and the end of Key Stage outcomes for each religion. Schools can
develop their own questions, but in doing so, they must ensure that pupils are working
towards the description of a religiously literate pupil at 11 p60 and can achieve the
knowledge and understanding outcomes for the religions chosen for study (p103-114)

Example questions
Schools can develop their own questions, but in doing so, they
must ensure that pupils are working towards the description of
a religiously literate pupil at 11 p60 and can achieve the
knowledge and understanding outcomes for the religions
chosen for study (p103-114)

Lower KS2 Upper KS2

Systematic units will
draw on several themes,
as appropriate:

Themes

2.9 What does it mean to be
Jewish?
(Fully planned example unit)

2.10 What does it mean to be a
Hindu?
(Fully planned example unit)

2.18 What does it mean to be
a Christian?
(Fully planned example unit)

2.19 What does it mean to be
a Muslim?
(Fully planned example unit)

2.20 What does it mean to be
a Sikh?
(Fully planned example unit)

Inspirational people:
Figures from whom
believers draw inspiration

2.1 Why is Jesus important to
Christians?

2.2 Who should inspire us?

Teachings and authority:
What sacred texts and
other sources say about
God, the world and
human life

2.12 Why are sources of
wisdom important to religious
people?
(2 page exemplified plan)

Symbols and religious
expression: How
religious and spiritual
ideas are expressed.

2.3 How do people express their
faith through the arts?
(Fully planned example unit)

2.13 Why is prayer important
for religious believers?
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Worship, pilgrimage and
sacred places: Where,
how and why people
worship, including at
particular sites

2.4 Where, how and why do
people worship?
(2 page exemplified plan)

2.5 Why do religious people
celebrate?

The journey of life and
death: Why some
occasions are sacred to
believers, and what
people think about life
after death

2.6 How and why do believers
show their commitments
during the journey of life?
(2 page exemplified plan)

2.14 What do religions say to
us when life gets hard?
(Fully planned example unit)

Religion and the
individual: What is
expected of a person in
following a religion or
belief?

2.7 What matters most to
Humanists and Christians?
(2 page exemplified plan)

Religion, family and
community: How
religious families and
communities practice
their faith, and the
contributions this makes
to local life

2.15 Why do people make
vows and commitments to one
another?
(2 page exemplified plan)

2.16 What will make our
city/town a more respectful
place?
(2 page exemplified plan)

Beliefs in action in the
world: How religions
and beliefs respond to
global issues of human
rights, fairness, social
justice and the
importance of the
environment

2.8 What do religions teach
about the natural world and
why should we care about it?
(Fully planned example unit)

2.17 Justice and poverty: Can
religions help to build a fair
world?
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Planning guidance:
Teachers should have the core purpose of RE at the forefront of their minds as they plan
their RE.

The core purpose of RE is to engage pupils in exploring and responding to challenging
questions raised by religion and worldviews, so that they can develop the knowledge, un-
derstanding and skills needed to appreciate and appraise varied responses to these ques-
tions, including their own.

Step 1:
Key question

Either: select a key question from p30.

Or: devise your own key question. Ensure that the key question fits
with the themes from p63-64. Refer to the areas of enquiry (p62 ) to
ensure breadth across the key stage. Make sure that the key
question is sufficiently open to allow enquiry (e.g. What difference
does religion make in some people’s everyday lives?). Make sure
that it has a clear focus on learning about and from religion and
worldviews.

Explain where this unit/question fits into key stage planning e.g. how
it builds on previous learning in RE; what other subject areas does it
link to, if appropriate.

Step 2:
Select Knowledge
and understanding
outcomes

Use the Knowledge and understanding end of key stage outcomes
from column 1 of the unit outlines on p66-86. Select knowledge
outcomes appropriate for the age and ability of your pupils.
Being clear about these outcomes will help you to decide what and
how to teach.

Step 3:
Select specific
content

Look at the suggested content for your key question, from column
2 in the unit outlines.
Select the best content to help you to teach in an engaging way so
that pupils achieve the knowledge and understanding outcomes.

Step 4:
Assessment:
write specific
pupil outcomes

Turn the Knowledge outcomes into pupil-friendly ‘I can’ statements.
Use the descriptions of a religiously literate pupil from the
programme of study to help you work out just what it is that you
want pupils to be able to understand and do as a result of their
learning. Also use the sample knowledge related to the statements
for a religiously literate pupil on p60.

Step 5:
Develop teaching
and learning
activities

Develop active learning opportunities and investigations, using
some engaging stimuli, to enable pupils to achieve the Knowledge
and understanding outcomes and to become a religiously literate
pupil.
Don’t forget the skills you want pupils to develop, as well as the
content you want them to understand.
Make sure that the activities allow pupils to practise these skills as
well as show their understanding.
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offairness

•
the

challenges
ofliving

up
to

the
ideals,and

the
need

for
forgiveness

•
talk

aboutheroes
from

the
m

ovies
and

from
stories,and

ask:
is

a
hero

inspiring?
W

hatdoes
inspiring

m
ean?

•
Think

abouthow
a

person
can

be
inspired

to
do

som
ething

good
by

som
eone

else’s
w

ords
or

exam
ple.

•
think

through
w

hatm
akes

a
person

inspirationalto
others,identifying

characteristics
ofa

good
role

m
odel;

•
consider

aspects
ofthe

w
ords

and
actions

ofJesus
w

hich
continue

to
inspire

C
hristians

today;
focus

on
the

good
new

s
thatJesus

brings
(gospel)through

his
life

and
teachings

(e.g.loving
your

neighbour
is

an
im

portantpartofloving
G

od;
caring

for
people

in
need

(see
G

ood
S

am
aritan

Luke
10)),including

C
hristian

beliefin
salvation

thatJesus
brings

through
his

death
and

resurrection;
•

identify
the

im
pactthatbelieving

in
Jesus

w
illhave

on
a

C
hristian’s

life
and

give
exam

ples
ofthe

im
pact,e.g.

how
C

hristians
show

gratitude
to

Jesus
for

saving
them

and
dealing

w
ith

sin
and

death
and

bringing
forgiveness

–
by

prayer,w
orship,giving

generously,telling
other

people
aboutJesus,caring

for
others;

•
learn

from
the

actions
ofcontem

porary
inspirational

C
hristians

and
how

these
have

been
influenced

by
Jesus;

•
rank

and
order

differentreasons
w

hy
Jesus

is
regarded

as
a

source
ofauthority

and
inspiration

by
C

hristians
today;

•
describe

exam
ples

ofw
hatsom

e
C

hristians
say

are
the

m
ostim

portantattitudes
and

values
to

have,com
paring

these
w

ith
w

hatpupils
believe

to
be

m
ostim

portant.
•

consider
w

hatkind
ofpeople

they
find

inspiring
and

ask
som

e
questions

aboutinspiration
for

them
selves.

•
id

entify
the

q
ualities

they
ad

m
ire

in
their

hero
es/ro

le
m

o
d

els,exp
lain

w
hy

they
ad

m
ire

them
and

ho
w

this
m

ay
influence

their
o

w
n

lives
•

use
religio

us
vo

cab
ulary

to
d

escrib
e

asp
ects

o
fthe

life
and

teachings
o

f
Jesus,giving

exam
p

les
o

fho
w

these
have

influenced
the

lives
o

fC
hristians

•
d

escrib
e

events
in

the
life

o
fatleast

o
ne

m
o

d
ern

d
ay

C
hristian

m
aking

a
link

b
etw

een
their

actio
ns

and
the

teachings
and

exam
p

le
o

fJesus
;

•
ask

and
resp

o
nd

to
q

uestio
ns

raised
b

y
the

sto
ries

fro
m

the
life

o
fJesus

and
co

ntem
p

o
rary

fo
llo

w
ers

•
use

a
w

id
ening

religio
us

vo
cab

ulary
to

sho
w

so
m

e
und

erstand
ing

o
fJesus’

teaching
and

events
in

Jesus’life;
•

use
religio

us
vo

cab
ulary

to
sho

w
an

und
erstand

ing
o

fw
hatitm

eans
to

so
m

e
p

eo
p

le
to

b
e

a
C

hristian
•

ap
p

ly
id

eas
fro

m
w

hatthey
have

learned
to

their
o

w
n

b
eliefs,

co
m

p
aring

and
co

ntrasting
them

to
tho

se
o

fb
elievers.
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Lo
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W
h
o

sh
o
u
ld

in
sp

ire
u
s?

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,pupils

w
illneed

to
show

thatthey
can

describe,explain,give
m

eanings,give
reasons,

m
ake

connections,reflecton
the

significance,express
ideas

clearly,apply,and
respond

thoughtfully
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferent
co

ntentas
ap

p
ro

p
riate

S
uggested

p
up

ilo
utco

m
e

state-
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

llo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

utco
m

es
and

b
eco

m
e

m
o

re
reli-

gio
usly

literate

The
significance

ofthe
B

ible
as

a
source

ofauthority
and

w
isdom

,including
exam

ples
ofkey

stories
and

people
in

the
O

T/N
T,and

their
m

eaning

W
hatitm

eans
to

be
partofthe

C
hristian

com
m

unity,
including
•

H
ow

C
hristians

decide
how

to
live,including

Jesus’
exam

ple
and

teachings,codes
for

living
•

the
ideals

ofC
hristian

living,e.g.love,joy,peace,
generosity,justice,sacrifice,how

these
arise

from
the

teachings,
•

w
hatdifference

these
can

m
ake

to
how

C
hristians

live,e.g.
how

they
apply

these
ideals

to
personalrelationships,

caring
and

healing,m
atters

offairness
•

the
challenges

ofliving
up

to
the

ideals,and
the

need
for

forgiveness

The
significance

ofthe
Q

ur’an
as

the
finalrevealed

w
ord

of
A

llah
-a

source
ofauthority

and
w

isdom
thatshould

be
treated

w
ith

respect,O
ther

significantsources
ofauthority

in
Islam
•

S
unnah-practices,custom

s
and

traditions
ofthe

Prophet
M

uham
m

ad
•

H
adith-sayings

and
actions

ofthe
ProphetM

uham
m

ad

U
nderstand

how
M

uslim
s

putthe
w

ords
ofthe

Q
ur’an

and
the

w
ords

and
actions

ofProphetM
uham

m
ad

into
practice

and
w

hatdifference
they

m
ake

to
the

lives
ofM

uslim
s

Equality
as

a
key

value
in

S
ikhism

,expressed
in

stories
from

the
lives

of
the

G
urus

and
in

S
ikh

practice
today

The
em

phasis
on

sew
a

(selfless
service)in

S
ikhism

;
values

including:
K

iratkarna
(w

orking
honestly

to
earn

a
living);

Vand
chhakna

(sharing)

•
explore

teachings
w

hich
actas

guides
for

living
w

ithin
C

hristianity
and

atleastone
other

religion
or

non-religious
belief;

and
their

practicalapplication
in

everyday
life:

e.g.the
Ten

C
om

m
andm

ents
(Exodus

20.1-21/D
euteronom

y
5.1-22),the

Tw
o

C
om

m
andm

ents
of

Jesus
(M

ark
12.28-34);

Islam
ic

principles;
the

golden
rule

for
H

um
anists

•
share

stories
from

differentreligions
thatgive

exam
ples

ofhow
to

live
‘a

good
life’,for

exam
ple,S

ikh
stories

aboutm
oney,D

uni
C

hand
and

the
needle,B

hagatPuran
S

ingh
and

the
Pingalw

ara
,

M
uslim

H
adith

or
stories

aboutthe
beauty

ofcreation,C
hristian

teaching
from

Jesus
on

the
B

eatitudes.
•

think
aboutthe

im
portance

ofbeliefs
or

values
as

guides
for

m
aking

choices
and

decisions
in

daily
life;

•
consider

the
value

and
challenge

for
believers

offollow
ing

a
code

for
living;

•
discuss

and
debate

the
differences

betw
een

rightand
w

rong/good
and

bad
and

how
w

e
know

the
difference;

•
think

through
w

hatguides
pupils’ow

n
m

oralchoices.
•

consider
w

hatm
akes

a
person

inspirationalto
others,identifying

characteristics
ofa

good
role

m
odel;

•
ask

w
hy

these
key

religious
figures

are
regarded

as
sources

of
authority

and
inspiration

by
believers

today,suggesting
answ

ers.
•

explore
the

actions
ofcontem

porary
inspirationalM

uslim
s

or
S

ikhs
and

how
these

have
been

influenced
by

M
uham

m
ad

or
the

G
urus;

•
begin

to
identify

the
im

pactofevents
in

ProphetM
uham

m
ad’s

or
G

uru
N

anak’s
life

to
beliefs

ofM
uslim

s
or

S
ikhs;

•
m

ake
a

link
betw

een
stories

read
and

M
uslim

or
S

ikh
beliefs

and
behaviour

•
describe

the
im

portance
oftw

o
m

ain
M

uslim
or

S
ikh

beliefs
and

say
how

they
are

dem
onstrated

through
daily

practice;
•

give
exam

ples
ofw

hatsom
e

M
uslim

s
and

S
ikhs

say
are

the
m

ost
im

portantattitudes
and

values
to

have,com
paring

these
w

ith
w

hat
pupils

believe
to

be
m

ostim
portant.

•
think

through
w

hatguides
pupils’ow

n
m

oralchoices.
•

discuss
w

hy
itis

thatw
e

often
have

good
intentions,butdo

not
alw

ays
follow

them
through

(w
ork

on
tem

ptation,bad
choices

and
peer

pressure
is

usefulhere)

•
reflect

o
n

ho
w

having
a

co
d

e
fo

r
living

m
ighthelp

b
elievers

w
ith

d
ifficult

d
ecisio

ns
•

use
religio

us
vo

cab
ulary

to
d

escrib
e

asp
ects

o
flives

and
teachings

o
finsp

iring
lead

ers,giving
exam

p
les

o
fho

w
these

have
influenced

the
lives

o
ffo

llo
w

ers
•

d
escrib

e
sim

ilarities
and

d
ifferences

b
etw

een
the

co
d

es
fo

r
living

used
b

y
C

hristians
and

the
fo

llo
w

ers
o

fatleasto
ne

o
ther

religio
n

o
r

no
n-religio

us
b

elief
system

;
•

d
escrib

e
events

in
the

life
o

fatleasto
ne

m
o

d
ern

d
ay

M
uslim

o
r

S
ikh

m
aking

links
b

etw
een

their
actio

ns
and

the
teachings

and
exam

p
le

o
fM

uham
m

ad
o

r
G

uru
N

anak
•

id
entify

p
erso

nal,fam
ily,scho

o
l

values/co
d

es
fo

r
living

w
hich

influence
their

o
w

n
b

ehavio
ur

•
ask

and
resp

o
nd

to
q

uestio
ns

ab
o

utthe
im

p
o

rtance
o

fhaving
a

seto
fb

eliefs
o

r
values

to
guid

e
cho

ices
and

d
ecisio

ns
in

d
aily

life
•

ap
p

ly
id

eas
ab

o
utw

hatreally
m

atters
fo

r
them

selves,includ
ing

id
eas

ab
o

utlo
ve,

fo
rgiveness,truth,co

nseq
uences

and
ho

nesty
•

id
entify

the
q

ualities
they

ad
m

ire
in

their
hero

es/ro
le

m
o

d
els,exp

lain
w

hy
they

ad
m

ire
them

and
ho

w
this

m
ay

influence
their

o
w

n
lives

•
ask

and
resp

o
nd

to
q

uestio
ns

raised
b

y
the

sto
ries

fro
m

the
lives

o
fkey

religio
us

figures
and

co
ntem

p
o

rary
fo

llo
w

ers
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H
o
w

d
o

p
eo

p
le

exp
ress

th
eir

faith
th

ro
u
g
h

th
e

arts

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
and

M
uslim

religion,by
the

end
ofK

S
2

pupils
w

illneed
to

show
thatthey

can
describe,

explain,give
m

eanings,give
reasons,m

ake
connections,reflecton

the
significance,express

ideas
clearly,apply,and

respond
thoughtfully

to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

state
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

l-
lo

w
ing

statem
ents

w
illhelp

p
up

ils
to

m
ake

p
ro

gress
to

w
ard

s
the

end
o

fK
ey

S
tage

o
ut-

co
m

es
and

b
eco

m
e

m
o

re
religio

usly
liter-

ate

H
ow

C
hristian

beliefs,teachings
and

practices
can

be
expressed

in
differentw

ays,e.g.using
signs

and
sym

bols
through

art,m
usic,

architecture,actions
etc.

The
99

nam
es

ofA
llah

as
a

w
ay

ofdescribing
A

llah’s
m

any
attributes

as
revealed

in
the

Q
ur’an

Taw
hid:

M
uslim

beliefthatA
llah

is
the

one
true

G
od,has

no
partners,is

the
creator,provides

all
things,gives

guidance
through

the
Q

ur’an
and

m
essengers

and
cannotbe

com
pared

to
anything

else.

W
hy

M
uslim

s
do

notportray
A

llah
pictorially.

R
ole

ofthe
M

osque
as

a
place

ofprayer,
teaching

and
centre

to
supportthe

com
m

unity

•
S

tudy
C

hristian
figurative

and
narrative

artthat
expresses

key
C

hristian
beliefs

e.g.artaboutEaster
and

the
death

and
resurrection

ofJesus.
•

S
tudy

sym
bols

used
to

show
key

C
hristian

beliefs
e.g.

alpha
and

O
m

ega,fish,cross
and

crucifix,sym
bols

for
differentaspects

ofthe
trinity

•
Listen

to
C

hristian
M

usic
used

in
w

orship.Explore
the

m
eanings

ofthe
w

ords.C
onsider

w
hy

C
hristians

use
m

usic
in

w
orship

and
to

explore
im

portantC
hristian

beliefs
•

Look
atpoetry

in
the

bible
e.g.psalm

s
•

Explore
the

use
ofartin

banners,tryptychs
and

icons
used

in
w

orship
and

in
places

ofw
orship

in
different

C
hristian

denom
inations

•
H

ow
are

C
hristian

beliefs
show

n
through

dram
a

e.g.
Easter

plays,m
ystery

plays
•

The
architecture

and
calligraphic

decoration
of

M
osques.S

how
how

this
is

both
an

expression
of

beliefs
and

a
practicalplace

for
w

orship
and

the
com

m
unity

•
The

reasons
for

notportraying
A

llah
or

the
prophets

pictorially

•
d

escrib
e

ho
w

im
p

o
rtantC

hristian
b

eliefs
are

sho
w

n
thro

ugh
a

p
iece

o
fart

•
d

escrib
e

and
sho

w
und

erstand
ing

o
f

signs
and

sym
b

o
ls

thatare
used

to
exp

ress
C

hristian
b

eliefs
•

d
escrib

e
ho

w
C

hristians
use

m
usic

to
sho

w
their

b
eliefs

•
m

ake
links

b
etw

een
C

hristian
b

eliefs
and

m
usic

thatis
used

in
w

o
rship

•
d

escrib
e

so
m

e
w

ays
in

w
hich

the
b

eliefs
o

fC
hristianity

are
seen

in
d

ram
a

and
sto

ry
•

sho
w

,using
religio

us
vo

cab
ulary,thatI

und
erstand

ho
w

d
ifferentartfo

rm
s

can
exp

ress
C

hristian
b

eliefs
•

d
evelo

p
and

sho
w

und
erstand

ing
o

fthe
w

ay
trip

tychs,b
anners,ico

ns
and

/o
r

stained
glass

w
ind

o
w

s
enab

le
C

hristians
to

exp
ress

their
w

o
rship

,b
eliefs,

tho
ughts

and
/o

r
feelings

•
sho

w
,Iund

erstand
the

‘rules’o
fIslam

ic
artand

the
reaso

ns
thatM

uslim
s

ap
p

ly
these

rules
•

d
escrib

e
and

sho
w

thatIund
erstand

so
m

e
o

fthe
w

ays
M

uslim
s

p
aint,b

uild
and

w
rite

ab
o

utA
llah

•
d

escrib
e

so
m

e
d

ifferentw
ays

in
w

hich
M

o
sq

ues
exp

ress
M

uslim
id

eas
•

S
ho

w
thatIund

erstand
key

features
o

f
the

architecture
o

fa
m

o
sq

ue
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p
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lease

no
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is

a
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p
age

exem
p

lified
p

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian,Jew
ish

&
H

indu
religions,by

the
end

of
low

er
K

S
2

pupils
w

illneed
to

show
thatthey

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,reflecton
the

significance,express
ideas

clearly,apply,and
respond

thoughtfully
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferent
co

ntentas
ap

p
ro

p
riate

S
uggested

p
up

ilo
utco

m
e

state-
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

llo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

utco
m

es
and

b
eco

m
e

m
o

re
reli-

gio
usly

literate

H
ow

C
hristian

beliefs,teachings
and

practices
can

be
expressed

in
differentw

ays,e.g.using
signs

and
sym

bols,
through

art,m
usic,architecture,actions

etc.
U

nderstand
how

C
hristians

puttheir
beliefs

into
practice

and
w

hatdifference
they

m
ake

to
C

hristians’ow
n

lives,including
•

M
eaning

and
significance

ofkey
aspects

ofw
orship

e.g.
com

m
union,prayer,giving

•
H

ow
and

w
hy

differentC
hristian

denom
inations

w
orship

in
differentw

ays

The
synagogue

and
its

features.
Its

place
in

the
life

of
com

m
unity

H
ow

a
S

efer
Torah

is
produced,covered

and
treated

and
the

reasons
for

this.
W

eekly
use

ofthe
S

efer
Torah

in
the

synagogue
and

the
annualcycle

ofreadings
The

significance
ofprayer

e.g.brachot(blessings),m
odeh

ani(the
m

orning
prayer,giving

thanks
for

a
new

day)and
shem

a,w
hen

they
are

said,their
m

eanings
and

their
im

plications
for

Jew
s

Puja,including
how

H
indus

pray
both

in
the

m
andir

and
at

hom
e

The
A

rticerem
ony

and
the

significance
ofthe

item
s

on
the

puja
tray

The
significance

ofPrashad
(food

thatis
blessed

and
shared

after
w

orship)
The

M
andir

and
its

features
M

eaning
and

significance
ofpilgrim

age
to

H
indus

w
ith

focus
on

the
G

anges

•
think

aboutthe
significantand

spiritualplaces
in

their
ow

n
lives

and
w

hy
these

are
special.C

onsider
and

discuss
how

sym
bolic

actions
in

everyday
life

express
inner

feelings
and

beliefs;
•

explore
the

m
eaning

and
m

ain
features,rituals,sym

bols
and

sounds
thatm

ay
be

used
in

C
hristian

w
orship

to
express

beliefs
and

feelings-include
prayer,com

m
union,giving,and

praise
•

notice
and

describe
how

C
hristians

in
tw

o
contrasting

denom
inations

w
orship,including

celebration
ofthe

Lord’s
S

upper/
H

oly
C

om
m

union/Eucharist;
•

consider
sim

ilarities
and

differences
in

the
w

ay
believers

w
orship

w
ithin

and
betw

een
differentreligions;

•
explore

the
role

ofthe
M

andir
in

the
life

ofa
H

indu
how

does
this

com
pare

and
contrastw

ith
H

indu
w

orship
in

the
hom

e.Pupils
should

have
the

opportunity
to

visitthe
M

andir.
•

Find
outaboutthe

practice
ofgiving

prashad
and

its
m

eaning
•

Explore
the

practice
and

m
eaning

ofPuja
athom

e
and

m
andir

•
D

escribe
the

m
eaning

ofthe
item

s
on

the
puja

tray
and

their
use

in
the

articerem
ony

•
Explore

the
role

ofthe
synagogue

in
the

com
m

unity
and

its
significantfeatures

-ark,ner
tam

id
(eternallight),B

im
ah,S

efer
Torah,10

C
om

m
andm

ents.Explore
the

m
aking

ofa
S

efer
Torah,

handw
ritten

torah
scroll.H

ow
itis

keptin
the

ark,decorated
w

ith
crow

n
and

m
antle

and
processed

in
the

synagogue.
•

Find
outaboutthe

significance
ofprayer

for
Jew

ish
people;

how
often

are
blessings

said,the
S

hem
a

w
ithin

the
m

ezuzah
and

said
each

day
athom

e
and

in
the

synagogue.
•

consider
the

spiritualsignificance
ofJerusalem

for
Jew

ish
people;

the
river

G
anges

and
Varanasifor

H
indus,pilgrim

age
or

Lourdes
for

C
atholic

C
hristians.

•
D

escrib
e

and
co

m
p

are
m

eanings
o

f
actio

ns,sym
b

o
ls

o
r

ritualin
w

o
rship

fo
r

a
b

eliever
•

use
religio

us
vo

cab
ulary

to
id

entify
and

suggestm
eanings

fo
r

so
m

e
sym

b
o

lic
o

b
jects,actio

ns
and

so
und

s
fo

und
in

a
church/m

and
ir/synago

gue)and
say

ho
w

these
help

p
eo

p
le

w
o

rship
•

id
entify

and
und

erstand
so

m
e

d
ifferences

in
the

w
ays

C
hristians

w
o

rship
in

tw
o

d
eno

m
inatio

ns
•

id
entify

sim
ilarities

and
d

ifferences
b

etw
een

E
ucharist/Lo

rd
’s

S
up

p
er/

C
o

m
m

unio
n

fo
r

C
hristians

and
Puja

fo
r

H
ind

us
o

r
S

ab
b

ath
p

rayers
and

read
ing

o
f

the
S

efer
To

rah
scro

lls
and

say
w

hy
it

m
atters

so
m

uch
fo

r
b

elievers
•

suggestm
eanings

fo
r

sentences
in

the
Lo

rd
’s

p
rayer

and
S

hem
a

and
exp

lain
its

im
p

o
rtance

fo
r

C
hristians/Jew

ish
p

eo
p

le
•

exp
lain

the
key

functio
ns

o
fthe

C
hurch,

S
ynago

gue
and

M
and

ir,co
m

p
aring

them
to

w
o

rship
in

the
ho

m
e,w

here
ap

p
ro

p
riate.

•
ask

tho
ughtfulq

uestio
ns

ab
o

utw
hy

w
o

rship
p

ers
cho

o
se

to
attend

a
church,

m
and

ir
o

r
synago

gue
and

suggestso
m

e
p

o
ssib

le
answ

ers
•

D
escrib

e
w

hathap
p

ens
o

n
tw

o
d

ifferent
p

ilgrim
ages

and
exp

lain
ho

w
taking

p
artin

p
ilgrim

age
can

m
ake

a
d

ifference
to

ho
w

p
ilgrim

s
cho

o
se

to
live

the
resto

ftheir
lives
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Lo
w
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W
h
y

d
o

relig
io

u
s

p
eo

p
le

celeb
rate?

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,by

the
end

oflow
er

K
S

2
pupils

w
illneed

to
show

thatthey
can

describe,explain,give
m

eanings,give
reasons,m

ake
connections,reflecton

the
significance,express

ideas
clearly,apply,

and
respond

thoughtfully
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

W
e

suggestfo
cussing

o
n

E
aster,Pesach

and
o

ne
o

ther
festivaleither

H
o

lio
r

Id
ulFitr

S
uggested

pupiloutcom
e

state-
m

ents:
Enabling

pupils
to

say
‘Ican...’to

the
follow

ing
statem

ents
w

illhelp
pupils

to
m

ake
progress

tow
ards

the
end

of
Key

S
tage

outcom
es

and
becom

e
m

ore
religiously

literate

H
ow

C
hristians

rem
em

ber
and

celebrate
som

e
oftheir

im
portantbeliefs

through
festivals,

including
the

birth,death
and

resurrection
of

Jesus
C

hrist.

C
hristian

beliefin
G

od
as

Father,S
on

and
H

oly
S

pirit(Trinity),including
G

od
as

C
reator,Jesus

as
the

S
on

ofG
od,the

S
piritacting

in
the

lives
ofC

hristians
today;

and
the

im
plications

ofthis,
including

beliefin
sin,forgiveness

and
heaven

The
significance

offestivals
to

the
Jew

ish
w

ay
oflife

w
ith

understanding
ofbeliefs

show
n

at
these

tim
es.

For
exam

ple:
Pesach

(freedom
)

M
eaning

and
significance

ofJew
ish

rituals
and

practices
during

each
festival.

•
think

abouttim
es

in
their

ow
n

lives
w

hen
pupils

rem
em

ber
and

celebrate
significantevents/people;

w
hy

and
how

they
do

this;
•

consider
the

m
eanings

ofstories
behind

key
religious

festivals,
for

exam
ple;

Easter
and

Pentecost,H
arvestin

C
hristianity;

H
oli

in
H

induism
;

Id
ulA

dha
or

Id
ulFitr

in
Islam

;
Pesach

in
Judaism

;
•

describe
how

believers
express

the
m

eaning
ofreligious

festivals
through

sym
bols,

sounds,actions,story
and

rituals;
•

notice
and

think
aboutsim

ilarities
and

differences
betw

een
the

w
ay

festivals
are

celebrated
e.g.Easter

w
ithin

differentC
hristian

traditions;
•

study
key

elem
ents

offestival:
shared

values,story,beliefs,
hopes

and
com

m
itm

ents.
•

exam
ine

and
draw

m
eaning

from
a

significantJew
ish

festival-
Pesach.Look

atthe
stories,m

eaning
and

the
practices

related
to

this
festivalin

B
ritain

today
•

exam
ine

and
draw

m
eaning

from
a

significantH
indu

festival-
H

oli.Look
atthe

stories,m
eaning

and
the

practices
related

to
this

festivalin
B

ritain
today

•
consider

(using
philosophy

for
children

m
ethods

w
here

possible)questions
aboutthe

deep
m

eaning
ofthe

festivals:
does

lightconquer
darkness

(D
ivali)?

Is
love

stronger
than

death
(Easter)?

C
an

G
od

free
people

from
slavery

(Pesach)?
D

oes
fasting

m
ake

you
a

better
person?

H
ow

?
(R

am
adan

and
Id

ulFitr)
•

consider
questions

aboutthe
role

offestivals
in

the
life

ofB
ritain

today:
Is

C
om

ic
R

eliefday
a

bigger
festivalthan

Easter?
S

hould
everyone

be
allow

ed
a

day
offw

ork
for

their
festivals?

Is
C

hristm
as

justfor
the

C
hristians

or
for

everyone?
C

an
the

real
m

eaning
ofa

festivalbe
preserved,or

do
the

shops
and

shopping
alw

ays
take

over?

•
reflect

o
n

w
hatis

w
o

rth
celeb

rating
and

rem
em

b
ering

in
their

o
w

n
life

and
co

m
m

unity
•

exp
lain

using
religio

us
vo

cab
ulary

the
religio

us
exp

ressio
n

and
b

eliefs
sho

w
n

thro
ugh

E
aster,Pesach

and
ano

ther
festival

•
id

entify
so

m
e

d
ifferences

b
etw

een
religio

us
festivals

and
o

ther
typ

es
o

f
celeb

ratio
ns

•
co

nnect
sto

ries,sym
b

o
ls

and
b

eliefs
w

ith
w

hathap
p

ens
atE

aster,
Penteco

st,Pesach
and

ano
ther

festival
•

Id
entify

sim
ilarities

and
d

ifferences
in

the
w

ay
festivals

are
celeb

rated
w

ithin
and

b
etw

een
religio

ns
•

use
religio

us
vo

cab
ulary,sym

b
o

ls,
art,m

usic,d
ance,d

ram
a,IC

T
to

exp
ress

their
und

erstand
ing

o
fthe

m
eaning

o
freligio

us
festivals

fo
r

b
elievers

•
exp

ress
their

o
w

n
resp

o
nses

that
sho

w
their

und
erstand

ing
o

fthe
values

and
b

eliefs
atthe

hearto
feach

festivalstud
ied

•
ask

and
resp

o
nd

to
q

uestio
ns

raised
b

y
the

sto
ries

b
ehind

religio
us

festivals
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H
o
w

an
d

w
h
y

d
o

b
eliev

ers
sh

o
w

th
eir

co
m

m
itm

en
ts

d
u
rin

g
th

e
jo

u
rn

ey
o
f

life?

P
lease

no
te

there
is

a
2

p
age

exem
p

lified
p

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian,H
indu

and
Jew

ish
religions,pupils

w
illneed

to
show

thatthey
can

describe,explain,give
m

eanings,give
reasons,m

ake
connections,reflecton

the
significance,express

ideas
clearly,apply,and

respond
thoughtfully

to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferent
co

ntentas
ap

p
ro

p
riate

S
uggested

p
up

ilo
utco

m
e

state
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

llo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

utco
m

es
and

b
eco

m
e

m
o

re
religio

usly
literate

U
nderstand

how
C

hristians
puttheir

beliefs
into

practice
and

w
hatdifference

they
m

ake
to

C
hristians’

ow
n

lives,including
•

M
eaning

and
significance

ofrituals
w

hich
m

ark
im

portantpoints
in

life
e.g.birth,

com
m

itm
ent/initiation,m

arriage
and

death

H
indu

w
ay

oflife
e.g.initiation

(sacred
thread

cerem
ony),m

arriage
cerem

ony

Judaism
:

M
eaning

and
significance

ofbar
m

itzvah
and

batm
itzvah/chayilas

com
ing

ofage
cerem

onies
and

significance
and

m
eaning

ofm
arriage

cerem
onies

•
explore

and
use

the
religious

m
etaphor

oflife
as

a
journey:

w
hatare

the
significantm

ilestones
on

this
journey?;

w
hatother

m
etaphors

could
be

used
for

life?
•

consider
the

value
and

m
eaning

ofcerem
onies

w
hich

m
ark

m
ilestones

in
life

–
particularly

those
associated

w
ith

grow
ing

up
and

taking
responsibility

w
ithin

a
faith

com
m

unity:
confirm

ation
and

adultor
believers’baptism

in
C

hristianity;
sacred

thread
cerem

ony
in

H
induism

;
B

ar/B
atM

itzvah/chayilin
Judaism

;
explore

the
sym

bols
and

rituals
used;

•
w

hatm
eaning

do
these

cerem
onies

have
to

the
individual,their

fam
ily

and
their

com
m

unities?
•

rank,sortand
order

som
e

differentcom
m

itm
ents

held
by

believers
in

differentreligions
–

and
by

the
pupils

them
selves

•
think

aboutthe
value

and
m

eaning
ofcerem

onies
thatm

ark
the

com
m

itm
entofa

loving
relationship

betw
een

tw
o

people:
com

pare
m

arriage
cerem

onies
and

com
m

itm
ents

in
tw

o
religious

traditions;
w

hatprom
ises

are
m

ade?
W

hy
are

they
im

portant?
•

explore
w

hatC
hristians,H

indus
and

Jew
ish

people
believe

aboutlife
after

death;
how

do
they

m
ark

the
end

oflife?
•

w
ork

w
ith

the
m

etaphor
oflife

as
a

journey:
w

hatm
ightbe

the
signposts,guidebooks,stopping

points
or

traffic
jam

s?
D

oes
religious

or
spiritualteaching

help
believers

to
m

ove
on

in
life’s

journey?
•

create
a

‘m
ap

oflife’for
a

H
indu,C

hristian
or

Jew
ish

person,
show

ing
w

hatthese
religions

offer
to

guide
you

through
life’s

journey.C
an

anyone
learn

from
another

person’s
‘m

ap
oflife’?

Is
a

religion
like

a
‘m

ap
oflife’?

•
R

eflecton
their

ow
n

ideas
aboutcom

m
unity,belonging

and
belief.

•
suggestso

m
e

reaso
ns

w
hy

life
is

o
ften

d
escrib

ed
as

a
jo

urney
and

exp
ress

their
o

w
n

m
etap

ho
rs

fo
r

life,giving
their

reaso
ns

•
use

religio
us

vo
cab

ulary
to

d
escrib

e
and

exp
lain

w
hy

b
ap

tism
and

co
nfirm

atio
n

are
im

p
o

rtantto
so

m
e

C
hristians

•
use

religio
us

vo
cab

ulary
to

d
escrib

e
w

hathap
p

ens
in

a
ritual

o
fb

elo
nging

and
say

w
hy

itis
im

p
o

rtantfo
r

yo
ung

p
eo

p
le

fro
m

thatreligio
n

•
d

escrib
e

the
im

p
acto

f
cerem

o
nies

thatm
ark

im
p

o
rtant

stages
in

p
eo

p
le’s

lives
•

m
ake

links
to

their
o

w
n

lives
and

the
im

p
o

rtantstages
and

cerem
o

nies
thatm

ay
m

ark
these

•
exp

ress
their

o
w

n
resp

o
nses

to
q

uestio
ns

o
fm

eaning
and

p
urp

o
se

sho
w

ing
und

erstand
ing

o
freligio

us
id

eas
and

using
a

variety
o

fm
ed

ia
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P
lan

n
in

g
o
u
tlin

e:
W

h
at

m
atters

m
o
st

to
H

u
m

an
ists

an
d

C
h
ristia

n
s?

P
lease

no
te

there
is

a
2

p
age

exem
p

lified
p

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion

and
H

um
anism

,
pupils

w
illneed

to
show

thatthey
can

describe,explain,give
m

eanings,give
reasons,m

ake
connections,reflecton

the
significance,express

ideas
clearly,apply,

and
respond

thoughtfully
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

W
e

suggestfo
cussing

o
n

E
aster,Pesach

and
o

ne
o

ther
festivaleither

H
o

lio
r

Id
ulFitr

S
uggested

pupiloutcom
e

state-
m

ents:
Enabling

pupils
to

say
‘Ican...’to

the
follow

ing
statem

ents
w

illhelp
pupils

to
m

ake
progress

tow
ards

the
end

of
Key

S
tage

outcom
es

and
becom

e
m

ore
religiously

literate

W
hatitm

eans
to

be
partofthe

C
hristian

com
m

unity,including
•

H
ow

C
hristians

decide
how

to
live,including

Jesus’exam
ple

and
teachings,codes

for
living

•
the

ideals
ofC

hristian
living,e.g.love,joy,

peace,generosity,justice,sacrifice,how
these

arise
from

the
teachings,

•
w

hatdifference
these

can
m

ake
to

how
C

hristians
live,e.g.how

they
apply

these
ideals

to
personalrelationships,caring

and
healing,m

atters
offairness

•
the

challenges
ofliving

up
to

the
ideals,and

the
need

for
forgiveness

•
how

C
hristians

w
ork

w
ith

people
ofother

religions
and

non-religious
w

orldview
s.

•
think

abouttheir
ow

n
values

by
doing

som
e

ranking
ofvalues

•
find

outw
ho

is
a

H
um

anistand
how

a
H

um
anistand

a
C

hristian
m

ighthave
som

e
sim

ilar
and

som
e

differentvalues
•

join
in

discussions
aboutw

hatm
atters

m
ost,e.g.by

ranking,
sorting

and
ordering

a
listof‘valuable

things’:
fam

ily
/friends

/
X

box
/pets

/G
od

/food
/being

safe
/being

clever
/being

beautiful/being
good

/sport/m
usic

/w
orship

/love
/honesty

/
hum

an
beings.

•
learn

from
the

actions
and

ideas
ofC

hristians
aboutw

hatm
akes

an
action

good
or

bad
•

learn
from

the
actions

and
ideas

ofH
um

anists
aboutw

hat
m

akes
an

action
good

or
bad

•
study

the
actions

and
w

ords
ofH

um
anists

and
C

hristians,
expressed

in
som

e
stories

ofkey
people

or
leaders

•
reflecton

w
hatw

e
do

because
ofour

values
•

think
abouthow

and
w

hy
som

e
people

live
lives

ofself-sacrifice
and

kindness
to

others,butsom
e

are
selfish,and

m
any

are
a

m
ixture

ofboth!
•

Explore
C

hristian
ideas

ofbeing
m

ade
in

the
im

age
ofG

od
and

also
being

‘fallen’(i.e.being
sinfuland

rebelling
againstG

od)
•

consider
w

hy
they

hold
the

values
thatthey

do,and
how

these
values

m
ake

a
difference

to
their

lives
•

investigate
the

links
betw

een
values

held
by

them
selves,by

C
hristians

and
by

H
um

anists
•

notice
and

think
aboutthe

factthatvalues
can

clash,and
dilem

m
as

aboutdoing
the

rightthing
can

be
difficult.

•
use

co
rrectvo

cab
ulary

to
d

escrib
e

a
religio

us
and

a
no

n-religio
us

w
ay

o
f

life
•

D
escrib

e
so

m
e

values
thatm

atter
to

H
um

anists
and

so
m

e
values

that
m

atter
to

C
hristians

•
M

ake
links

fro
m

their
o

w
n

id
eas

ab
o

ut
go

o
d

and
b

ad
to

o
ther

p
eo

p
le’s

id
eas

•
und

erstand
sim

ilarities
and

d
ifferences

b
etw

een
C

hristian
and

H
um

anistvalues
•

id
entify

so
m

e
o

ftheir
o

w
n

values
and

co
nsid

er
w

hatb
ehavio

ur
go

es
w

ith
a

value
like

fo
rgiveness,truth

telling
o

r
kind

ness
to

anim
als

•
ask

and
resp

o
nd

to
q

uestio
ns

ab
o

ut
values

and
w

hy
w

e
find

ithard
to

alw
ays

b
e

go
o

d
(Level3);

•
M

ake
links

b
etw

een
w

hatm
atters

m
o

stto
H

um
anists

o
r

C
hristians

and
w

hatm
atters

m
o

stto
them

•
A

p
p

ly
id

eas
ab

o
utvalues

in
C

hristianity
and

H
um

anism
fo

r
them

selves
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W
h
at

d
o

relig
io

n
s

teach
ab

o
u
t

th
e

n
atu

ral
w

o
rld

an
d

w
h
y

sh
o
u
ld

w
e

care
a
b
o
u
t

it?

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian,Jew
ish

and
H

indu
religions,pupils

w
illneed

to
show

thatthey
can

describe,explain,give
m

eanings,give
reasons,m

ake
connections,reflecton

the
significance,express

ideas
clearly,apply,and

respond
thoughtfully

to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferent
co

ntentas
ap

p
ro

p
riate

S
uggested

p
up

ilo
utco

m
e

state
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

llo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

utco
m

es
and

b
eco

m
e

m
o

re
religio

usly
literate

C
hristian

beliefin
G

od
as

C
reator

The
place

ofC
reation

and
Fallin

the
‘B

ig
S

tory’ofthe
B

ible
U

nderstand
how

C
hristians

puttheir
beliefs

into
practice

and
w

hatdifference
they

m
ake

to
C

hristians’
ow

n
lives

The
Jew

ish
beliefin

one
G

od
w

ho
is

the
creator

and
cares

for
allpeople

Ethicalaspects
ofJew

ish
living,such

as
tzedakah

(charity)and
tikkun

olam
(repairing

the
w

orld)

H
indu

beliefin
B

rahm
an

(the
S

uprem
e

S
pirit)

The
trim

urtias
an

understanding
ofG

od;
B

rahm
a

as
creator,V

ishnu
as

sustainer
and

S
hiva

as
destroyer

The
conceptofA

him
sa

(non-harm
ing)

•
learn

from
stories

and
teachings

from
C

hristianity
and

other
religions

and
beliefs

w
hich

show
hum

an
responsibility

to
care

for
the

naturalw
orld:

o
B

iblicalcreation
story:

G
enesis

1-2
o

H
indu

creation
story

e.g.B
rahm

a
creating

the
w

orld
o

Jew
ish

C
reation

story
•

Learn
how

the
C

hristian
story

ofthe
‘Fall’(G

enesis
3)m

essed
up

the
relationship

betw
een

hum
ans

and
G

od,and
w

ith
the

naturalw
orld

•
describe

how
the

w
ork

ofone
agency

seeks
to

practise
C

hristian
values

ofstew
ardship

ofthe
environm

entlocally
and

w
orldw

ide,m
aking

clear
links

w
ith

the
life

and
teaching

of
Jesus,e.g.C

hristian
A

id,Tear
Fund,C

A
FO

D
,A

R
ocha;

•
describe

the
w

ork
ofan

agency
seeking

to
practise

religious
values

ofanother
religion

locally
and

w
orldw

ide
e.g.Islam

:
M

uslim
A

id;
Judaism

:
Tzedek;

H
induism

:
the

S
w

adesh
m

ovem
ent

•
consider

their
ow

n
responsibility

for
caring

for
the

naturalw
orld

and
for

treating
others

w
ith

fairness
and

respect.
•

describe
how

beliefs
aboutthe

naturalw
orld

affectactions
in

the
life

ofa
religious

believer
e.g.A

him
sa

(non-harm
ing)in

H
induism

and
Tikkun

O
lam

(repairing
the

w
orld)in

Judaism
.

•
ask

so
m

e
q

uestio
ns

and
suggest

so
m

e
answ

ers
ab

o
utw

hatd
ifferent

p
eo

p
le

b
elieve

ab
o

utcreatio
n

and
the

naturalw
o

rld
includ

ing
no

n-religio
us

p
ersp

ectives
•

m
ake

links
b

etw
een

the
B

ib
lical

creatio
n

sto
ry

and
the

activities
o

f
C

hristians
relating

to
care

fo
r

the
E

arth
•

m
ake

links
b

etw
een

their
o

w
n

values
ab

o
utanim

als
and

the
id

ea
o

fG
o

d
as

creato
r

o
fthe

w
o

rld
•

d
escrib

e
and

sho
w

und
erstand

ing
o

f
so

urces
and

teachings
o

fo
ther

religio
ns

ab
o

utcreatio
n

and
hum

an
resp

o
nsib

ility
fo

r
the

enviro
nm

ent
•

id
entify

and
d

escrib
e

the
im

p
acto

f
these

b
eliefs

o
n

ho
w

p
eo

p
le

live
•

reflectup
o

n
and

exp
ress

their
o

w
n

und
erstand

ing
o

fid
eas

and
b

eliefs
ab

o
utcare

fo
r

creatio
n

in
the

lighto
f

their
learning,thro

ugh
sto

ry,art,
d

ram
a,m

usic
and

IC
T
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W
h
at
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o
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it
m

ean
to

b
e

Jew
ish

?

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
Jew

ish
religion,by

the
end

oflow
er

K
S

2
pupils

w
ill

need
to

show
thatthey

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,reflecton
the

significance,express
ideas

clearly,apply,and
respond

thoughtfully
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

W
e

suggestfo
cussing

o
n

E
aster,Pesach

and
o

ne
o

ther
festivaleither

H
o

lio
r

Id
ulFitr

S
uggested

pupiloutcom
e

state-
m

ents:
Enabling

pupils
to

say
‘Ican...’to

the
follow

ing
statem

ents
w

illhelp
pupils

to
m

ake
progress

tow
ards

the
end

of
Key

S
tage

outcom
es

and
becom

e
m

ore
religiously

literate

The
Jew

ish
beliefin

one
G

od
w

ho
is

the
creator

and
cares

for
allpeople.Jew

ish
beliefs

aboutG
od

w
hich

are
in

the
firstparagraph

ofthe
Jew

ish
prayer

‘the
shem

a’.

The
place

ofthe
Torah

atthe
heartofJew

ish
beliefand

practice
•

C
om

m
andm

ents
w

ithin
the

Torah
and

how
these

are
exem

plified
in

Jew
ish

daily
life.

These
should

include
the

10
com

m
andm

ents
and

those
relating

to
the

law
s

of
kashrut(Jew

ish
dietary

law
s)

•
Key

stories
from

the
Torah

w
ith

understanding
ofhow

these
affectJew

ish
practice

today,including
M

oses
and

the
Exodus

(linked
to

Passover)and
creation

(linked
to

S
habbat)

•
The

im
portance

ofregular
Torah

study
for

m
any

Jew
s

The
significance

offestivals
to

the
Jew

ish
w

ay
oflife

w
ith

understanding
ofbeliefs

show
n

atthese
tim

es.
•

M
eaning

and
significance

ofJew
ish

rituals
and

practices
during

each
festival.

S
ym

bolism
behind

and
use

ofm
ezuzot(parchm

entw
ithin

a
sm

allbox,fixed
to

the
doorposts

ofhouses),tzitzit
(tassels),tefillin,tallit(prayer

shaw
l)and

kippah
(skullcap)

The
m

enorah
and

M
agen

D
avid

(star
ofD

avid)as
recognised

sym
bols

ofJudaism

The
im

portance
placed

on
the

fam
ily

and
hom

e
in

Judaism
.

S
habbatin

the
hom

e
including

preparation
for

S
habbat,

candles,blessing
the

children,w
ine,challah

bread,fam
ily

m
eal,rest

•
U

se
pictorialevidence

to
consider

w
ho

is
Jew

ish
and

m
atters

ofJew
ish

identity.
•

D
evise

questions
on

Judaism
to

investigate.
•

U
se

creation
stories

from
G

enesis
and

a
translation

ofthe
shem

a
to

find
outbasic

Jew
ish

beliefs
about

G
od.

•
Find

outaboutthe
im

portance
ofthe

Torah
for

Jew
s.

•
S

hare
stories

w
ithin

the
Torah,identify

those
thatare

already
know

n
to

pupils,m
ake

sim
ple

links
w

ith
other

faiths
by

trying
to

pinpointw
hich

ofthe
stories

pupils
already

learntw
hen

studying
C

hristianity
or

Islam
.

•
Learn

som
e

ofthe
com

m
andm

ents
w

ithin
the

Torah,
including

the
Ten

C
om

m
andm

ents.
C

onsider
how

they
m

ightm
ake

a
difference

to
daily

lives
ofJew

ish
people.

•
S

tudy
the

law
s

ofkosher
and

consider
w

hata
Jew

ish
person

w
ho

follow
ed

these
law

s
m

ightbe
able

to
eat

for
their

m
eals.

•
D

evelop
an

understanding
ofhow

the
story

of
creation

leads
to

S
habbat–

a
w

eekly
day

ofrestand
celebration.

•
S

hare
the

story
ofthe

Exodus
and

reflectupon
them

es
w

ithin
itsuch

as
freedom

,slavery
and

the
pow

er
ofG

od
(using

philosophy
for

children
w

here
appropriate).

•
Explore

w
ays

in
w

hich
the

Exodus
story

is
rem

em
bered

by
Jew

ish
people

each
year

atPesach.
•

D
evise

a
sym

bolic
eventto

m
ark

a
significant

occasion

•
A

sk
im

portantquestions
about

Judaism
and

investigate
their

answ
ers

•
D

escribe
three

things
thatJew

ish
people

believe
aboutG

od
and

connect
atleastone

ofthem
to

the
shem

a
•

B
egin

to
identify

the
im

pactofthe
Torah

on
the

lives
ofJew

ish
people

•
R

ecognise
sim

ilarities
and

differences
betw

een
stories

in
the

Torah
and

in
other

religious
traditions

•
C

onsider
m

y
ow

n
reflections

on
som

e
ofthe

com
m

andm
ents

w
ithin

the
Torah

•
U

se
a

good
religious

vocabulary
to

describe
the

law
s

ofkosher
and

how
these

affectw
hata

Jew
ish

person
m

ighteat
•

S
uggestreasons

w
hy

a
Jew

ish
person

m
ightkeep

kosher
•

D
escribe

w
hatJew

s
believe

about
creation

and
connectthis

w
ith

w
hat

happens
atS

habbat
•

R
eflecton

w
hatm

atters
m

ostin
the

story
ofthe

Exodus
•

Explore
and

explain
the

sym
bolism

behind
Jew

ish
practice

atPesach
•

A
pply

the
idea

ofm
arking

an
im

portantreligious
eventw

ith
sym

bolic
food

and
actions

to
an

event
in

m
y

ow
n

life
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Lo
w

er
K

S
2

2
.1

0
W

h
at

d
o
es

it
m

ean
to

b
e

a
H

in
d
u
?

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
H

indu
religion,by

the
end

oflow
er

K
S

2
pupils

w
ill

need
to

show
thatthey

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,reflecton
the

significance,express
ideas

clearly,apply,and
respond

thoughtfully
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferent
co

ntentas
ap

p
ro

p
riate

S
uggested

p
up

ilo
utco

m
e

state-
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

llo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
f

K
ey

S
tage

o
utco

m
es

and
b

eco
m

e
m

o
re

religio
usly

literate

H
indu

beliefin
B

rahm
an

(the
S

uprem
e

S
pirit)

•
The

trim
urtias

an
understanding

ofG
od;

B
rahm

a
as

creator,V
ishnu

as
sustainer

and
S

hiva
as

destroyer
•

The
idea

thatdifferentgods
and

goddesses
are

w
ays

ofthinking
aboutB

rahm
an

w
ith

particular
focus

on
the

qualities
ofB

rahm
a,V

ishnu
and

S
hiva

Thatthere
are

m
any

differenttypes
ofH

indu
scriptures

notjustone
book.

•
N

am
e

som
e

ofthe
scriptures

and
how

they
are

used
by

H
indus

e.g.R
am

ayana
(stories

aboutgood
and

evil),the
Puranas

(stories
aboutthe

childhood
ofK

rishna),the
Panchatantra

(stories
w

ith
a

m
oral)

The
m

eaning
ofthe

A
um

sym
bol

U
nderstanding

ofstories
behind

and
practices

at
H

indu
festivals.

D
iw

ali,H
oliand

R
aksha

B
andhan.

M
eaning

and
significance

ofpilgrim
age

to
H

indus
w

ith
focus

on
the

G
anges

H
indu

beliefs
aboutreincarnation,m

oksha
(soulbeing

released
from

cycle
ofbirth

and
rebirth

and
united

w
ith

B
rahm

an)and
karm

a
(law

ofcause
and

effectin
relation

to
one’s

acts)
The

conceptofdharm
a

(duty)and
the

effectthis
m

ay
have

on
actions

ofH
indus.

The
four

differentstages
oflife;

student,householder,
retired

person,renouncing
life

and
the

associated
duties.

•
C

onsider
ow

n
ideas

aboutG
od

and
develop

understanding
ofB

rahm
an

as
the

suprem
e

spiritthrough
the

use
ofstories

and
analogies

•
Learn

aboutthe
significance

ofthe
A

um
sym

bol
•

nvestigate
a

num
ber

ofdifferentm
urtis

and
pictures

ofgods
and

goddesses
to

find
outw

hatideas
these

show
aboutthe

nature
ofG

od.
•

Look
m

ore
closely

atthe
trim

urtito
understand

their
im

portance
and

the
relationship

betw
een

them
.

•
S

hare
key

stories
aboutK

rishna
and

G
anesh

•
Find

outhow
H

indus
w

orship
athom

e
through

considering
shrines

and
seeing

puja
in

action
•

D
evelop

understanding
ofw

orshipping
G

od
in

H
induism

by
finding

outaboutprayer
in

the
m

andir
–

pupils
should

be
able

to
visita

m
andir

in
order

to
find

outaboutw
orship

there
•

S
hare

the
story

ofD
iw

ali,thatitcom
es

from
the

R
am

ayana
and

reflectupon
w

hatcan
be

learntfrom
this

story
•

Learn
som

e
ofthe

practices
atD

iw
aliand

reflectupon
m

eanings
behind

these
•

Find
outaboutpractices

atR
aksha

B
andhan

and
H

oliand
enquire

into
their

significance
•

R
eflectupon

the
concepts

ofkarm
a

and
dharm

a
w

ith
a

focus
on

how
they

m
ightaffectthe

lives
ofbelievers

•
R

eflectupon
the

difference
betw

een
a

pilgrim
age

and
a

norm
aljourney

or
holiday

•
Think

aboutw
hy

H
indus

believe
thatthe

G
anges

is
special

w
ith

a
focus

on
practices

and
events

thatare
associated

w
ith

pilgrim
age

there

•
C

onsider
m

y
ow

n
ideas

aboutG
od

and
give

thoughtfulresponses
•

U
se

good
religious

vocabulary
to

describe
atleast3

things
thatH

indus
believe

about
G

od
•

N
otice

features
ofH

indu
gods

and
goddesses

on
pictures

and
m

urtis
and

link
these

w
ith

w
hatH

indus
believe

aboutG
od

•
M

ake
links

betw
een

stories
aboutthe

gods
and

w
hatthese

teach
H

indus
•

D
escribe

som
e

ofthe
things

thatH
indus

do
to

w
orship

G
od

and
w

hy
they

do
them

•
A

sk
questions

and
give

reasoned
responses

to
how

H
indus

show
their

beliefs
w

hen
they

w
orship

ata
m

andir
•

D
escribe

w
hatcan

be
learntfrom

the
story

ofD
iw

alior
H

oli
•

D
escribe

som
e

ofthe
things

thatH
indus

do
atD

iw
alior

H
olior

R
aksha

B
andhan

and
m

ake
links

w
ith

w
hy

they
do

them
•

R
eflectupon

how
karm

a
and

dharm
a

affectthe
w

ay
H

indus
live

their
lives

and
consider

w
hatinfluences

m
y

ow
n

life.
•

R
eflectupon

the
im

portance
ofpilgrim

age
for

H
indus

and
explain

som
e

ofthe
practices

and
events

associated
w

ith
it.
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K
S
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1
W

h
at

d
o

d
ifferen

t
p
eo

p
le

b
eliev

e
ab

o
u
t

G
o
d
?

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian,M
uslim

and
H

indu
religion,

by
the

end
ofK

S
2

pupils
w

illneed
to

show
thatthey

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,
reflecton

the
significance,express

ideas
clearly,apply,and

respond
thoughtfully

to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

W
e

suggestfo
cussing

o
n

E
aster,Pesach

and
o

ne
o

ther
festivaleither

H
o

lio
r

Id
ulFitr

S
uggested

pupiloutcom
e

statem
ents:

Enabling
pupils

to
say

‘Ican...’to
the

follow
ing

statem
ents

w
illhelp

pupils
to

m
ake

progress
to

-
w

ards
the

end
ofKey

S
tage

outcom
es

and
be-

com
e

m
ore

religiously
literate

C
hristian

beliefin
G

od
as

Father,S
on

and
H

oly
S

pirit(Trinity),including
G

od
as

C
reator,Jesus

as
the

S
on

ofG
od,the

S
piritacting

in
the

lives
ofC

hristians
today;

H
indu

beliefin
B

rahm
an

(the
S

uprem
e

S
pirit)

The
trim

urtias
an

understanding
ofG

od;
B

rahm
a

as
creator,V

ishnu
as

sustainer
and

S
hiva

as
destroyer

A
llah

as
the

A
rabic

w
ord

for
G

od.
99

nam
es

ofA
llah

as
a

w
ay

ofdescribing
A

llah’s
m

any
attributes

as
revealed

in
the

Q
ur’an

Taw
hid:

M
uslim

beliefthatA
llah

is
the

one
true

G
od,has

no
partners,is

the
creator,provides

all
things,gives

guidance
through

the
Q

ur’an
and

m
essengers

and
cannotbe

com
pared

to
anything

else.
W

hy
M

uslim
s

do
notportray

A
llah

pictorially.

•
Find

outabouthow
m

any
people

in
the

w
orld

and
in

your
localarea

believe
in

G
od.A

sk
pupils

w
hy

they
think

so
m

any
people

believe
in

G
od.Learn

the
w

ords
‘theist’,agnostic

and
atheist.

•
S

etup
an

enquiry
to

explore
the

key
question.A

sk
pupils

to
raise

questions
aboutthe

existence
and

nature
ofG

od.Focus
on

C
hristian

ideas
ofG

od.
C

larifying
w

hatC
hristians

believe
G

od
is

like.
Explore

som
e

ofthe
nam

es
ofG

od
and

m
etaphors

for
G

od
in

the
B

ible.Ifthis
G

od
exists,w

hat
difference

w
ould

‘he’m
ake

to
the

w
ay

people
live?

•
Explore

som
e

reasons
w

hy
people

do
or

do
not

believe
in

G
od.C

onsider
som

e
ofthe

m
ain

reasons.
•

Enquire
into

H
indu

beliefs
aboutG

od;
the

Trim
urti

–
B

rahm
a

(creator),V
ishnu

(preserver),S
hiva

(destroyer).Explore
the

place
ofH

indu
gods

and
goddesses

in
the

life
ofa

H
indu.

•
Introduce

A
llah

as
the

A
rabic

w
ord

for
G

od
and

the
99

nam
es

ofA
llah

as
a

w
ay

ofdescribing
A

llah’s
m

any
attributes

as
revealed

in
the

Q
ur’an.

C
hoose

four
ofthe

nam
es.Explain

how
a

M
uslim

person
m

ightbe
changed

or
influenced

by
reflecting

on
each

nam
e.Look

atthe
w

ay
a

contem
porary

Islam
ic

artiste.g.R
azw

an
A

lH
aq

expresses
the

nam
es.

•
Explore

the
M

uslim
beliefofTaw

hid.H
ow

is
this

beliefsim
ilar

or
differentto

the
H

indu
idea

ofG
od

and
the

trim
urtiand

the
C

hristian
idea

ofG
od.

•
D

efine
the

term
s

theist,atheistand
agno

stic
and

give
exam

p
les

o
fstatem

ents
thatreflectthese

b
eliefs.

•
G

ive
tw

o
reaso

ns
w

hy
a

C
hristian

b
elieves

in
G

o
d

and
o

ne
w

hy
an

atheistd
o

es
no

t.
•

O
utline

clearly
a

C
hristian

und
erstand

ing
o

fw
hat

G
o

d
is

like,using
exam

p
les

and
evid

ence
.

•
G

ive
exam

p
les

o
fw

ays
in

w
hich

b
elieving

in
G

o
d

is
valuab

le
in

the
lives

o
fC

hristians,and
w

ays
in

w
hich

itcan
b

e
challenging

.
•

E
xp

ress
tho

ughtfulid
eas

ab
o

utthe
im

p
acto

f
b

elieving
o

r
no

tb
elieving

in
G

o
d

o
n

so
m

eo
ne’s

life
•

E
xp

lain
ho

w
C

hristians
so

m
etim

es
d

isagree
ab

o
ut

w
hatG

o
d

is
like,giving

exam
p

les
o

fho
w

they
interp

rettexts
d

ifferently
.

•
E

nq
uire

into
w

hatso
m

e
atheists,agno

stics
and

theists
say

ab
o

utG
o

d
,exp

ressing
their

o
w

n
id

eas
and

argum
ents,using

evid
ence

and
exam

p
les.

•
E

xp
lain

the
H

ind
u

b
eliefin

B
rahm

an
and

ho
w

itis
exp

ressed
thro

ugh
the

trim
urti

•
U

se
accurate

vo
cab

ulary
to

exp
lain

the
id

ea
o

f
Taw

hid
•

R
efer

to
the

M
uslim

use
o

fthe
99

nam
es

o
fA

llah
in

exp
lanatio

n
o

fthe
M

uslim
und

erstand
ing

o
fG

o
d

.
•

D
escrib

e
the

sim
ilarities

and
d

ifferences
in

b
eliefs

ab
o

utG
o

d
held

b
y

C
hristians,H

ind
us

and
M

uslim
s.
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relig
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u
s

p
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p
le?

P
lease

no
te

there
is

a
2

p
age

exem
p

lified
p

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian,M
uslim

and
S

ikh
religions,by

the
end

ofK
S

2
pupils

w
illneed

to
show

that
they

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,reflecton
the

significance,express
ideas

clearly,apply,
and

respond
thoughtfully

to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

pupiloutcom
e

statem
ents:

Enabling
pupils

to
say

‘Ican...’to
the

fol-
low

ing
statem

ents
w

illhelp
pupils

to
m

ake
progress

tow
ards

the
end

ofKey
S

tage
outcom

es
and

becom
e

m
ore

reli-
giously

literate

T
he

significance
o

fthe
B

ib
le

as
a

so
urce

o
fautho

rity
and

w
isd

o
m

,
includ

ing
(fo

r
d

etailsee
E

nd
o

fK
ey

S
tage

o
b

jectives):

H
o

w
C

hristians
d

ecid
e

ho
w

to
live,includ

ing
Jesus’exam

p
le

and
teachings,co

d
es

fo
r

living

Taw
hid

:
M

uslim
b

eliefthatA
llah

is
the

o
ne

true
G

o
d

,has
no

p
artners,is

the
creato

r,p
ro

vid
es

allthings,gives
guid

ance
thro

ugh
the

Q
ur’an

and
m

essengers
and

canno
tb

e
co

m
p

ared
to

anything
else.

T
he

significance
o

fthe
Q

ur’an
as

the
finalrevealed

w
o

rd
o

fA
llah-

a
so

urce
o

fautho
rity

and
w

isd
o

m
thatsho

uld
b

e
treated

w
ith

resp
ect,includ

ing
•

H
o

w
the

Q
ur’an

w
as

revealed
to

Pro
p

hetM
uham

m
ad

b
y

A
ngelJib

ril
•

S
unnah-

p
ractices,custo

m
s

and
trad

itio
ns

o
fthe

Pro
p

het
M

uham
m

ad
•

H
ad

ith-
sayings

and
actio

ns
o

fthe
Pro

p
hetM

uham
m

ad

U
nd

erstand
ho

w
M

uslim
s

p
utthe

w
o

rd
s

o
fthe

Q
ur’an

and
the

w
o

rd
s

and
actio

ns
o

fPro
p

hetM
uham

m
ad

into
p

ractice
and

w
hat

d
ifference

they
m

ake
to

the
lives

o
fM

uslim
s,(fo

r
d

etailsee
E

nd
o

f
K

ey
S

tage
o

b
jectives)

T
he

S
ikh

b
eliefin

o
ne

G
o

d
w

ho
is

the
S

up
rem

e
Truth,U

ltim
ate

R
eality

and
C

reato
r

o
fallthings

U
nd

erstand
ing

o
fb

eliefs
ab

o
utG

o
d

w
ithin

the
M

o
o

lM
antra

T
he

life
and

w
o

rk
o

fG
uru

N
anak

includ
ing

his
d

isap
p

earance
w

hen
b

athing
in

the
river,his

teachings
ab

o
utG

o
d

and
ab

o
uteq

uality
and

his
estab

lishm
ento

fK
artarp

ur
E

q
uality

as
a

key
value

in
S

ikhism
,exp

ressed
in

sto
ries

fro
m

the
lives

o
f

the
G

urus
and

in
S

ikh
p

ractice
to

d
ay

•
G

uidance
–

w
here

itis
found

in
m

odern
life.

•
Pupils

ow
n

know
ledge

and
understanding

of‘lessons
for

life’–
w

here
they

have
learnt

these
from

.
R

ank
in

order
ofim

portance.
•

B
iblicalproverbs

and
sayings

from
Islam

and
S

ikhism
–

analyse
m

eanings,
sim

ilarities
and

differences
betw

een
the

teachings
ofdifferentreligions

•
Values

and
w

ays
to

live
–

pupils
to

analyse
exam

ples
show

n
ofhow

to
live

through
stories

aboutand
exam

ples
show

n
by

G
urus,Jesus

and
M

uham
m

ad
•

U
nderstanding

w
ise

stories
and

sayings
from

C
hristianity,Islam

and
S

ikhism
in

contextfor
today.

•
Exam

ples
ofhow

sources
ofw

isdom
help

follow
ers

know
how

to
practise

their
religion

•
U

nderstanding
the

nature
ofG

od
–

discovering
w

hatholy
texts

and
other

sources
ofw

isdom
teach

aboutG
od

in
C

hristianity,Islam
and

S
ikhism

•
D

ivine
inspiration

ofholy
books

–
thinking

ofw
isdom

in
holy

books
in

lightofbeliefs
abouthow

the
B

ible,G
uru

G
ranth

S
ahib

and
Q

ur’an
cam

e
into

being,to
w

hatextent
follow

ers
believe

them
to

be
divinely

inspired
and

how
they

are
treated

•
U

ltim
ate

questions
–

contem
plate

these
and

discover
how

traditionalsources
ofw

isdom
m

ighthelp
a

follow
er

to
answ

er
them

.
•

C
onsider

w
hatm

akes
a

text‘w
ise’and

w
rite

ow
n

w
ise

texts.

•
D

escribe/Explain
sources

of
inspiration

and
influence

upon
m

y
ow

n
m

oralcode
•

Thoughtfully
express

m
y

view
s

on
the

im
portance

offollow
ing

specific
lessons

for
life

•
Explain

the
im

pactoffollow
ing

given
sources

ofw
isdom

on
the

lives
of

believers
•

S
how

m
y

understanding
ofm

eanings
ofw

ise
sayings

from
2

or
m

ore
religions

•
Identify

differences
and

sim
ilarities

betw
een

positive
values

expressed
in

w
ise

sayings
and

stories
from

atleast
2

religions.
•

C
onnectthe

w
ords

ofreligious
texts

w
ith

how
religions

are
practised

today
•

C
onnectup

w
ise

w
ords

from
faith

traditions
and

w
hattheir

follow
ers

believe
aboutG

od
•

M
ake

links
betw

een
w

ise
w

ords
from

faith
traditions

and
how

these
m

ight
help

follow
ers

answ
er

ultim
ate

questions
•

S
uggest3

or
m

ore
w

ellthoughtout
reasons

aboutw
hy

sources
of

w
isdom

are
im

portantto
religious

people
•

Express
thoughtfulview

s
on

w
hat

m
akes

a
textw

ise
•

Express
thoughtfulview

s
on

w
hat

w
ould

m
ake

a
good

source
of

w
isdom
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U
p
p
er

K
S

2
2
.1

3
W

h
y

is
p
rayer

im
p
o
rtan

t
fo

r
relig

io
u
s

b
eliev

ers?

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
im

portance
ofprayer,by

the
end

ofK
S

2
pupils

w
ill

need
to

show
thatthey

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,reflect
on

the
significance,express

ideas
clearly,apply,and

respond
thoughtfully

to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferent
co

ntentas
ap

p
ro

p
riate

W
e

suggestfo
cussing

o
n

E
aster,Pesach

and
o

ne
o

ther
festivaleither

H
o

lio
r

Id
ulFitr

S
uggested

pupiloutcom
e

state-
m

ents:
Enabling

pupils
to

say
‘Ican...’to

the
fol-

low
ing

statem
ents

w
illhelp

pupils
to

m
ake

progress
tow

ards
the

end
ofKey

S
tage

outcom
es

and
becom

e
m

ore
reli-

giously
literate

C
hristian

beliefin
G

od
as

Father,S
on

and
H

oly
S

pirit
(Trinity),including

G
od

as
C

reator,Jesus
as

the
S

on
ofG

od,the
S

piritacting
in

the
lives

ofC
hristians

today;
and

the
im

plications
ofthis,including

belief
in

sin,forgiveness
and

heaven

The
significance

ofthe
B

ible
as

a
source

ofauthority
and

w
isdom

,including
how

the
B

ible
is

used
by

C
hristians

(in
church,private

w
orship,prayer)

U
nderstand

how
C

hristians
puttheir

beliefs
into

practice
and

w
hatdifference

they
m

ake
to

C
hristians’ow

n
lives,including:

•
M

eaning
and

significance
ofkey

aspects
of

w
orship

e.g.com
m

union,prayer,giving
•

H
ow

and
w

hy
differentC

hristian
denom

inations
w

orship
in

differentw
ays

Five
Pillars

ofIslam
as

an
expression

ofIbadah
(w

orship
and

beliefin
action)

S
hahadah,S

alah,S
aw

m
,Zakah

and
H

ajj

R
ole

ofthe
M

osque
as

a
place

ofprayer,teaching
and

centre
to

supportthe
com

m
unity

U
nderstand

how
M

uslim
s

putthe
w

ords
ofthe

Q
ur’an

and
the

w
ords

and
actions

ofProphet
M

uham
m

ad
into

practice
and

w
hatdifference

they
m

ake
to

the
lives

ofM
uslim

s

U
nderstanding

ofbeliefs
aboutG

od
w

ithin
the

M
ool

M
antra

The
gurdw

ara
as

a
place

ofw
orship,learning

and
service

for
the

com
m

unity,focusing
on

the
H

arm
inder

S
ahib

(G
olden

Tem
ple)as

w
ellas

other
gurdw

aras

•
Express

initialpersonalunderstanding
ofhow

and
w

hy
people

pray,w
hatprayer

is
and

w
hatprayer

m
eans

to
differentpeople

•
Find

outaboutim
portance

ofprayer
through

hadith
e.g.

‘Prayer
is

like
a

stream
ofliving

w
ater

thatruns
pastyour

door.A
M

uslim
plunges

into
itfive

tim
es

each
day’;

‘S
ay

each
ofyour

prayers
as

ifitw
as

your
lastprayer’.‘The

w
orld

is
a

m
osque’,w

rite
ow

n
w

ise
sayings

aboutprayer
•

D
evelop

an
understanding

ofhow
C

hristians,M
uslim

s
and

S
ikhs

pray,how
and

w
hy

w
orship

differs
betw

een
C

hristian
denom

inations
•

Look
atw

ords
ofprayers

from
all3

religions
(e.g.Fatiha,the

Lord’s
Prayer,M

oolM
antra),com

pare
to

see
w

hatbeliefs
they

show
,including

beliefs
aboutG

od.
A

nalyse
for

sim
ilarities

and
differences

in
beliefs.

•
Learn

aboutthe
role

ofthe
C

hurch/G
urdw

ara/M
osque

as
places

ofprayer
and

consider
reasons

for
both

individualand
com

m
unalprayers

•
D

evelop
an

understanding
ofthe

purposes
ofprayer

(e.g.
talking

to
G

od,A
.C

.T.S
.–

A
doration,C

onfession,
Thanksgiving,S

upplication),consider
w

hen
these

are
evident

in
prayers

studied,including
C

hristian/M
uslim

/S
ikh

prayers
•

Think
aboutw

hy
som

e
people

pray
and

others
do

not.
R

esearch
and

enquire
into

w
hether

allfollow
ers

ofIslam
,

C
hristianity

and
S

ikhism
have

the
sam

e
com

m
itm

ents
and

attitudes
tow

ards
prayer.

•
C

onsider
‘answ

ered’and
‘unansw

ered’prayers
and

w
hat

these
m

ightm
ean

for
people

w
ho

do
and

do
notfollow

faiths.
•

Encounter
or

w
rite

w
ords

ofprayers
thatbelievers

m
ightsay

in
differentsituations

and
evaluate

w
hether

there
is

a
need

for
im

precatory/vindictive
prayers.

•
A

sk
and

respond
to

interesting
questions

surrounding
prayer

•
Express

view
s

on
the

im
portance

of
prayer,relating

them
to

relevanthadith
•

D
escribe

sim
ilarities

and
differences

betw
een

prayer
in

atleasttw
o

religions
•

Identify
sim

ilarities
and

differences
betw

een
prayer

in
differentC

hristian
denom

inations
and

reflecton
the

significance
ofthese

•
M

ake
connections

betw
een

a
C

hristian,
M

uslim
and

S
ikh

prayer
and

the
beliefs

thatthey
show

,recognising
sim

ilarities
and

differences
•

U
se

religious
vocabulary

to
show

understanding
ofthe

role
ofthe

C
hurch/G

urdw
ara/M

osque
in

prayer
•

Express
view

s
on

the
appropriate

purposes
ofprayer

in
response

to
studying

prayer
as

a
conceptand

considering
prayers

from
3

faiths
•

R
ecognise

diversity
w

ithin
religions

surrounding
com

m
itm

entand
attitudes

tow
ards

prayer
•

C
om

pare
tw

o
different

C
hristian/M

uslim
/S

ikh
attitudes

to
prayer

w
ith

m
y

ow
n

view
point

•
U

se
investigationalskills

in
order

to
be

able
to

describe
and

suggestreasons
w

hy
people

m
ay

or
m

ay
notchoose

to
pray
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P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian,M
uslim

and
S

ikh
religions,

pupils
w

illneed
to

show
thatthey

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,reflecton
the

significance,express
ideas

clearly,apply,and
respond

thoughtfully
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

state-
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

llo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

utco
m

es
and

b
eco

m
e

m
o

re
reli-

gio
usly

literate

C
hristian

beliefin
G

od...and
the

im
plications

ofthis,
including

beliefin
sin,forgiveness

and
heaven

The
significance

ofthe
B

ible
as

a
source

ofauthority
and

w
isdom

including
salvation,and

w
here

Jesus’
death

and
resurrection

fits
in

the
big

story
ofthe

B
ible

M
eaning

and
significance

ofrituals
w

hich
m

ark
death
W

hatitm
eans

to
be

partofthe
C

hristian
com

m
unity

(in
relation

to
dealing

w
ith

hardship)

U
nderstand

how
M

uslim
s

putthe
w

ords
ofthe

Q
ur’an

and
the

w
ords

and
actions

ofProphet
M

uham
m

ad
into

practice
and

w
hatdifference

they
m

ake
to

the
lives

ofM
uslim

s,including
•

M
eaning

and
significance

ofrituals
w

hich
m

ark
im

portantpoints
in

life
e.g.death

S
ikh

ideas
aboutthe

cycle
ofbirth,life,death

and
rebirth,w

ith
the

aim
ofm

ukti(liberation
ofthe

soul
from

the
cycle

ofreincarnation)

•
U

se
stim

ulus
m

aterialto
encourage

pupils
to

ask
questions

aboutlife,death,suffering,w
hatm

atters
m

ost;
•

analyse
and

evaluate
pupils’questions,to

recognise
and

reflecton
how

som
e

‘big
questions’do

nothave
easy

answ
ers,and

how
people

offer
differentansw

ers
to

som
e

ofthe
big

questions
aboutlife,death,suffering

etc.
•

Explore
w

ays
in

w
hich

religions
help

people
to

cope
in

tim
es

ofdifficulty,e.g.giving
a

sense
ofpurpose,a

guide
to

deciding
w

hatis
rightand

w
rong,m

em
bership

ofa
com

m
unity

w
ho

care
for

each
other

and
com

fortone
another,opportunities

to
celebrate

together
•

Explore
C

hristian
w

ays
ofunderstanding

‘w
isdom

’
literature

ofthe
B

ible,e.g.the
story

ofJob,for
dealing

w
ith

suffering
Focus

on
beliefs

and
practices

around
death

and
bereavem

ent:
•

C
hristian

beliefs
aboutlife

after
death,including

ideas
of

heaven,Judgem
ent,salvation

through
Jesus;

funeral
practices;

•
B

eliefs
ofatleastone

other
religion

aboutlife
after

death,e.g.M
uslim

ideas
aboutrecording

angels;
Judgm

entD
ay,Jannah/Paradise;

funeralpractices;
S

ikh
ideas

ofreincarnation
and

m
ukhti;

•
S

om
e

answ
ers

given
by

non-religious
beliefs

about
suffering,life

after
death

and
w

hatm
atters

m
ost,y

e.g.
there

no
afterlife,hum

ans
are

responsible
for

m
aking

this
life

the
bestthey

can.

•
ask

som
e

puzzling
questions

and
talk

aboutw
hy

they
are

interesting
•

identify
som

e
‘big

questions’aboutlife
and

the
w

orld
thatm

ake
people

w
onder

and
are

difficult
to

answ
er

•
suggestthings

thathelp
C

hristians
and

another
religious

com
m

unity
during

difficulttim
es

and
say

w
hy

(e.g.w
orship,prayer,service/sew

a,
loving

others,charity)
•

suggestw
hatdifference

follow
ing

a
religion

can
m

ake
to

life,including
w

hen
life

gets
hard,

m
aking

links
to

their
ow

n
ideas

ofkeeping
going

w
hen

facing
difficulties

•
talk

aboutw
hatC

hristians
and

another
religion

(e.g.Islam
or

S
ikhism

)say
aboutw

hathappens
w

hen
w

e
die,describing

and
explaining

sim
ilarities

and
differences

•
explain

how
believing

in
life

after
death,e.g.

heaven,Paradise,
m

oksha,m
ightm

ake
a

difference
to

how
som

eone
lives

•
explain

how
notbelieving

in
life

after
death

m
ightm

ake
a

difference
to

how
som

eone
lives

•
ask

questions
and

suggestsom
e

responses
aboutw

hatothers
believe,show

ing
aw

areness
thatnotallquestions

can
be

answ
ered

•
create

a
statem

entoftheir
ow

n
ideas

aboutlife
after

death
reflecting

on
ideas

from
atleasttw

o
religions

studied.Explain
w

hathas
inspired

and
influenced

them
to

form
this

view
.

U
p
p
er

K
S

2
2
.1

4
P

lan
n
in

g
o
u
tlin

e:
W

h
at

d
o

relig
io

n
s

say
to

u
s

w
h
en

life
g
ets

h
ard

?

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.
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o
n
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o
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P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
im

portance
ofvow

s
and

com
m

itm
ents,by

the
end

ofK
S

2
pupils

w
illneed

to
show

thatthey
can

describe,explain,give
m

eanings,give
reasons,

m
ake

connections,reflecton
the

significance,
express

ideas
clearly,apply,and

respond
thoughtfully

to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

W
e

suggestfo
cussing

o
n

E
aster,Pesach

and
o

ne
o

ther
festivaleither

H
o

lio
r

Id
ulFitr

S
uggested

pupiloutcom
e

state-
m

ents:
Enabling

pupils
to

say
‘Ican...’to

the
follow

ing
statem

ents
w

illhelp
pupils

to
m

ake
progress

tow
ards

the
end

of
Key

S
tage

outcom
es

and
becom

e
m

ore
religiously

literate

U
nderstand

how
M

uslim
s

putthe
w

ords
ofthe

Q
ur’an

and
the

w
ords

and
actions

ofProphetM
uham

m
ad

into
practice

and
w

hatdifference
they

m
ake

to
the

lives
of

M
uslim

s,including
•

m
eaning

and
significance

ofrituals
w

hich
m

ark
im

portantpoints
in

life
e.g.birth,m

arriage
and

death

U
nderstand

how
S

ikhs
puttheir

beliefs
into

practice
and

w
hatdifference

they
m

ake
to

S
ikhs’ow

n
lives,including

m
eaning

and
significance

ofrituals
w

hich
m

ark
im

portantpoints
in

life
e.g.birth,com

m
itm

ent/initiation,
m

arriage
and

death
S

ignificance
and

use
ofS

ingh
and

K
aur

U
nderstand

how
C

hristians
puttheir

beliefs
into

practice
and

w
hatdifference

they
m

ake
to

C
hristians’ow

n
lives,

including
m

eaning
and

significance
ofrituals

w
hich

m
ark

im
portantpoints

in
life

e.g.birth,
com

m
itm

ent/initiation,m
arriage

and
death

U
nderstand

how
H

um
anists/follow

ers
ofboth

religious
and

non-religious
w

orldview
s

puttheir
beliefs

into
practice

and
w

hatdifference
this

m
akes

to
their

lives,
including

m
eaning

and
significance

ofrituals
w

hich
m

ark
im

portantpoints
in

life
e.g.m

arriage

•
Exam

ine
cards

thatare
given

and
received

atC
hristian,

M
uslim

,S
ecular

and
S

ikh
w

eddings.
Investigate

w
hat

sym
bols,im

ages
and

sentim
ents

are
com

m
on

and
w

hich
are

particular
to

one
background

•
C

onsider
reasons

for
m

arriage
–

evaluate
and

rank
them

(e.g.diam
ond

9
activity)

•
Enquire

into
w

edding
cerem

onies
from

C
hristianity/

H
um

anism
/Islam

/S
ikhism

,build
up

a
good

understanding
ofsym

bolism
w

ithin
them

•
Identify

sim
ilarities

and
differences

betw
een

w
edding

cerem
onies

from
differenttraditions

•
C

onsider
w

ords
said

in
w

edding
cerem

onies
including

any
vow

s
taken

-analyse
w

hatbeliefs
these

w
ords

and
vow

s
are

expressing
and

w
hatcom

m
itm

ents
are

being
m

ade
•

Find
outaboutrules

surrounding
w

riting
ow

n
vow

s
for

a
w

edding
cerem

ony.
R

eflectupon
reasons

w
hy

people
do

and
do

notw
rite

their
ow

n
vow

s
consider

ow
n

opinions
aboutthis

•
D

ebate
w

hatis
im

portantto
m

ake
a

good
m

arriage
and

create
ow

n
setofvow

s
thatm

ightbe
appropriate

for
a

m
arriage

cerem
ony

in
lightofthis

•
Enquire

into
w

hy
people

choose
a

religious
or

secular
w

edding
e.g.pose

questions
to

people
w

ho
officiate

at
religious

and
secular

w
edding

cerem
onies

or
to

people
w

ho
have

chosen
each

type
ofcerem

ony
•

A
s

a
class,design

a
w

edding
cerem

ony
w

ith
all

features
they

find
im

portant.
H

old
the

cerem
ony

w
ith

everyone
taking

a
role

•
D

escrib
e

and
exp

lain
the

events
o

f
and

sym
b

o
lism

b
ehind

w
ed

d
ing

cerem
o

nies
fro

m
atleast2

trad
itio

ns
•

E
xp

lain
the

im
p

acto
freligio

n
in

p
eo

p
le’s

d
ecisio

ns
relating

to
getting

m
arried

and
their

w
ed

d
ing

cerem
o

ny
•

C
o

nsid
er

reaso
ns

w
hy

p
eo

p
le

m
ake

vo
w

s
and

co
m

m
itm

ents
to

each
o

ther
and

reflectup
o

n
and

exp
ress

m
y

o
w

n
view

s
in

lighto
fthis

•
C

o
m

p
are

w
ed

d
ing

cerem
o

nies
fro

m
d

ifferenttrad
itio

ns,m
ake

co
nnectio

ns
b

etw
een

them
and

d
escrib

e
sim

ilarities
and

d
ifferences

•
E

xp
lain

and
give

reaso
ns

fo
r

w
o

rd
s

said
in

w
ed

d
ing

cerem
o

nies
•

R
eflectup

o
n

w
o

rd
s

and
actio

ns
thatI

think
are

im
p

o
rtantto

b
e

includ
ed

in
w

ed
d

ing
cerem

o
nies

and
tho

ughtfully
ap

p
ly

m
y

id
eas

•
C

o
nsid

er
and

exp
ress

m
y

o
w

n
view

s
ab

o
utw

hatm
akes

a
go

o
d

m
arriage

•
A

sk
q

uestio
ns

ab
o

utw
hy

p
eo

p
le

cho
o

se
a

religio
us

o
r

no
n-religio

us
w

ed
d

ing,exp
lain

m
y

o
w

n
co

nsid
ered

view
p

o
intin

lighto
fthe

answ
ers
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P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
IIn

order
to

dem
onstrate

their
understanding

ofthe
C

hristian,M
uslim

and
S

ikh
religions,by

the
end

ofK
S

2
pupils

w
illneed

to
show

that
they

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,reflecton
the

significance,express
ideas

clearly,apply,
and

respond
thoughtfully

to

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

state-
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

llo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
fK

ey
S

tage
o

utco
m

es
and

b
eco

m
e

m
o

re
re-

ligio
usly

literate

W
hatitm

eans
to

be
partofthe

C
hristian

com
m

unity,including
•

H
ow

C
hristians

decide
how

to
live,including

Jesus’exam
ple

and
teachings,codes

for
living

•
the

ideals
ofC

hristian
living,e.g.love,joy,peace,generosity,

justice,sacrifice,how
these

arise
from

the
teachings,

•
w

hatdifference
these

can
m

ake
to

how
C

hristians
live,e.g.how

they
apply

these
ideals

to
personalrelationships,caring

and
healing,m

atters
offairness,green

issues
•

the
challenges

ofliving
up

to
the

ideals,and
the

need
for

forgiveness
•

how
C

hristians
w

ork
w

ith
people

ofother
religions

and
non-

religious
w

orldview
s.

S
unnah-practices,custom

s
and

traditions
ofthe

Prophet
M

uham
m

ad
H

adith-sayings
and

actions
ofthe

ProphetM
uham

m
ad

R
ole

ofthe
M

osque
as

a
place

ofprayer,teaching
and

centre
to

supportthe
com

m
unity

U
nderstand

how
M

uslim
s

putthe
w

ords
ofthe

Q
ur’an

and
the

w
ords

and
actions

ofProphetM
uham

m
ad

into
practice

and
w

hat
difference

they
m

ake
to

the
lives

ofM
uslim

s,including
giving

ofsadaqah
(voluntary

charity),respectfor
guests,respectfor

teachers,elders
and

the
w

ise

The
gurdw

ara
as

a
place

ofw
orship,learning

and
service

for
the

com
m

unity,focusing
on

the
H

arm
inder

S
ahib

(G
olden

Tem
ple)as

w
ellas

other
gurdw

aras
Langar

as
expression

ofsew
a

(selfless
service

to
others)

Equality
as

a
key

value
in

S
ikhism

,expressed
in

stories
from

the
lives

of
the

G
urus

and
in

S
ikh

practice
today

The
em

phasis
on

sew
a

(selfless
service)in

S
ikhism

Values
including:

-K
iratkarna

(w
orking

honestly
to

earn
a

living),Vand
chhakna

(sharing),R
espectfor

allcreation

•
A

nalyse
relevantstatistics

to
find

outabout
religions

and
places

ofw
orship

in
the

local
area

•
C

om
pare

localstatistics
on

religion
w

ith
those

from
contrasting

places
in

the
country

and
the

w
orld

to
see

ifother
places

are
sim

ilar
to

or
differentfrom

R
edbridge/H

avering
•

V
isita

church,gurdw
ara

and
m

osque
w

ithin
the

localvicinity
(ifpossible,

visitm
ore

than
one

place
ofw

orship
from

a
faith,allow

ing
pupils

to
focus

upon
diversity

w
ithin

religions)
•

Interview
people

from
C

hristian/M
uslim

/S
ikh

places
ofw

orship
or

those
w

ho
follow

these
faiths

(e.g.http://w
w

w
.redbridgeafab.org.uk/)

to
find

outtheir
understanding

ofhow
to

live
respectfully

w
ithin

a
com

m
unity

–
identify

sim
ilarities

and
differences

betw
een

and
w

ithin
faiths

•
Find

outaboutinterfaith
w

ork
thattakes

place
w

ithin
localcom

m
unities

(e.g.
http://haveringinterfaith.org.uk/or
http://w

w
w

.redbridgefaithforum
.org/)

•
D

ebate
‘W

hatis
respect?’

•
Investigate

teachings
and

practice
from

C
hristianity,S

ikhism
and

Islam
to

gain
an

understanding
ofw

hatthese
faiths

say
about

respect,hum
an

responsibility,justice
and

fairness
•

C
om

pare
religious

teachings
w

ith
ow

n
ideas

on
respect.

•
Taking

into
accountlearning,thoughtfully

answ
er

‘w
hatw

illm
ake

our
city/tow

n
a

m
ore

respectfulplace’

•
R

ecognise
diversity

w
ithin

and
betw

een
faiths

in
m

y
localcom

m
unity.

•
M

ake
links

betw
een

m
y

understanding
of

religion
in

R
edbridge/H

avering
and

m
y

understanding
ofreligion

in
other

locations.
•

D
escribe

the
im

pactofreligion
locally.

•
Explain

the
im

pactofreligion
in

m
y

local
com

m
unity.

•
U

se
religious

vocabulary
to

show
understanding

ofteachings
and

practice
regarding

respectand
how

to
live

responsibly
in

the
com

m
unity

in
atleast2

religions
•

A
sk

questions
to

follow
ers

offaiths
about

living
respectfully,identify

sim
ilarities

and
differences

in
answ

ers.
•

Link
view

points
expressed

by
people

of
faith

w
ith

m
y

ow
n

ideas.
•

D
escribe

sim
ilarities

and
differences

betw
een

teachings
abouthow

to
live

respectfully
in

differentreligions.
•

A
pply

m
y

learning
aboutrespect,hum

an
responsibility,justice

and
fairness

in
at

least2
religions

to
help

m
e

express
m

y
ow

n
view

s
abouthow

to
m

ake
our

city/tow
n

m
ore

respectful
•

D
escribe

w
hy

places
ofw

orship
and

religious
com

m
unities

are
im

portantto
believers

U
p
p
er

K
S

2
2
.1

6
W

h
at

w
ill

m
ak

e
o
u
r

city/to
w

n
a

m
o
re

resp
ectfu

l
p
lace?

P
lease

no
te

there
is

a
2

p
age

exem
p

lified
p

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.
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U
p
p
er

K
S

2
2
.
1
7

Ju
stice

an
d

p
o
v
erty:

C
an

relig
io

n
s

h
elp

to
b
u
ild

a
fair

w
o
rld

P
lease

no
te

there
is

a
2

p
age

exem
p

lified
p

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian,M
uslim

and
S

ikh
religion,

by
the

end
ofK

S
2

pupils
w

illneed
to

show
thatthey

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,
reflecton

the
significance,express

ideas
clearly,apply,and

respond
thoughtfully

to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

W
e

suggestfo
cussing

o
n

E
aster,Pesach

and
o

ne
o

ther
festivaleither

H
o

lio
r

Id
ulFitr

S
uggested

pupiloutcom
e

statem
ents:

Enabling
pupils

to
say

‘Ican...’to
the

fol-
low

ing
statem

ents
w

illhelp
pupils

to
m

ake
progress

tow
ards

the
end

ofKey
S

tage
outcom

es
and

becom
e

m
ore

reli-
giously

literate

W
hatitm

eans
to

be
partofthe

C
hristian

com
m

unity,including
•

H
ow

C
hristians

decide
how

to
live,including

Jesus’exam
ple

and
teachings,codes

for
living

•
the

ideals
ofC

hristian
living,e.g.love,joy,

peace,generosity,justice,sacrifice,how
these

arise
from

the
teachings,

•
w

hatdifference
these

can
m

ake
to

how
C

hristians
live,e.g.how

they
apply

these
ideals

to
personalrelationships,caring

and
healing,m

atters
offairness

•
the

challenges
ofliving

up
to

the
ideals,and

the
need

for
forgiveness

U
nderstand

how
M

uslim
s

putthe
w

ords
ofthe

Q
ur’an

and
the

w
ords

and
actions

ofProphet
M

uham
m

ad
into

practice
and

w
hatdifference

they
m

ake
to

the
lives

ofM
uslim

s
e.g.Zakah,

G
iving

ofS
adaqah

(voluntary
charity)

The
em

phasis
on

sew
a

(selfless
service)in

S
ikhism

e.g.Langar
as

expression
ofsew

a
Values

including;
K

iratkarna
(w

orking
honestly

to
earn

a
living)and

Vand
chhakna

(sharing).

•
D

iscuss
w

hatis
fair

and
unfair

w
ithin

the
experience

ofthe
pupils?

draw
m

eanings
from

stories
and

teachings
from

C
hristianity,Islam

and
S

ikhism
w

hich
ensure

justice
and

fairness
for

allpeople:
e.g.

-teachings
ofJesus

and
Paulon

values
and

justice
and

their
m

eaning
for

C
hristians

today
e.g.W

idow
’s

M
ite

(M
ark

12:41-44)and
The

R
ich

Fool(Luke,12:16-21),M
ark

12.28-34
(tw

o
greatcom

m
andm

ents),G
alatians

3:28,
5:22,R

om
ans

12:17-21.
-Islam

:
M

uham
m

ad
overcom

es
hatred

w
ith

kindness
or

the
w

om
an

atthe
gates

ofM
ecca

-S
ikhism

:
M

alak
B

hago
and

G
uru

N
anak.

charitable
practices

thatare
partofreligious

practice
for

exam
ple

C
hristian

tithing,giving
aw

ay
10%

ofincom
e,

M
uslim

,Zakah,annually
giving

aw
ay

2.5%
ofallw

ealth
and

sadaqah
(voluntary

giving),and
Jew

ish,giving
aw

ay
10%

of
their

netincom
e.

investigate
and

com
pare

three
charities

thatw
ork

for
justice

and
have

a
religious

background.H
ow

do
they

interpretand
follow

the
teaching

oftheir
faith?

W
hatis

the
im

pactofthe
charities’w

ork?
e.g.C

hristian
A

id,M
uslim

A
id

and
S

ew
a

International

investigate
particular

individuals
w

ho
have

been
led

by
their

beliefs
to

w
ork

for
differenttypes

ofjustice
for

exam
ple,R

osa
Parks,M

artin
Luther

K
ing,A

nne
Frank,B

ono,G
andhi,A

ung
S

an
S

uu
Kyi,exam

ples
from

your
localarea

from
C

hristian,
M

uslim
and

S
ikh

com
m

unities

•
d

escrib
e

so
m

e
o

fthe
p

ro
b

lem
s

o
fp

o
verty

in
the

w
o

rld
to

d
ay,and

so
m

e
w

ays
that

charities,includ
ing

religio
us

charities,
resp

o
nd

and
m

ake
a

d
ifference

•
E

xp
lain

ho
w

the
id

eals
o

fC
hristian

living
co

m
e

fro
m

the
teachings

o
fJesus

and
Paul

•
m

ake
co

nnectio
ns

b
etw

een
the

teachings
o

fPauland
Jesus

and
the

w
o

rk
o

fo
ne

C
hristian

agency
to

d
ay

•
m

ake
links

b
etw

een
the

teachings
o

fIslam
and

the
w

o
rk

o
fan

agency
such

as
Islam

ic
R

eliefo
r

M
uslim

A
id

to
d

ay
•

M
ake

links
b

etw
een

the
S

ikh
values

o
f

S
ew

a,K
iratK

arna
and

Vand
chhakna

and
charity

w
o

rk
fo

r
S

ikhs
•

E
xp

lain
w

ith
reaso

ns
so

m
e

sim
ilarities

and
d

ifferences
b

etw
een

the
w

o
rk

o
fthe

tw
o

charities
and

give
reaso

ns
fo

r
these

sim
ilarities

and
d

ifferences;
•

U
se

the
term

ino
lo

gy
o

fIslam
,C

hristianity
and

S
ikhism

to
exp

lain
the

im
p

acto
f

so
m

e
p

ro
jects

o
feach

o
fthe

charities;
•

E
xp

lain
m

y
o

w
n

view
s

ab
o

utthe
d

ifferences
and

sim
ilarities

b
etw

een
the

charities
clearly.

•
A

p
p

ly
the

id
eas

o
ffello

w
ship

,
stew

ard
ship

,zakat,um
m

ah,sew
a,vand

chhakna,genero
sity

and
charity

to
m

y
o

w
n

attitud
es

to
m

o
ney.
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P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
C

hristian
religion,by

the
end

ofK
S

2
pupils

w
illneed

to
show

thatthey
can

describe,explain,give
m

eanings,give
reasons,m

ake
connections,reflecton

the
significance,

express
ideas

clearly,apply,and
respond

thoughtfully
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

state
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

l-
lo

w
ing

statem
ents

w
illhelp

p
up

ils
to

m
ake

p
ro

gress
to

w
ard

s
the

end
o

fK
ey

S
tage

o
ut-

co
m

es
and

b
eco

m
e

m
o

re
religio

usly
liter-

ate

C
hristian

beliefin
G

od
as

Father,S
on

and
H

oly
S

pirit
(Trinity)

The
significance

ofthe
B

ible
as

a
source

ofauthority
and

w
isdom

,including
•

the
‘B

ig
S

tory’ofC
reation,Fall,S

alvation
and

N
ew

C
reation,and

w
here

Jesus’s
death

and
resurrection

fits
into

this;
•

exam
ples

ofkey
stories

and
people

in
the

O
T/N

T,their
m

eaning
and

how
these

fitinto
the

B
ig

S
tory

U
nderstand

how
C

hristians
puttheir

beliefs
into

practice
and

w
hatdifference

they
m

ake
to

C
hristians’ow

n
lives,

including
•

M
eaning

and
significance

ofkey
aspects

ofw
orship

e.g.com
m

union,prayer,giving
•

H
ow

and
w

hy
differentC

hristian
denom

inations
w

orship
in

differentw
ays

W
hatitm

eans
to

be
partofthe

C
hristian

com
m

unity,
including
•

H
ow

C
hristians

decide
how

to
live,including

Jesus’
exam

ple
and

teachings,codes
for

living
•

the
ideals

ofC
hristian

living,how
these

arise
from

the
teachings,

•
w

hatdifference
these

can
m

ake
to

how
C

hristians
live,

•
the

challenges
ofliving

up
to

the
ideals,and

the
need

for
forgiveness

•
W

hatdoes
itm

ean
to

be
a

C
hristian?

D
o

you
have

to
believe,belong

and
follow

?
H

ow
does

a
young

C
hristian

do
that?

•
Explore

the
C

hristian
understanding

ofG
od

and
the

Trinity
through

using
the

apostles
creed

and
artistic

interpretations
ofthe

C
hristian

beliefs
•

W
hatdo

the
pupils

think
aboutG

od?
W

hatpuzzling
or

philosophicalquestions
do

they
have?

•
H

ow
and

w
hy

do
C

hristians
use

the
bible

in
church

and
athom

e?
W

hatsortofinform
ation

does
the

bible
hold?

C
onsider

som
e

biblicalquotes
that

suggestw
ays

ofbehaving.H
ow

m
ighta

C
hristian

behave
ifhe

follow
ed

this
guidance?

Is
itusefulto

others?
•

W
hatis

the
story

arc
ofthe

bible
from

creation
to

fallto
salvation

and
then

new
creation.R

ead
and

understand
som

e
parts

ofthe
bible

thatshow
this

story
and

interpretthe
w

riting.W
hatis

the
significance

ofthese
parts

ofthe
bible

for
C

hristians?
•

S
tudy

som
e

stories
told

by
and

aboutJesus
e.g.

W
ise

and
foolish

builders.A
parable

show
ing

how
C

hristians
should

a
life

on
firm

foundations.W
hat

are
those

foundations?
•

W
hy

is
sacrifice

a
key

conceptin
C

hristianity?
W

here
is

this
show

n
in

the
life

ofJesus?
•

C
om

pare
how

the
lastsupper

is
rem

em
bered

in
differentdenom

inations
e.g.C

atholic,A
nglican

and
M

ethodist.W
hy

is
rem

em
bering

this
eventregularly

im
portantfor

C
hristians?

•
A

pply
ideas

from
differentpoints

ofview
to

develop
their

ow
n

beliefs
aboutthe

existence
and

nature
ofG

od
•

Explain
the

im
pactofbeliefin

G
od

on
a

person’s
lifestyle

•
Express

thoughtfulview
s

aboutw
hatG

od
is

like
and

w
hether

or
notG

od
exists

•
Explain,w

ith
reasons,w

hy
the

Trinity
is

an
im

portantidea
for

C
hristians

•
D

escribe
and

show
understanding

of
sources,beliefs

and
ideas

and
m

ake
links

betw
een

them
.

•
U

se
a

developing
religious

vocabulary,
including

ideas
such

as
guidance,com

fort,
strength

or
inspiration

to
show

their
understanding

ofthe
im

pactbeliefin
the

B
ible

can
have

on
C

hristian
people

•
D

escribe
som

e
differentideas

aboutthe
m

eanings
ofB

ible
stories

•
R

aise
and

suggestansw
ers

to,questions
aboutthe

B
ible

and
its

place
and

use
in

C
hristian

com
m

unities
•

Explain
the

big
story

ofthe
bible

giving
exam

ples
ofbible

characters
and

stories
thatexem

plify
differentparts

ofthe
big

story
•

identify
the

im
pactthatbelieving

in
Jesus

w
illhave

on
a

C
hristian’s

life
and

give
exam

ples
ofthe

im
pact

•
U

nderstand
som

e
ofthe

C
hristian

beliefs
aboutthe

death
ofJesus

as
a

sacrifice.

U
p
p
er

K
S

2
2
.1

8
W

h
at

d
o
es

it
m

ean
to

b
e

a
C

h
ristian

?

P
lease

no
te

there
is

a
2

p
age

exem
p

lified
p

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.
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U
p
p
er

K
S

2
2
.1

9
W

h
at

d
o
es

it
m

ean
to

b
e

a
M

u
slim

?

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.

P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
M

uslim
religion

religion,by
the

end
ofK

S
2

pupils
w

illneed
to

show
thatthey

can
describe,explain,give

m
eanings,give

reasons,m
ake

connections,reflecton
the

significance,
express

ideas
clearly,apply,and

respond
thoughtfully

to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

W
e

suggestfo
cussing

o
n

E
aster,Pesach

and
o

ne
o

ther
festivaleither

H
o

lio
r

Id
ulFitr

S
uggested

pupiloutcom
e

statem
ents:

Enabling
pupils

to
say

‘Ican...’to
the

fol-
low

ing
statem

ents
w

illhelp
pupils

to
m

ake
progress

tow
ards

the
end

ofKey
S

tage
out-

com
es

and
becom

e
m

ore
religiously

liter-
ate

Five
Pillars

ofIslam
as

an
expression

ofIbadah
(w

orship
and

beliefin
action)S

hahadah,S
alah,S

aw
m

,Zakah
and

H
ajj

W
hy

M
uslim

s
use

‘pbuh’.
The

significance
ofthe

Q
ur’an

as
the

finalrevealed
w

ord
of

A
llah-a

source
ofauthority

and
w

isdom
thatshould

be
treated

w
ith

respect,including
•

H
ow

the
Q

ur’an
w

as
revealed

to
ProphetM

uham
m

ad
by

A
ngelJibril

•
exam

ples
ofkey

stories
ofthe

Prophets
e.g.Ibrahim

,
M

usa,Isa,ProphetM
uham

m
ad

•
H

ow
m

any
ofthese

stories
are

shared
w

ith
Jew

ish
people

and
C

hristians
e.g.Ibrahim

(A
braham

),M
usa

(M
oses),Isa

(Jesus),
•

exam
ples

ofhow
M

uslim
s

learn
to

read
the

Q
ur’an

in
A

rabic
and

w
hy

thatis
im

portant
O

ther
significantsources

ofauthority
in

Islam
•

S
unnah-practices,custom

s
and

traditions
ofthe

Prophet
M

uham
m

ad
•

H
adith-sayings

and
actions

ofthe
ProphetM

uham
m

ad

The
celebration

ofId-ul-Fitr
as

an
opportunity

to
celebrate

the
success

ofthe
fasting

atR
am

adan
and

thanking
A

llah
for

help,strength
and

self-control
Id-ul-A

dha,celebration
ofIbrahim

’s
faith

being
tested

w
hen

he
w

as
asked

to
sacrifice

Ism
ail.H

ow
this

festivalis
celebrated

and
the

links
to

the
H

ajjpilgrim
age.

R
ole

ofthe
M

osque
as

a
place

ofprayer,teaching
and

centre
to

supportthe
com

m
unity

U
nderstand

how
M

uslim
s

putthe
w

ords
ofthe

Q
ur’an

and
the

w
ords

and
actions

ofProphetM
uham

m
ad

into
practice

and
w

hatdifference
they

m
ake

to
the

lives
ofM

uslim
s,

including
-giving

ofS
adaqah

(voluntary
charity).The

im
portance

ofthe
U

m
m

ah

•
D

evelop
an

understanding
ofthe

Five
Pillars

of
Islam

-beliefin
one

G
od

and
his

prophet,daily
prayer,fasting,alm

s
giving

and
pilgrim

age
and

investigate
how

the
5

pillars
are

practised
in

B
ritain

today;
•

Enquire
into

the
significance

ofId
ulFitr

and
Id

ul
A

dha.H
ow

and
w

hy
are

these
festivalcelebrated?

•
think

through
the

im
portance

ofbeliefs
or

values
as

guides
for

m
aking

choices
and

decisions
in

daily
life;

•
consider

the
im

portance
ofthe

Q
ur’an

for
M

uslim
s:

how
M

uslim
s

believe
itw

as
revealed,

how
itis

used,treated,learnt.S
hare

exam
ples

of
stories

and
teaching,for

exam
ple,S

urah
17.

•
S

hare
key

stories
aboutthe

ProphetM
uham

m
ad

•
D

iscuss
the

factthatm
any

prophets
in

Islam
are

significantto
Jew

ish
and

C
hristian

people.
Investigate

som
e

exam
ples

ofshared
stories

•
learn

aboutother
form

s
ofguidance

for
M

uslim
s

such
as

hadith
and

sunnah
•

reflecton
w

hatform
s

ofguidance
the

pupils
turn

to
w

hen
they

need
guidance

or
advice;

•
think

aboutand
discuss

the
value

and
challenge

for
M

uslim
s

offollow
ing

the
five

pillars
and

consider
the

challenges
thatthe

discipline
or

com
m

itm
entofM

uslim
living

m
ightraise

for
them

selves;
•

enquire
into

the
role

ofthe
M

osque.Pupils
should

have
the

opportunity
to

visita
M

osque
to

explore
its

role
in

prayer,teaching
and

com
m

unity
w

ork.
•

develop
their

understanding
ofw

ays
com

m
unities

supportand
influence

individuals,e.g.M
adrassah.

•
D

escrib
e

and
exp

lain
the

significance
o

f
the

5
p

illars
o

fIslam
•

exp
lain

the
key

b
eliefs

o
fM

uslim
s

and
ho

w
these

affectthe
w

ay
M

uslim
s

cho
o

se
to

b
ehave

ind
ivid

ually
•

exp
lain

and
reflecto

n
the

significance
o

fthe
religio

us
exp

ressio
n

and
b

eliefs
sho

w
n

thro
ugh

w
o

rship
,p

rayer,fasting,
festivaland

p
ilgrim

age;
•

D
escrib

e
and

exp
lain

the
key

functio
ns

o
fthe

M
o

sq
ue,co

m
p

aring
them

to
ano

ther
p

lace
o

fw
o

rship
the

child
ren

have
learntab

o
ut.Link

them
to

the
b

eliefs
o

fM
uslim

s
•

id
entify

d
ifferences

and
sim

ilarities
b

etw
een

p
rayer

in
Islam

and
p

rayer
in

ano
ther

religio
n

•
d

escrib
e

the
fo

rm
s

o
fguid

ance
a

M
uslim

uses
and

co
m

p
are

them
to

fo
rm

s
o

fguid
ance

exp
erienced

b
y

the
p

up
il

•
d

escrib
e

and
reflecto

n
the

significance
o

fthe
Q

ur’an
to

M
uslim

s
•

d
escrib

e
and

give
reaso

ns
fo

r
the

celeb
ratio

n
o

fId
ulFitr

and
E

id
ulA

d
ha

m
aking

co
nnectio

n
to

key
M

uslim
b

eliefs
•

ask
and

resp
o

nd
to

q
uestio

ns
(stim

ulated
b

y
a

range
so

urce
m

aterial)
ab

o
utho

w
religio

n
influences

M
uslim

s’
everyd

ay
lives

•
exp

ress
their

o
w

n
view

s,co
m

m
itm

ents,
b

eliefs
and

resp
o

nsib
ilities

in
the

light
o

ftheir
learning

ab
o

utIslam
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P
urp

o
se

o
f

R
E

:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
thatthey

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.

End
ofkey

stage
outcom

es
In

order
to

dem
onstrate

their
understanding

ofthe
S

ikh
religion,by

the
end

ofK
S

2
pupils

w
illneed

to
show

thatthey
can

describe,explain,give
m

eanings,give
reasons,m

ake
connections,reflecton

the
significance,

express
ideas

clearly,apply,and
respond

thoughtfully
to:

S
uggested

co
ntent

S
electfro

m
this

co
lum

n
to

help
yo

ur
p

up
ils

achieve
the

selected
o

utco
m

es
in

co
lum

n
1.

Teachers
can

use
d

ifferentco
ntentas

ap
p

ro
p

riate

S
uggested

p
up

ilo
utco

m
e

state-
m

ents:
E

nab
ling

p
up

ils
to

say
‘Ican...’to

the
fo

llo
w

ing
statem

ents
w

illhelp
p

up
ils

to
m

ake
p

ro
gress

to
w

ard
s

the
end

o
f

K
ey

S
tage

o
utco

m
es

and
b

eco
m

e
m

o
re

religio
usly

literate

The
S

ikh
beliefin

one
G

od
w

ho
is

the
S

uprem
e

Truth,U
ltim

ate
R

eality
and

C
reator

ofallthings
U

nderstanding
ofbeliefs

aboutG
od

w
ithin

the
M

oolM
antra

The
place

ofthe
10

G
urus

in
S

ikhism
•

The
life

and
w

ork
ofG

uru
N

anak
including

his
disappearance

w
hen

bathing
in

the
river,his

teachings
aboutG

od
and

aboutequality
and

his
establishm

entofK
artarpur

•
The

life
and

w
ork

of
G

uru
G

obind
S

ingh
including

B
aisakhiand

the
form

ation
ofthe

K
halsa

•
G

uru
H

ar
G

obind,w
ith

especialreference
to

D
iw

ali
•

the
origins

and
authority

ofthe
G

uru
G

ranth
S

ahib
and

its
status

as
a

living
G

uru
•

The
treatm

entofthe
G

uru
G

ranth
S

ahib
w

ithin
the

G
urdw

ara

The
significance

ofB
aisakhi(form

ation
ofthe

K
halsa,new

year
and

harvest),G
uru

N
anak’s

birthday
and

D
iw

ali(freedom
ofG

uru
H

ar
G

obind
and

52
princes)for

S
ikhs

and
how

these
festivals

are
celebrated

S
ym

bolism
s

ofthe
Ik

O
nkar

(show
ing

beliefin
one

G
od)and

khanda
S

ignificance
ofw

earing
the

‘Five
K

s’and
the

sym
bolism

ofeach

The
gurdw

ara
as

a
place

ofw
orship,learning

and
service

for
the

com
m

unity,focusing
on

the
H

arm
inder

S
ahib

(G
olden

Tem
ple)as

w
ell

as
other

gurdw
aras

•
Langar

as
expression

ofsew
a

(selfless
service

to
others)

B
irth,nam

ing
and

w
edding

cerem
onies

in
S

ikhism
The

significance
and

use
ofthe

nam
es

S
ingh

and
K

aur

The
A

m
rit(initiation)cerem

ony
and

the
significance

ofbecom
ing

a
m

em
ber

ofthe
khalsa

and
the

m
enaing

and
significance

ofthe
turban

tying
cerem

ony.
R

eligious
and

spiritualequality
as

a
key

value
in

S
ikhism

,expressed
in

stories
from

the
lives

ofthe
G

urus
and

in
S

ikh
practice

today

The
em

phasis
on

sew
a

(selfless
service)in

S
ikhism

Values
including:

K
iratkarna

(w
orking

honestly
to

earn
a

living),Vand
chhakna

(sharing),R
espectfor

allcreation

•
D

evelop
an

understanding
ofw

hata
G

uru
is

and
the

place
ofG

urus
w

ithin
S

ikhism
•

S
hare

stories
aboutthe

life
and

w
ork

of
G

uru
N

anak
including

his
disappearance

w
hen

bathing
in

the
river

and
his

establishm
entofK

artarpur.
C

onsider
the

m
eanings

behind
these

stories.
•

D
evelop

their
understanding

ofG
od

in
S

ikhism
through

exam
ining

S
ikh

sym
bols

and
the

w
ords

ofthe
M

oolM
antra

•
Enquire

into
key

values
ofS

ikhism
and

reflecton
how

these
affectthe

lives
ofS

ikhs
(e.g.kiratkarna,vand

chhakna,respectfor
allcreation

and
equality)

•
Investigate

the
H

arm
inder

S
ahib

(G
olden

Tem
ple),its

links
to

the
G

urus
and

its
im

portance
for

S
ikhs.

•
Focus

on
w

hy
the

gurdw
ara

is
a

special
place

for
S

ikhs,including
w

orship,
sym

bolism
inside

and
outside

ofthe
building

and
com

m
unity

values.
A

llpupils
should

have
the

chance
to

visita
gurdw

ara
in

order
to

enhance
their

learning.
•

The
S

ikh
story

ofD
iw

ali–
how

S
ikhs

differ
from

H
indus

in
their

reason
for

celebrating
D

iw
aliand

the
im

portance
ofG

uru
H

argobind
•

Learn
the

story
and

practices
surrounding

the
festivalofB

aisakhi,developing
an

understanding
ofhow

the
form

ation
ofthe

khalsa
by

G
uru

G
obind

S
ingh

affects
S

ikhism
today

•
Think

aboutthe
significance

and
challenge

ofbecom
ing

a
m

em
ber

ofthe
khalsa

for
a

S
ikh

in
1699

and
today.

•
D

escribe
and

reflecton
the

significance
ofG

uru
N

anak’s
w

ords
‘There

is
no

H
indu.

There
is

no
M

uslim
.’

•
C

onnectS
ikh

stories
and

history
w

ith
values

and
attitudes

thatare
im

portantin
S

ikhism
today

•
C

reate
a

statem
entofm

y
ow

n
beliefs

after
thoughtfully

reflecting
on

ideas
from

both
S

ikhism
and

elsew
here.

•
O

utline
how

S
ikhs

use
sym

bolism
in

their
architecture

to
express

their
beliefs

•
U

se
the

rightspecialistterm
s

to
explain

how
S

ikhs
express

their
beliefs

through
sym

bols
and

actions
in

the
gurdw

ara
•

M
ake

thoughtfulconnections
betw

een
the

S
ikh

story
ofD

iw
aliand

values
I

consider
to

be
im

portant
•

Explain
som

e
ofthe

com
m

itm
ents

and
challenges

ofbelonging
to

a
religious

or
secular

group
•

S
ay

w
hatis

m
ostim

portantto
S

ikhs
and

explain
how

this
is

revealed
through

the
S

ikh
w

ay
oflife,giving

exam
ples

•
Explain

the
im

pactofS
ikh

values
and

beliefs
on

the
lifestyles

ofm
any

S
ikhs

today
and

consider
values

and
beliefs

thataffectm
y

ow
n

lifestyle

U
p
p
er

K
S

2
2
.2

0
W

h
at

d
o
es

it
m

ean
to

b
e

a
S

ik
h
?

P
lease

no
te

there
is

a
fullunitp

lan
availab

le
fo

r
scho

o
ls

to
use

w
hen

teaching
this

q
uestio

n.



Religious Education Agreed Syllabus | Redbridge and Havering

87

3.5 RE in KS3: Programme of Study

Core purpose of RE:
The core purpose of RE is to engage pupils in exploring and responding to challenging
questions raised by religion and worldviews, so that they can develop the knowledge,
understanding and skills needed to appreciate and appraise varied responses to these
questions, including their own.

What do pupils learn in RE at this key stage?
Students should extend and deepen their knowledge and understanding of a range of religions
and worldviews, recognising their local, national and global context. Building on their prior
learning, they learn to appreciate religions and worldviews in systematic ways. They should
draw on a wide range of subject specific language confidently and flexibly, learning to use the
concepts of religious study to describe the nature of religion. They should understand how
beliefs influence the values and lives of individuals and groups, and how religions and
worldviews have an impact on wider current affairs. They should be able to appraise the
practices and beliefs they study with increasing discernment based on analysis, interpretation
and evaluation, developing their capacity to articulate well-reasoned positions.

Aims:
RE teaching and learning should enable pupils to…

Religious Literacy at 14
RE in this syllabus enables pupils to become more religiously literate. At the end of Key Stage 3
a religiously literate pupil should be able to:

A1. Explain and interpret ways
that the history and culture of
religions and worldviews
influence individuals and
communities, including a wide
range of beliefs and practices,
in order to appraise reasons
why some people support and
others question these
influences.

B1. Explain the religions and
worldviews which they
encounter clearly, reasonably
and coherently; evaluate
them, drawing on a range of
introductory level
approaches recognised in
the study of religion or
theology.

C1. Explore some of the
ultimate questions that are
raised by human life,
making well-informed and
reasoned personal
responses and expressing
insights that draw on a
wide range of examples
including the arts, media
and philosophy.

A. Know about and
understand a range of
religions and
worldviews

B. Express ideas and insights
about the nature,
significance and impact of
religions and worldviews.

C. Gain and deploy the skills
needed to engage
seriously with religions
and worldviews
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Religions and beliefs
During the Key Stage, pupils should be taught knowledge, skills and understanding through the
following areas of study:
• Christianity
• at least two other religions in depth chosen from Buddhism, Hinduism, Judaism, Islam and

Sikhism.

Students will also learn from other religions and worldviews in such a way that complements
these studies.
There is also a set of example End of Key stage outcomes for each of the religions to be
studied in depth.

End of Key Stage Outcomes for Knowledge and understanding
There are a set of end of Key stage outcomes for each of the religions to be studied in depth
within each Key Stage. For KS3 end of Key stage outcomes have been written for the end of
Year 9 for Christianity, Buddhism, Hinduism, Islam, Judaism and Sikhism. If a school wishes to
study a different religion in depth they can create their own outcomes for that religion based
on the Knowledge and understanding outcomes on p103-104.

A2. Explain and interpret a
range of beliefs, teachings and
sources of wisdom and
authority including experience
in order to understand
religions and worldviews as
coherent systems or ways of
seeing the world.

B2. Observe and interpret a
wide range of ways in which
commitment and identity are
expressed. They develop
insightful analysis and
evaluation of controversies
about commitment to
religions and worldviews,
accounting for the impact of
diversity within and between
communities.

C2. Examine and evaluate
issues about community
relations and respect for all
in the light of different
perspectives from varied
religions and worldviews.

A3. Explain how and why
individuals and communities
express the meanings of their
beliefs and values in many
different forms and ways of
living, enquiring into the
variety, differences and
relationships that exist within
and between them.

B3. Consider and evaluate
the question: what is
religion? Analyse the nature
of religion using the main
disciplines by which religion
is studied.

C3. Explore and express
insights into significant
moral and ethical
questions posed by being
human in ways that are
well-informed and which
invite personal response,
using reasoning which
may draw on a range of
examples from real life,
fiction or other forms of
media.
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Achievement and assessment
Student’s achievement should be assessed alongside the end of key stage outcomes for
knowledge and understanding of the different religions being taught. This syllabus does not
suggest that these are only a series of facts to be learnt but partners them with the description
of a religiously literate child at 14 described through the statements A1- C3 on p87-88.
The planning outlines offer support in breaking this down so that they are manageable in the
time available for RE.

Schools will make their own decisions about how often to make periodic assessments to track
pupil progress.

Using this Programme of Study
This Programme of Study represents the statutory requirements for RE at KS3.

Teachers in KS3 should devise an appropriately coherent and challenging curriculum, in order
to enable pupils to make good progress in their knowledge, understanding and skills. Planning
this curriculum should take into account the:
• core purpose of RE
• aims
• religiously literate student statements
• ‘areas of enquiry’
• outcomes for knowledge and understanding in religions and beliefs.

These help to outline content, processes and progression in an RE curriculum. It is
recommended that units within the KS3 curriculum reflect the areas of enquiry, in order to
ensure that across a key stage, the full breadth of religion and worldviews is covered,
supporting the purpose of RE which includes helping pupils to develop systematic knowledge
and understanding.

Areas of Enquiry
a) Beliefs, teachings, sources of wisdom and authority
b) Ways of living
c) Ways of expressing meaning
d) Questions of identity, diversity and belonging
e) Questions of meaning, purpose and truth
f) Questions of values and commitments

The Programme of Study is flexible in allowing units that explore challenging questions
through a mix of systematic and thematic study, encouraging depth rather than breadth.

RE at KS3 should enable pupils to learn about religions and worldviews in depth, recognising
that there is great diversity within and between religious traditions. Students should
understand how beliefs can shape a person’s everyday life, through the development of
practices, ways of living, virtues, values and commitments. Students should have the
opportunity to encounter people of faith and belief. Opportunities should be created for
students to recognise the kinds of questions that are raised by human experience and
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addressed in different ways by the religions and worldviews studied. Students should also
reflect on the differences between religions and worldviews, for example, by showing the
lives of adherents in a tradition rather than a set of beliefs. Some would argue that the idea
that religious adherence is all about assent to a set of propositions is peculiar to Western
Protestantism, whereas for most believers their faith is a way of life. Reducing religion to
philosophical arguments for or against a proposition also prevents pupils from seeing what
impact faith can have on day to day living, the practice of virtue, striving for justice and
loving others.
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All state-funded schools must teach RE to all students on the school roll, including all those in
14–19 education (unless withdrawn by their parents). It is important that teaching enables
suitable progression from the end of Key Stage 3 in varied ways that meet the learning needs of
all students. All students can reasonably expect their learning will be accredited, and this agreed
syllabus requires that all students should pursue an accredited course of one kind or another.
These modes of accreditation include nationally accredited courses in Religious Education or
Religious Studies such as GCSE and A level Religious Studies, and a wide range of enrichment
courses and opportunities, such as the Higher and Extended Project Qualification.

What do students learn in RE at this age?
All students should extend and deepen their knowledge and understanding of religions and
worldviews, explaining local, national and global contexts. Building on their prior learning, they
appreciate and appraise the nature of different religions and worldviews in systematic ways.
They should use a wide range of concepts in the field of Religious Studies confidently and
flexibly to contextualise and analyse the expressions of religions and worldviews they encounter.
They should be able to research and investigate the influence and impact of religions and
worldviews on the values and lives of both individuals and groups, evaluating their impact on
current affairs. They should be able to appreciate and appraise the beliefs and practices of
different religions and worldviews with an increasing level of discernment based on
interpretation, evaluation and analysis, developing and articulating well-reasoned positions. They
should be able to use different disciplines of religious study to analyse the nature of religion.

Specifically students should be taught to:
• Investigate and analyse the beliefs and practices of religions and worldviews using a range of

arguments and evidence to evaluate issues and draw balanced conclusions
• Synthesise their own and others’ ideas and arguments about sources of wisdom and authority

using coherent reasoning, making clear and appropriate references to their historical, cultural
and social contexts

• Develop coherent and well-informed analysis of diversity in the forms of expression and ways
of life found in different religions and worldviews

• Use, independently, different disciplines and methods by which religions and worldviews are
studied to analyse their influence on individuals and societies

• Account for varied interpretations of commitment to religions and worldviews and for
responses to profound questions about the expression of identity, diversity, meaning and
value

• Argue for and justify their own positions with regard to key questions about the nature of
religion, providing a detailed evaluation of the perspectives of others

• Enquire into and develop insightful evaluations of ultimate questions about the purposes and
commitments of human life, especially as expressed in the arts, media and philosophy

• Use a range of research methods to examine and critically evaluate varied perspectives and
approaches to issues of community cohesion, respect for all and mutual understanding,
locally, nationally and globally

• Research and skilfully present a wide range of well-informed and reasonable arguments which
engage profoundly with moral, religious and spiritual issues.

3.6 KS4 and KS5 14-19
Statutory requirements
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Key Stage 4: What should schools do?
GCSE Religious Studies qualifications are an excellent platform for 14–16 RE. Schools must
provide for all students aged 14-16, at least one course in Religious Education or Religious
Studies leading to a qualification approved under Section 965 of the Learning and Skills Act
(2000).

Key Stage 5: What should schools do?
RE for all 16-19s is a legal requirement in schools where this syllabus applies, and can provide
excellent opportunities for young people to enrich and compliment their studies at, for
example, A Level. For those not following an RS examination specification these enrichment
entitlements provide for SMSC development and address the need to develop perspectives on
life, religion and belief, spirituality and ethics which all humans share. Time for 16-19 RE should
be clearly identifiable and should avoid tokenism. Delivery of these entitlements may be in
General Studies, in day conferences, using other enrichment opportunities or in other ways.

Schools should plan for progression from Key Stage 4, and might include enquiring into some
of the following areas of study:

Many other topics for study can be shaped to the learning needs of students in RE in this age
group. These could include:

1. Belief and Religion: identity, values and community. Students could learn about
some diverse ways in which religion shapes communities on a global and local scale,
including inter faith issues and the insights to be found from sociology, theology and
psychology into values and identities, so that they can give well informed and well-
argued accounts of their own ideas about religion, globalization and a range of
challenges faced by plural societies.

2. Behaviour and Religion: ethics and ultimate values. Students could learn about the
diversity of ethical understandings in the UK today, and the ways ethics are applied to
issues in sexuality, politics, justice, reconciliation, minority rights or medical science, so
that they can analyse ethical language and consequences in the light of a range of
religious and other views.

3. Ways of seeing the world and religion: Philosophy, citizenship and politics. Students
could learn about the impact of key worldviews upon community and national life,
drawing upon insights from economics, philosophy, history and social science so that
they can develop well informed and reasoned judgements about contemporary
religious and moral perspectives in a philosophical context, and in relation to a range of
national and cultural settings.

4. Ultimate values and commitments: Religion, worship and belonging. Students could
learn about different interpretations of human identity, including perspectives from
religion, psychology and science, examining the ways in which humans create,
interpret and express their ultimate values, so that they could analyse and account for
responses to ideas such as worship, the sanctity of life, the meanings of sexuality and
parenthood or the value of the individual in a comprehensive religious and
philosophical context.
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• Religion and spirituality in the arts: case studies and examples of artists and spirituality
• Religion and medical ethics: using contemporary and topical examples of personal and

professional dilemmas
• The Future of the Earth: environmental issues, spiritual and ethical responses to green

agendas and consideration of the impact of environmental damage
• Plural world: inter religious dialogue. Can we seek the truth together?
• Study in depth of a key religious text from a particular religious tradition
• Anthropology and religion: what does the discipline of anthropology reveal about our

human nature and about religions?
• Introduction to the philosophy of religion: questions of truth, knowledge, verification and

meaning.
• Christianity in the 21st Century (or another tradition): exploration of religion and change in

Britain and the UK – why does Christian grow globally, but decline in the UK?
• Genocide: will it happen again? (How) Can prejudice, hated and discrimination be reduced?
• Feminism, Gender and Religion: what does it mean to be a Muslim feminist or a Christian

feminist?
• Faith in Music: exploring the ways music is used for spirituality
• Peaceful futures? Religion and reconciliation.

Teachers and students will be easily able to devise many more suitable topics for an engaged,
relevant and challenging 16-19 RE which connect to the studies students undertake through,
for example, their A level courses.

93



Religious Education Agreed Syllabus | Redbridge and Havering

94

The vision of this agreed syllabus is of RE for all. Every pupil can achieve and benefit from their
RE, including all pupils with Special Educational Needs and Disabilities (SEND).
RE is a statutory part of the core curriculum for all pupils, including those with learning
difficulties. Pupils with SEND are found in all contexts, and all teachers are teachers of pupils
with SEND. Good quality teaching in RE will tailor the planning of the syllabus carefully to the
special needs of all pupils. RE provision for different groups of pupils will vary but all pupils
should be included in RE.

For pupils with profound and multiple learning difficulties (PMLD)
• Good RE begins from the unique individuality of the pupils, and provides rich experiences of

religion and spirituality.
• Calm and peaceful space in RE can enable learners to enjoy their RE time individually.
• RE can enable pupils with the most complex of needs to develop awareness of themselves,

their feelings, their emotions and their senses.

For pupils with severe learning difficulties (SLD)
• Multi-sensory approaches bring the possibility of introducing spiritual experiences.
• RE makes a contribution to pupils' social development through story, music, shared

experience and ritual.
• RE can enable pupils to develop their relationships with other people and their understanding

of other people’s needs.

For pupils with moderate learning difficulties (MLD)
• RE can provide insight into the world of religion and human experience, especially when

tough questions are considered.
• RE can provide opportunities for pupils to participate in spiritual or reflective activity.
• RE can enable pupils to make links with their own lives.

For pupils with behavioural emotional and social difficulties (BESD)
• RE can enable pupils to address deep issues of concern in helpful ways through exploring

spiritual material and seeing how others have tackled difficult experiences.
• RE lessons can explore, in the safe space schools should provide, complex emotions or

thoughts, and challenging questions.
• RE can assist in the development of pupils' maturity and self-awareness.

Planning for RE in special schools
The law says that the agreed syllabus is to be taught to pupils with SEND ‘as far as it is
practicable’. Given the complex and individual needs of pupils in special schools, it is important
that teachers avoid a ‘deficit model’ of planning, where the syllabus is watered down, adapting
a few units of work, or teaching units for 4–6 year olds to 7–11s or 11–14s. Instead, we should
draw on the key ideas of ‘discovering, exploring, connecting and responding’ from this agreed
syllabus. Special school RE should explore authentic and central concepts from religions, on
the basis of what will connect with pupils’ experiences and enable them to respond.

3.7 RE in Special Schools
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The ‘Five Keys’ planning model
This syllabus recommends a model devised by Anne Krisman, teacher at Little Heath School,
London Borough of Redbridge. She advocates five keys for planning in RE for Special
Educational Needs and Disabilities. Little Heath School features in Ofsted’s Good Practice
resources which give more details of the Five Keys approach and some examples of pupil
responses.

1. Connection – what links can we make with our pupils’ lives?
Creating a bridge between pupils’ experiences and the religious theme.

2. Knowledge – What is the burning core of the faith?
Selecting what really matters in a religious theme, cutting out peripheral information.

3. Senses – What sensory elements are in the religion?
Looking for a range of authentic sensory experiences that link with the theme.

4. Symbols – What are the symbols that are most accessible?
Choosing symbols that will encapsulate the theme.

5. Values – What are the values in the religion that speak to us?
Making links between the values of the religious theme and the children’s lives.

This simple but profound approach enables teachers to use this agreed syllabus as a source of
information for religious themes and concepts, but then to plan RE so that pupils can explore
and respond, promoting their personal development by making connections with core
religious concepts and their own experiences. The planning model looks like this:

Key Focus Activities

Connection
What links can we make with
our pupils’ lives

Knowledge
What is at the burning core of
the religion?

Senses
What sensory elements are in
the religion?

Symbols
What are the symbols that are
the most accessible?

Values
What are the values in the
religion that speak to us?

In the Focus column,.
each questio is
answered with

pointers to activities.

In this column,
teaching and learning

activities are given.
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A more detailed explanation of Anne Krisman’s approach, with supporting examples, can be
found here:
http://www.reonline.org.uk/supporting/re-matters/news-inner/?id=15291

On the next page is an example of the Five Keys planning model in action.

Example of Five Keys planning model
Based on Key Question 2.19 What does it mean to be a Muslim? Choosing to focus on
Eid ul-Fitr and Ramadan.

Key Focus Activities

Connection
What links can we
make with our pupils’
lives

What times are special to
us?
What food do we like to
eat?
What does the moon look
like?

• Create pictures of pupils with
speech bubbles saying what times
are special to them, e.g. birthdays,
Christmas, holidays.

• Ask each other what food they like
to eat and tell the class what they
have found out.

• Look at different pictures of the
moon, e.g. surface, crescent, full.

Knowledge
What is at the burning
core of the religion?

Muslims give up food (fast)
during daylight hours
during Ramadan.
It makes them think of
poor people and they give
charity (zakat).
When the new moon
comes, it is Eid-ul-Fitr and
they celebrate.

• Act out getting up early in the
morning to an alarm, eating,
saying no to food, feeling hungry
but happy, going home, looking
for stars in sky, eating a date.

• Look at pictures of poor people
and say how you know they are
poor. Make a charity box with
moon and stars on.

• Read Ramadan Moon and talk
about what the family does for
Ramadan and Eid.

Senses
What sensory
elements are in the
religion?

Eating of dates to end fast
(iftaar).
The prayer mat.
Listening to Arabic prayers
Washing (wudu).

• Experience eating dates and
Indian sweets.

• Feel different prayer mats while
listening to Islamic prayers. Watch
film of children praying.

• Show how you wash hands.
Watch film of children doing wudu
before they pray.
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Additional resources on teaching about the Prophet Muhammad with SEN pupils can be found
here:
http://www.reonline.org.uk/why-is-the-prophet-muhammad-pbuh-inspirational-to-muslims/

Symbols
What are the symbols
that are the most
accessible?

The moon and the stars.
Word ‘Allah’.
Word ‘Muhammad

• Create moon pictures out of silver
paper, add onto Arabic prayers
(see Ramadan Moon).

• Recognise the words Allah and
Muhammad and say how special
they are to Muslims.

• Create pictures using stencils of
the words ‘Allah’ and ‘Muhammad’
in Arabic, adding gold and making
them look beautiful, while
listening to nasheeds (devotional
songs

Values
What are the values
in the religion that
speak to us?

Doing things that are hard.
Thinking of poor people.
Giving to charity (zakat).
Being with family.

• Try to complete something that is
hard e.g. a jigsaw puzzle and
everyone says well done.
• Make a collection around the
school or make something to sell for
charity, e.g. ice cream or cakes.
• Make 3D dolls of happy Muslim
families in traditional clothes.
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4. How can we assess
pupils’ progress?
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In RE, by the end of each key stage, pupils are expected to know, apply and understand the
content and processes specified in the Programme of Study, as in all subjects of the
curriculum. The expectation is that pupils’ achievements will be weighed up by teachers using
criteria arising from the Programmes of Study.

Assessment in this agreed syllabus is related to end of key stage knowledge statements for
each religion and end of key stage outcomes and statements describing religious literacy
• In RE, at 7, 11 and 14, pupils should show that they know, apply and understand the content,

skills and processes specified in the Programmes of Study.
• Each programme of study has nine statements (A1- C3) describing the skills and

understanding required to be religiously literate at 7,11 and 14. Page Y offers a summary of
the skills expected by the end of key stage outcomes

• Page X-y presents all of the knowledge and understanding end of key stage outcomes for
each religion, so that teachers can see how they represent progress in relation to
knowledge, across the age group 5-14. Within each key question outline within the
Programmes of Study, knowledge outcomes are presented that relate to the end of key
stage outcomes. Whilst the end of key stage outcomes are general, the key question
learning outcomes are specifically related to the content (knowledge and skills) required to
address the key question.

The pupil outcomes in the syllabus planning outlines support teachers in assessing whether
pupils are on track to meet end of key stage expectations.
• Assessment requires teachers to know what individual pupils know and can do. The learning

outcomes on each key question outline will help teachers to assess this, and to devise
appropriate learning activities to enable pupils to secure their understanding and skills.

• Schools need to be able to track progress of pupils. Schools may want to make judgements
such as, ‘emerging, expected and exceeding’ in relation to a child’s progress on each key
question. This would be one method for teachers to track progress.

• Schools could also make judgements of ‘emerging, expected and exceeding’ in relation to a
child’s progress towards the knowledge and understanding outcomes and religious literacy
statements periodically, for example annually or bi annually.

• Schools will need to adapt the information they gain from the pupil outcomes to whichever
tracking system their school uses.

The knowledge and understanding end of key stage outcomes and statements describing
religious literacy support teachers’ planning for all pupils.
• Teachers in RE should plan their approach to the whole key stage with the learning

intentions of the end of the key stage in clear view.
• Setting high expectations early in the key stage, in terms of the content, skills and processes

of RE is most likely to enable pupils to reach the highest possible standards for all groups of
pupils.

4.1 Assessment, achievement and
attainment
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The end of key stage statements can be used for reporting to parents.
• As with all subjects of the curriculum, parents are entitled to expect an annual report which

clearly describes the progress and achievement of each child in relation to the Programme
of Study in RE.

• Good RE reporting is individual, positive, criterion referenced, accurate and diagnostic.
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This agreed syllabus supports teachers to develop knowledge and understanding of religion
and beliefs by providing End of Key Stage outcomes for each of the religions to be studied.
These are designed to be a guide to teachers when planning teaching and learning in RE.
These knowledge and understanding outcomes are built into the stepped planning approach.

The knowledge and understanding of religions and beliefs is developed whilst learning to be
more religiously literate. The statements on religious literacy (A1-C3) at 7, 11 and 14 shown in
each programme of study and shown in one table on the previous page combine with the
knowledge and understanding of religion outcomes to guide the planning of teaching and
learning.

This means that the approach to teaching and learning is not simply about injecting knowledge
into pupils. In order for them to understand the beliefs, teachings and practices of Buddhism,
Christianity, Hinduism, Islam, Judaism and Sikhism, they need to consider them in relation to
their own experiences, ideas and beliefs. They use these personal insights in order to develop
their understanding of these religions further.

The following pages contain end of Key Stage outcomes for Buddhism, Christianity, Hinduism,
Judaism, Islam and Sikhism.

4.3 Knowledge and understanding of
Religions and worldviews

Key Stage 1 Lower Key Stage 2 Upper Key Stage 2 Key Stage 3

Christianity Hinduism Christianity Buddhism

Islam Judaism Islam Christianity

Sikhism Hinduism

Islam

Judaism

Sikhism
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they
can

develop
the

know
ledge,understanding

and
skills

needed
to

appreciate
and

appraise
varied

responses
to

these
questions,including

their
ow

n.This
m

eans
thatthe

approach
to

teaching
and

learning
is

notsim
ply

about
injecting

know
ledge

into
pupils.In

order
for

them
to

understand
the

beliefs,teachings
and

practices
ofC

hristianity,they
need

to
consider

them
in

relation
to

their
ow

n
experiences,ideas

and
beliefs.

They
use

these
personalinsights

in
order

to
develop

their
understanding

ofC
hristianity

further.
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H
o

w
C

hristians
celeb

rate
C

hristm
as

and
E

aster,and
the

events
thatthey

rem
em

b
er

(includ
ing

sto
ries

o
fJesus’

b
irth,d

eath
and

resurrectio
n)

H
o

w
C

hristians
rem

em
b

er
and

celeb
rate

so
m

e
o

ftheir
im

p
o

rtantb
eliefs

thro
ugh

festivals,includ
ing

b
irth,d

eath
and

resurrectio
n

o
fJesus

C
hrist.

T
he

significance
o

fA
d

vent,Lent,H
o

ly
W

eek
and

Penteco
st,and

ho
w

these
affectand

influence
b

eliefs
ab

o
utthe

m
eaning

o
fd

eath
and

the
afterlife

W
hatm

any
C

hristians
d

o
in

church
and

w
hy

this
is

im
p

o
rtantto

them
T

he
sym

b
o

ls
C

hristians
m

ight
use

and
w

hatthey
m

ean
e.g.

cro
ss

H
o

w
C

hristian
b

eliefs,teachings
and

p
ractices

can
b

e
exp

ressed
in

d
ifferentw

ays,e.g.using
signs

and
sym

b
o

ls
thro

ugh
art,m

usic,architecture,actio
ns

etc.

H
o

w
C

hristian
b

eliefs,teachings
and

p
ractices

can
b

e
exp

ressed
in

d
ifferentw

ays,and
reveald

iversity
o

f
b

eliefand
p

ractice
w

ithin
U

K
C

hristianity
and

b
eyo

nd
,

e.g.im
ages

o
fJesus

fro
m

aro
und

the
w

o
rld

;
exp

ressing
sp

irituality
thro

ugh
artand

m
usic

in
d

ifferentd
eno

m
inatio

ns.

H
o

w
C

hristians
sho

w
thatthey

are
p

arto
fo

ne
fam

ily,includ
ing

w
elco

m
ing

in
new

m
em

b
ers

(b
ap

tism
),celeb

rating
to

gether,
b

eing
lo

ving
and

fo
rgiving,

b
eing

kind
,b

eing
genero

us

U
nd

erstand
ho

w
C

hristians
p

uttheir
b

eliefs
into

p
ractice

and
w

hatd
ifference

they
m

ake
to

C
hristians’o

w
n

lives,includ
ing

•
M

eaning
and

significance
o

fkey
asp

ects
o

fw
o

rship
e.g.

co
m

m
unio

n,p
rayer,giving

•
H

o
w

and
w

hy
d

ifferentC
hristian

d
eno

m
inatio

ns
w

o
rship

in
d

ifferentw
ays

•
M

eaning
and

significance
o

frituals
w

hich
m

ark
im

p
o

rtant
p

o
ints

in
life

e.g.b
irth,co

m
m

itm
ent/initiatio

n,m
arriage

and
d

eath

H
o

w
d

eno
m

inatio
ns

reveald
iversity

w
ithin

C
hristian

b
eliefand

p
ractice,lo

cally
and

glo
b

ally:
e.g.the

ro
le

o
fthe

H
o

ly
S

p
iritin

Penteco
staland

charism
atic

trad
itio

ns

W
hatitm

eans
to

b
e

p
arto

fthe
C

hristian
co

m
m

unity,includ
ing

•
H

o
w

C
hristians

d
ecid

e
ho

w
to

live,includ
ing

Jesus’exam
p

le
and

teachings,co
d

es
fo

r
living

•
the

id
eals

o
fC

hristian
living,e.g.lo

ve,jo
y,p

eace,genero
sity,

justice,sacrifice,ho
w

these
arise

fro
m

the
teachings,

•
w

hatd
ifference

these
can

m
ake

to
ho

w
C

hristians
live,e.g.

ho
w

they
ap

p
ly

these
id

eals
to

p
erso

nalrelatio
nship

s,caring
and

healing,m
atters

o
ffairness

•
the

challenges
o

fliving
up

to
the

id
eals,and

the
need

fo
r

fo
rgiveness

•
ho

w
C

hristians
w

o
rk

w
ith

p
eo

p
le

o
fo

ther
religio

ns
and

no
n-

religio
us

w
o

rld
view

s.

H
o

w
b

eing
a

C
hristian

affects
w

ays
o

fliving,
includ

ing:
•

H
o

w
co

ntem
p

o
rary

C
hristians

ap
p

ly
Jesus’

em
p

hasis
o

n
justice

and
eq

uality
and

strive
fo

r
these,w

ith
exam

p
les

(such
as

M
artin

Luther
K

ing
Jnr,D

esm
o

nd
Tutu);

•
T

he
id

eals
o

fC
hristian

living,such
as

sacrificiallo
ve

and
the

‘Fruito
fthe

S
p

irit’;
•

T
he

im
p

acto
fC

hristianity
o

n
co

ntem
p

o
rary

p
o

litics,ethics
and

culture
e.g.C

hristian
gro

up
s

in
Parliam

ent,the
ro

le
o

fw
o

m
en,gay

rights,green
issues.

•
T

he
co

ncep
to

fE
cum

enicalC
o

uncils,Interfaith
Fo

rum
s

etc.and
relatio

ns
b

etw
een

d
ifferent

C
hristian

trad
itio

ns
and

o
ther

faiths
•

T
he

im
p

acto
fculture

o
n

C
hristianity,e.g.‘em

erging
church’m

o
vem

ent;
C

hristian
p

o
p

and
ro

ck
m

usic.
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E
n
d

o
f

K
ey

S
tag

e
o
u
tco

m
es:

k
n
o
w

led
g
e

an
d

u
n
d
erstan

d
in

g
o
f

H
in

d
u
ism

T
he

fo
llo

w
ing

end
o

fkey
stage

o
utco

m
es

need
to

b
e

used
alo

ngsid
e

the
p

rincip
alaim

fo
r

R
E

in
R

ed
b

rid
ge

and
H

avering:
T

he
co

re
p

urp
o

se
o

fR
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
that

they
can

d
evelo

p
the

kno
w

led
ge,und

erstand
ing

and
skills

need
ed

to
ap

p
reciate

and
ap

p
raise

varied
resp

o
nses

to
these

q
uestio

ns,includ
ing

their
o

w
n.T

his
m

eans
thatthe

ap
p

ro
ach

to
teaching

and
learning

is
no

tsim
p

ly
ab

o
ut

injecting
kno

w
led

ge
into

p
up

ils.In
o

rd
er

fo
r

them
to

und
erstand

the
b

eliefs,teachings
and

p
ractices

o
fH

ind
uism

,they
need

to
co

nsid
er

them
in

relatio
n

to
their

o
w

n
exp

eriences,id
eas

and
b

eliefs.
T

hey
use

these
p

erso
nalinsights

in
o

rd
er

to
d

evelo
p

their
und

erstand
ing

o
fH

ind
uism

further.H
ind

uism
is

no
tstud

ied
exp

licitly
in

K
S

1.
Ifitis

co
vered

as
p

arto
fa

them
atic

unit,p
lease

see
end

o
fYear

o
utco

m
es

and
ad

ap
tthem

to
yo

ur
p

up
ils’need

s.

End
o

f
Year

4
o

utco
m

es
End

o
f

K
S

3
o

utco
m

es

H
ind

uism
is

stud
ied

exp
licitly

in
Years

3
and

4,so
these

o
utco

m
es

fo
cus

o
n

p
up

ils
aged

7-9.
H

ind
uism

m
ay

also
b

e
stud

ied
as

p
arto

fthem
atic

units
in

Years
5

and
6,in

w
hich

case
teachers

sho
uld

ad
ap

tthese
o

utco
m

es
to

p
up

ils’need
s

In
o

rd
er

to
d

em
o

nstrate
their

und
erstand

ing
o

fthe
H

ind
u

religio
n,p

up
ils

w
ill

need
to

sho
w

that
they

can
d

escrib
e,exp

lain,give
m

eanings,give
reaso

ns,
m

ake
co

nnectio
ns,reflect

o
n

the
significance,exp

ress
id

eas
clearly,ap

p
ly,

and
resp

o
nd

tho
ughtfully

to
:

In
o

rd
er

to
d

em
o

nstrate
a

system
atic

und
erstand

ing
o

f
the

H
ind

u
religio

n,
p

up
ils

w
illneed

to
sho

w
that

they
can

exp
lain,co

nsid
er,ap

p
raise,

interp
ret,analyse,enq

uire,
sho

w
insight,ap

p
ly,justify

and
evaluate,

using
reaso

ning
and

argum
ent,in

relatio
n

to
:

H
ind

u
b

eliefin
B

rahm
an

(the
S

up
rem

e
S

p
irit)

•
T

he
trim

urtias
an

und
erstand

ing
o

fG
o

d
;

B
rahm

a
as

creato
r,V

ishnu
as

sustainer
and

S
hiva

as
d

estro
yer

•
T

he
id

ea
thatd

ifferentgo
d

s
and

go
d

d
esses

are
w

ays
o

fthinking
ab

o
ut

B
rahm

an
w

ith
p

articular
fo

cus
o

n
the

q
ualities

o
fB

rahm
a,V

ishnu
and

S
hiva

G
o

d
w

o
rship

p
ed

in
d

iverse
fo

rm
s

includ
ing

the
trim

urtiand
o

ther
d

eities
(b

o
th

m
ale

and
fem

ale)
•

A
vatars,includ

ing
the

10
avatars

o
fV

ishnu
•

T
he

ro
le

o
fS

hakti(the
go

d
d

ess)

T
hatthere

are
m

any
d

ifferenttyp
es

o
fH

ind
u

scrip
tures

no
tjusto

ne
b

o
o

k.
N

am
e

so
m

e
o

fthe
scrip

tures
and

ho
w

they
are

used
b

y
H

ind
us

e.g.
R

am
ayana

(sto
ries

ab
o

utgo
o

d
and

evil),the
Puranas

(sto
ries

ab
o

utthe
child

ho
o

d
o

fK
rishna),the

Panchatantra
(sto

ries
w

ith
a

m
o

ral)

S
acred

texts:
M

ahab
harata,B

hagavad
G

ita,Ved
as

and
U

p
anishad

s
and

ho
w

they
are

used
b

y
ad

herents
•

S
hruti(revealed

scrip
ture)and

S
m

riti(rem
em

b
ered

scrip
tures)

•
Texts,ho

ly
p

eo
p

le
and

p
erso

nalinsights
as

m
ain

so
urces

o
fautho

rity

T
he

m
eaning

o
fthe

A
um

sym
b

o
l

U
nd

erstand
ing

o
fsto

ries
b

ehind
and

p
ractices

atH
ind

u
festivals.

•
D

iw
aliinclud

ing
them

e
o

fgo
o

d
trium

p
hing

o
ver

eviland
the

celeb
ratio

n
o

fthe
new

year
and

ho
p

e
fo

r
b

lessings
and

p
ro

sp
erity

in
the

nextyear
•

R
aksha

b
and

han
(includ

ing
b

o
nd

b
etw

een
sib

lings)
•

H
o

li

T
he

m
eaning

o
fA

um
,sw

astika,lo
tus

flo
w

er
and

co
lo

ur
saffro

n
as

sym
b

o
ls

w
ithin

H
ind

uism
O

rigin
and

m
eaning

o
fN

avaratri(p
ro

tective
p

o
w

er
o

fthe
go

d
d

ess)and
D

usserah

Puja,includ
ing

ho
w

H
ind

us
p

ray
b

o
th

in
the

m
and

ir
and

atho
m

e
•

T
he

A
rticerem

o
ny

and
the

significance
o

fthe
item

s
o

n
the

p
uja

tray
•

T
he

significance
o

fPrashad
(fo

o
d

thatis
b

lessed
and

shared
after

w
o

rship
)

•
T

he
M

and
ir

and
its

features
M

eaning
and

significance
o

fp
ilgrim

age
to

H
ind

us
w

ith
fo

cus
o

n
the

G
anges

Yo
ga

(includ
ing

karm
a,b

hakti,jnana
and

raja
yo

ga)in
o

rd
er

to
relate

to
and

unite
w

ith
the

d
ivine

Purp
o

se
o

fp
ilgrim

age
and

p
ractices

fo
cusing

o
n

o
ther

p
ilgrim

age
sites

–
e.g.A

hyo
d

hya,V
rind

avan
Fo

cuses
o

fw
o

rship
and

rep
resentatio

ns
o

fthe
d

ivine
(d

eities,guru,ho
ly

hills,rivers)
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End
o

f
Year

4
o

utco
m

es
End

o
f

K
S

3
o

utco
m

es

H
ind

u
b

eliefs
ab

o
utreincarnatio

n,m
o

ksha
(so

ulb
eing

released
fro

m
cycle

o
f

b
irth

and
reb

irth
and

united
w

ith
B

rahm
an)and

karm
a

(law
o

fcause
and

effectin
relatio

n
to

o
ne’s

acts)
H

ind
u

w
ay

o
flife

e.g.initiatio
n

(sacred
thread

cerem
o

ny),m
arriage

cerem
o

ny

S
am

sara
(cycle

o
fb

irth,life
and

d
eath),K

arm
a,m

o
ksha,atm

an
(eternalself)

S
am

skaras
and

their
im

p
o

rtance
in

H
ind

u
life

(e.g.b
irth,initiatio

n,m
arriage,

d
eath)w

ith
reference

to
d

harm
a

shastras

T
he

co
ncep

to
fd

harm
a

(d
uty)and

the
effectthis

m
ay

have
o

n
actio

ns
o

f
H

ind
us.

T
he

fo
ur

d
ifferentstages

o
flife;

stud
ent,ho

useho
ld

er,retired
p

erso
n,

reno
uncing

life
and

the
asso

ciated
d

uties.

D
iversity

w
ithin

H
ind

uism
,includ

ing
the

three
m

ajo
r

trad
itio

ns
o

fS
haivism

,
Vaishnavism

and
S

haktism
V

iew
s

o
n

o
rigins

o
fH

ind
uism

,includ
ing

histo
ry

and
refo

rm
ers

Im
p

o
rtance

o
fthe

fam
ily

w
ithin

H
ind

uism
and

the
w

o
rld

as
o

ne
fam

ily

T
he

co
ncep

to
fA

him
sa

(no
n-harm

ing)
S

anatana
D

harm
a

(eternallaw
),includ

ing
ahim

sa
(no

n-vio
lence),satya

(truthfulness),asteya
(no

tstealing)and
sauca

(p
urity

o
fm

ind
and

b
o

d
y)

Varnashram
ad

harm
a

–
d

uties
and

resp
o

nsib
ilities

relating
to

caste
and

stage
o

flife
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End
o

f
K

S
1

o
utco

m
es

End
o

f
K

S
2

o
utco

m
es

End
o

f
K

S
3

o
utco

m
es

In
order

to
show

their
understanding

ofIslam
,pupils

w
ill

need
to

be
able

to
recognise,

identify,nam
e,re-tell,suggest

m
eanings,ask

questions,express
their

ow
n

ideas
and

respond
sensitively

to:

In
order

to
dem

onstrate
their

understanding
ofIslam

,pupils
w

ill
need

to
show

that
they

can
describe,explain,give

m
eanings,

give
reasons,m

ake
connections,reflect

on
the

significance,
express

ideas
clearly,apply,and

respond
thoughtfully

to:

In
order

to
dem

onstrate
a

system
atic

understanding
ofIslam

,pupils
w

illneed
to

show
that

they
can

explain,consider,appraise,
interpret,analyse,enquire,

show
insight,apply,

justify
and

evaluate,using
reasoning

and
argum

ent,in
relation

to:

M
uslim

b
eliefin

A
llah

as
the

o
ne

true
G

o
d

A
llah

as
the

creato
r

T
he

S
hahad

ah

A
llah

as
the

A
rab

ic
w

o
rd

fo
r

G
o

d
.

99
nam

es
o

fA
llah

as
a

w
ay

o
fd

escrib
ing

A
llah’s

m
any

attrib
utes

as
revealed

in
the

Q
ur’an

Taw
hid

:
M

uslim
b

eliefthatA
llah

is
the

o
ne

true
G

o
d

,has
no

p
artners,is

the
creato

r,p
ro

vid
es

allthings,gives
guid

ance
thro

ugh
the

Q
ur’an

and
m

essengers
and

canno
tb

e
co

m
p

ared
to

anything
else.

W
hy

M
uslim

s
d

o
no

tp
o

rtray
A

llah
p

icto
rially.

Pro
p

hetM
uham

m
ad

as
the

‘sealo
fthe

Pro
p

hets’.
W

hy
M

uslim
s

use
‘p

b
uh’.

K
ey

b
eliefs

in
Islam

,includ
ing:

S
ix

articles
o

ffaith
in

S
unniIslam

(taw
hid

,angels,
the

revealed
b

o
o

ks,p
ro

p
hets,the

D
ay

o
f

Jud
gm

ent,p
red

estinatio
n)

Five
ro

o
ts

o
f‘U

sulad
-D

in
in

S
hi’a

Islam
(taw

hid
,

justice,p
ro

p
hetho

o
d

,guid
ance,resurrectio

n)
T

he
life,teaching

and
autho

rity
o

fthe
Pro

p
het

M
uham

m
ad

H
o

w
im

p
o

rtantthe
Q

ur’an
is

fo
r

M
uslim

s,includ
ing:

•
thatthe

Q
ur’an

w
as

revealed
to

the
Pro

p
hetM

uham
m

ad
•

ho
w

the
Q

ur’an
is

treated
w

ith
resp

ect
•

S
to

ries
ab

o
utthe

life
o

fPro
p

het
M

uham
m

ad
e.g.M

uham
m

ad
and

the
b

lack
sto

ne
•

S
to

ries
ab

o
utthe

Pro
p

hetab
o

ut
ho

w
to

live,e.g.M
uham

m
ad

and
the

kittens,M
uham

m
ad

and
the

o
ld

w
o

m
an

T
he

significance
o

fthe
Q

ur’an
as

the
finalrevealed

w
o

rd
o

f
A

llah-
a

so
urce

o
fautho

rity
and

w
isd

o
m

thatsho
uld

b
e

treated
w

ith
resp

ect,includ
ing

•
H

o
w

the
Q

ur’an
w

as
revealed

to
Pro

p
hetM

uham
m

ad
b

y
A

ngelJib
ril

•
exam

p
les

o
fkey

sto
ries

o
fthe

Pro
p

hets
e.g.Ib

rahim
,M

usa,
Isa,Pro

p
hetM

uham
m

ad
•

H
o

w
m

any
o

fthese
sto

ries
are

shared
w

ith
Jew

ish
p

eo
p

le
and

C
hristians

e.g.Ib
rahim

(A
b

raham
),M

usa
(M

o
ses),Isa

(Jesus),
•

exam
p

les
o

fho
w

M
uslim

s
learn

to
read

the
Q

ur’an
in

A
rab

ic
and

w
hy

thatis
im

p
o

rtant
O

ther
significantso

urces
o

fautho
rity

in
Islam

•
S

unnah-
p

ractices,custo
m

s
and

trad
itio

ns
o

fthe
Pro

p
het

M
uham

m
ad

•
H

ad
ith-

sayings
and

actio
ns

o
fthe

Pro
p

hetM
uham

m
ad

T
he

significance
o

fthe
Q

ur’an
as

the
final

revelatio
n,sup

ersed
ing

earlier
revelatio

ns
Q

ur’an’s
structure,co

m
p

ilatio
n

and
co

m
m

entaries
Im

p
o

rtance
o

fQ
ur’an

in
A

rab
ic,includ

ing
m

em
o

risatio
n

H
ad

ith:
as

a
reco

rd
o

fS
unnah

o
fthe

Pro
p

het
H

o
w

the
Q

ur’an
and

H
ad

ith
are

used
as

a
b

asis
fo

r
S

haria
(Islam

ic
Law

);
d

ifferences
b

etw
een

S
unniand

S
hi’a

p
ractice.

S
im

ilarities
and

d
ifferences

b
etw

een
the

Pro
p

hets
in

Jud
aism

,C
hristianity

and
Islam

E
n
d

o
f

K
ey

S
tag

e
o
u
tco

m
es:

k
n
o
w

led
g
e

an
d

u
n
d
erstan

d
in

g
o
f

Islam

T
he

fo
llo

w
ing

end
o

fkey
stage

o
utco

m
es

need
to

b
e

taken
alo

ngsid
e

the
co

re
p

urp
o

se
fo

r
R

E
in

R
ed

b
rid

ge
and

H
avering:

T
he

co
re

p
urp

o
se

o
f

R
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
that

they
can

d
evelo

p
the

kno
w

led
ge,und

erstand
ing

and
skills

need
ed

to
ap

p
reciate

and
ap

p
raise

varied
resp

o
nses

to
these

q
uestio

ns,includ
ing

their
o

w
n.

T
his

m
eans

thatthe
ap

p
ro

ach
to

teaching
and

learning
is

no
tsim

p
ly

ab
o

utinjecting
kno

w
led

ge
into

p
up

ils.In
o

rd
er

fo
r

them
to

und
erstand

the
b

eliefs,teachings
and

p
ractices

o
fIslam

,they
need

to
co

nsid
er

them
in

relatio
n

to
their

o
w

n
exp

eriences,id
eas

and
b

eliefs.
T

hey
use

these
p

erso
nalinsights

in
o

rd
er

to
d

evelo
p

their
und

erstand
ing

o
fIslam

further.
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H
o

w
M

uslim
s

celeb
rate

Id
-ul-Fitr

as
the

co
m

p
letio

n
o

fa
m

o
nth

o
f

fasting
(R

am
ad

an)
W

hathap
p

ens
in

a
M

uslim
ho

useho
ld

atId
-ul-Fitr

T
he

celeb
ratio

n
o

fId
-ul-Fitr

as
an

o
p

p
o

rtunity
to

celeb
rate

the
success

o
fthe

fasting
atR

am
ad

an
and

thanking
A

llah
fo

r
help

,
strength

and
self-co

ntro
l

Id
-ul-A

d
ha,celeb

ratio
n

o
fIb

rahim
’s

faith
b

eing
tested

w
hen

he
w

as
asked

to
sacrifice

Ism
ail.H

o
w

this
festivalis

celeb
rated

and
the

links
to

the
H

ajjp
ilgrim

age.

T
he

im
p

o
rtance

o
fregular

p
rayer

fo
r

M
uslim

s
(S

alah).M
uslim

s
try

to
p

ray
five

tim
es

p
er

d
ay.

T
he

im
p

o
rtance

o
fcleanliness

(W
ud

u)b
efo

re
p

rayer.
T

he
use

o
fa

p
rayer

m
atand

the
d

irectio
n

o
fp

rayer.
T

he
ro

le
o

fthe
M

o
sq

ue

Five
P

illars
o

fIslam
as

an
exp

ressio
n

o
fIb

ad
ah

(w
o

rship
and

b
eliefin

actio
n)

S
hahad

ah,S
alah,S

aw
m

,Z
akah

and
H

ajj

R
o

le
o

fthe
M

o
sq

ue
as

a
p

lace
o

fp
rayer,teaching

and
centre

to
sup

p
o

rtthe
co

m
m

unity

C
o

m
p

ariso
n

b
etw

een
Five

P
illars

o
fS

unni
Islam

and
the

10
O

b
ligato

ry
A

cts
o

fS
hi’a

Islam

A
l-Q

ad
r:

p
red

estinatio
n

and
hum

an
freed

o
m

,
and

its
im

p
licatio

ns
fo

r
akhirah:

b
eliefin

Jud
gm

ent,life
after

d
eath,heaven

and
hell.

T
he

im
p

o
rtance

o
fthe

b
irth

o
fa

child
and

the
cerem

o
nies

that
acco

m
p

any
this-

aq
iq

ah
T

hatthe
b

irth
o

fa
child

is
a

b
lessing

U
nd

erstand
ho

w
M

uslim
s

p
utthe

w
o

rd
s

o
fthe

Q
ur’an

and
the

w
o

rd
s

and
actio

ns
o

fPro
p

hetM
uham

m
ad

into
p

ractice
and

w
hatd

ifference
they

m
ake

to
the

lives
o

fM
uslim

s,includ
ing

•
M

eaning
and

significance
o

frituals
w

hich
m

ark
im

p
o

rtant
p

o
ints

in
life

e.g.b
irth,m

arriage
and

d
eath

•
G

iving
o

fS
ad

aq
ah

(vo
luntary

charity)
•

R
esp

ectfo
r

guests
•

R
esp

ectfo
r

teachers,eld
ers

and
the

w
ise

Ib
ad

ah:
ho

w
M

uslim
s

p
utb

eliefs
into

p
ractice

Jihad
(greater

and
lesser)

T
he

im
p

o
rtance

o
fthe

U
m

m
ah

(w
o

rld
w

id
e

co
m

m
unity

o
f

M
uslim

s)
H

o
w

b
eing

a
M

uslim
affects

w
ays

o
fliving,

includ
ing:

•
R

o
le

o
fhum

ans
as

K
halifah

(stew
ard

s)o
f

the
earth

•
H

o
w

M
uslim

o
rganisatio

ns
ap

p
ly

M
uslim

teachings
in

w
o

rking
to

relieve
p

o
verty

•
M

uslim
teachings

and
p

ractice
o

n
usury

and
interest
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E
n
d

o
f

K
ey

S
tag

e
o
u
tco

m
es:

k
n
o
w

led
g
e

an
d

u
n
d
erstan

d
in

g
o
f

Ju
d
aism

T
he

fo
llo

w
ing

end
o

fkey
stage

o
utco

m
es

need
to

b
e

used
alo

ngsid
e

the
p

rincip
alaim

fo
r

R
E

in
R

ed
b

rid
ge

and
H

avering:
T

he
co

re
p

urp
o

se
o

f
R

E
is

to
engage

p
up

ils
in

exp
lo

ring
and

resp
o

nd
ing

to
challenging

q
uestio

ns
raised

b
y

religio
n

and
w

o
rld

view
s,so

that
they

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.T
his

m
eans

thatthe
ap

p
ro

ach
to

teaching
and

learning
is

no
tsim

p
ly

ab
o

ut
injecting

kno
w

led
ge

into
p

up
ils.In

o
rd

er
fo

r
them

to
und

erstand
the

b
eliefs,teachings

and
p

ractices
o

fJud
aism

,they
need

to
co

nsid
er

them
in

relatio
n

to
their

o
w

n
exp

eriences,id
eas

and
b

eliefs.
T

hey
use

these
p

erso
nalinsights

in
o

rd
er

to
d

evelo
p

their
und

erstand
ing

o
fJud

aism
further.Jud

aism
is

no
tstud

ied
exp

licitly
in

K
S

1.
Ifitis

co
vered

as
p

arto
fa

them
atic

unit,p
lease

see
end

o
fYear

4
o

utco
m

es
and

ad
ap

tthem
to

yo
ur

p
up

ils’need
s.

End
o

f
Year

4
o

utco
m

es
End

o
f

K
S

3
o

utco
m

es

JJud
aism

is
stud

ied
exp

licitly
in

Years
3

and
4,so

these
o

utco
m

es
fo

cus
o

n
p

up
ils

aged
7-9.

Jud
aism

m
ay

also
b

e
stud

ied
as

p
arto

fthem
atic

units
in

Years
5

and
6,in

w
hich

case
teachers

sho
uld

ad
ap

tthese
o

utco
m

es
to

p
up

ils’need
s

In
o

rd
er

to
d

em
o

nstrate
their

und
erstand

ing
o

f
the

Jew
ish

religio
n,

p
up

ils
w

illneed
to

sho
w

that
they

can
d

escrib
e,exp

lain,give
m

eanings,
give

reaso
ns,m

ake
co

nnectio
ns,reflect

o
n

the
significance,exp

ress
id

eas
clearly,ap

p
ly,and

resp
o

nd
tho

ughtfully
to

:

In
o

rd
er

to
d

em
o

nstrate
a

system
atic

und
erstand

ing
o

f
the

Jew
ish

religio
n,

p
up

ils
w

illneed
to

sho
w

that
they

can
exp

lain,co
nsid

er,ap
p

raise,
interp

ret,
analyse,enq

uire,
sho

w
insight,ap

p
ly,justify

and
evaluate,using

reaso
ning

and
argum

ent,in
relatio

n
to

:

•
T

he
Jew

ish
b

eliefin
o

ne
G

o
d

w
ho

is
the

creato
r

and
cares

fo
r

all
•

Jew
ish

b
eliefs

ab
o

utG
o

d
w

hich
are

in
the

firstp
aragrap

h
o

fthe
Jew

ish
p

rayer
‘the

shem
a’(includ

ing
b

eliefin
o

ne
G

o
d

and
to

lo
ve

G
o

d
w

ith
all

yo
ur

heart,so
uland

m
ight)

•
T

itles
used

to
refer

to
G

o
d

in
Jud

aism
and

thatthese
revealJew

ish
id

eas
ab

o
utthe

nature
o

fG
o

d
(titles

co
uld

includ
e

A
lm

ighty,K
ing,

Father,Lo
rd

,K
ing

o
fK

ings)
•

W
hy

m
any

Jew
ish

p
eo

p
le

w
rite

G
-d

m
issing

o
utthe

o
.

•
Jew

ish
b

eliefin
a

co
venantalrelatio

nship
w

ith
G

o
d

as
his

cho
sen

p
eo

p
le

w
ith

reference
to

ho
w

this
is

exp
lained

in
the

To
rah

•
Jew

ish
b

eliefs
ab

o
utG

o
d

w
hich

can
b

e
fo

und
in

p
salm

s,so
ngs,p

rayers
and

the
10

co
m

m
and

m
ents

•
Tenakh

sto
ries

thatrevealinsights
ab

o
utG

o
d

’s
m

ercy,jud
gem

entand
p

o
w

er
e.g.A

b
raham

and
Isaac,Jo

b
,S

o
d

o
m

and
G

o
m

o
rrah

•
G

o
d

’s
jud

gem
entand

fo
rgiveness

–
teshuva

(rep
entence),R

o
sh

H
ashanah,

Yo
m

K
ip

p
ur,b

o
o

k
o

flife

•
T

he
p

lace
o

fthe
To

rah
atthe

hearto
fJew

ish
b

eliefand
p

ractice
•

C
o

m
m

and
m

ents
w

ithin
the

To
rah

and
ho

w
these

are
exem

p
lified

in
Jew

ish
d

aily
life.

T
hese

sho
uld

includ
e

the
10

co
m

m
and

m
ents

and
tho

se
relating

to
the

law
s

o
fkashrut(Jew

ish
d

ietary
law

s)
•

K
ey

sto
ries

fro
m

the
To

rah
w

ith
und

erstand
ing

o
fho

w
these

affect
Jew

ish
p

ractice
to

d
ay,includ

ing
M

o
ses

and
the

E
xo

d
us

(linked
to

Passo
ver)and

creatio
n

(linked
to

S
hab

b
at)

•
T

he
im

p
o

rtance
o

fregular
To

rah
stud

y
fo

r
m

any
Jew

s

•
The

significance
ofthe

Torah
as

the
‘tree

oflife’and
a

source
ofauthority

and
w

isdom
,including

know
ledge

ofthe
m

ain
contents

ofthe
5

books
ofM

oses
and

their
place

w
ithin

the
Tenakh

•
Ideas

aboutorigins
ofthe

Torah
w

ithin
orthodox

and
progressive

Judaism
and

how
these

affectinterpretation
and

practice
(for

exam
ple,practices

surrounding
m

edicalethics,kashrutand
shabbat)

•
S

tories
and

texts
from

the
Tenakh,including

their
significance

for
Jew

s
today

w
ith

reference
to

how
they

m
ightbe

interpreted
by

differentfollow
ers

of
Judaism

e.g.Elijah,Isaiah,psalm
s

and
proverbs
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End
o

f
Year

4
o

utco
m

es
End

o
f

K
S

3
o

utco
m

es

•
T

he
significance

o
ffestivals

to
the

Jew
ish

w
ay

o
flife

w
ith

und
erstand

ing
o

f
b

eliefs
sho

w
n

atthese
tim

es.
Fo

r
exam

p
le:

S
hab

b
at(G

o
d

as
creato

r),
Pesach

(freed
o

m
),R

o
sh

H
ashanah

and
Yo

m
K

ip
p

ur
(jud

gem
entand

rep
entance),C

hanukah
(ho

p
e

and
d

ed
icatio

n),S
ukko

t(reliance).

M
eaning

and
significance

o
fJew

ish
rituals

and
p

ractices
d

uring
each

festival.
•

S
ym

b
o

lism
b

ehind
and

use
o

fm
ezuzo

t(p
archm

entw
ithin

a
sm

allb
o

x,
fixed

to
the

d
o

o
rp

o
sts

o
fho

uses),tzitzit(tassels),tefillin,tallit(p
rayer

shaw
l)and

kip
p

ah
(skullcap

)
•

S
hab

b
atas

a
w

eekly
d

ay
o

frest
•

T
he

m
eno

rah
and

M
agen

D
avid

(star
o

fD
avid

)as
reco

gnised
sym

b
o

ls
o

f
Jud

aism

•
D

ates
in

the
Jew

ish
calend

ar
w

ith
p

articular
und

erstand
ing

o
fthe

key
b

eliefs
b

ehind
and

im
p

o
rtance

o
fthe

3
fo

o
tfestivals

(Pesach,S
ukko

t,
S

havuo
t),d

ays
o

faw
e

(R
o

sh
H

ashanah
and

Yo
m

K
ip

p
ur)and

Yo
m

H
aS

ho
ah

(H
o

lo
caustm

em
o

riald
ay)

•
T

he
synago

gue
and

its
features.

Its
p

lace
in

the
life

o
fco

m
m

unity
•

H
o

w
a

S
efer

To
rah

is
p

ro
d

uced
,co

vered
and

treated
and

the
reaso

ns
fo

r
this.

W
eekly

use
o

fthe
S

efer
To

rah
in

the
synago

gue
and

the
annualcycle

o
fread

ings
•

T
he

significance
o

fp
rayer

e.g.b
racho

t(b
lessings),m

o
d

eh
ani(the

m
o

rning
p

rayer,giving
thanks

fo
r

a
new

d
ay)and

shem
a,w

hen
they

are
said

,their
m

eanings
and

their
im

p
licatio

ns
fo

r
Jew

s

•
Tefillah

(Prayer)in
Jew

ish
w

o
rship

includ
ing

the
A

m
id

ah
(stand

ing
p

rayer)
and

grace
after

m
eals

•
M

eaning
and

significance
o

fb
ar

m
itzvah

and
b

atm
itzvah/chayilas

co
m

ing
o

fage
cerem

o
nies

and
the

significance
and

m
eaning

o
fm

arriage
cerem

o
nies

•
B

eliefab
o

utlife
and

d
eath,includ

ing
stud

y
o

fb
ritm

ilah,girls’nam
ing

cerem
o

ny
and

Jew
ish

m
o

urning
rituals

•
T

he
im

p
o

rtance
p

laced
o

n
the

fam
ily

and
ho

m
e

in
Jud

aism
•

S
hab

b
atin

the
ho

m
e

includ
ing

p
rep

aratio
n

fo
r

S
hab

b
at,cand

les,b
lessing

the
child

ren,w
ine,challah

b
read

,fam
ily

m
eal,rest

•
K

eep
ing

the
law

s
o

fkashrut(d
ietary

law
s)

•
E

thicalasp
ects

o
fJew

ish
living,such

as
tzed

akah
(charity)and

tikkun
o

lam
(rep

airing
the

w
o

rld
)

•
B

eliefs,teachings
and

attitud
es

to
w

ard
s

the
Pro

m
ised

Land
•

D
iversity

w
ithin

Jud
aism

.
Includ

ing
religio

us
d

iversity
(o

rtho
d

o
x/p

ro
gressive

Jud
aism

),culturald
iversity

(A
shkenazi/S

ep
hard

i)
and

ho
w

this
can

lead
to

d
iffering

p
ractice.

•
T

he
S

ho
ah

(ho
lo

caust)
•

Jew
ish

resp
o

nses
to

co
ntem

p
o

rary
issues

in
so

ciety
(e.g.d

ivo
rce

and
m

arrying
o

ut)
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E
n
d

o
f

K
ey

S
tag

e
o
u
tco

m
es:

k
n
o
w

led
g
e

an
d

u
n
d
erstan

d
in

g
o
f

S
ik

h
ism

T
he

fo
llo

w
ing

end
o

fkey
stage

o
utco

m
es

need
to

b
e

used
alo

ngsid
e

the
p

rincip
alaim

fo
r

R
E

in
R

ed
b

rid
ge

and
H

avering:
T

he
co

re
p

urp
o

se
o

f
R

E
is

to
engage

p
up

ils
in

exp
lo

ring
and

resp
o

nd
ing

to
challenging

q
uestio

ns
raised

b
y

religio
n

and
w

o
rld

view
s,so

that
they

can
d

evelo
p

the
kno

w
led

ge,und
erstand

ing
and

skills
need

ed
to

ap
p

reciate
and

ap
p

raise
varied

resp
o

nses
to

these
q

uestio
ns,includ

ing
their

o
w

n.
T

his
m

eans
thatthe

ap
p

ro
ach

to
teaching

and
learning

is
no

tsim
p

ly
ab

o
utinjecting

kno
w

led
ge

into
p

up
ils.In

o
rd

er
fo

r
them

to
und

erstand
the

b
eliefs,teachings

and
p

ractices
o

fS
ikhism

,they
need

to
co

nsid
er

them
in

relatio
n

to
their

o
w

n
exp

eriences,id
eas

and
b

eliefs.
T

hey
use

these
p

erso
nalinsights

in
o

rd
er

to
d

evelo
p

their
und

erstand
ing

o
fS

ikhism
further.

S
ikhism

is
no

tstud
ied

exp
licitly

in
K

S
1

o
r

lo
w

er
K

S
2.

Ifitis
co

vered
as

p
arto

fa
them

atic
unitw

hilstp
up

ils
are

in
Year

4
o

r
b

elo
w

,p
lease

see
end

o
fK

ey
S

tage
o

utco
m

es
and

ad
ap

tthem
to

yo
ur

p
up

ils’need
s.

End
o

f
K

S
2

o
utco

m
es

End
o

f
K

S
3

o
utco

m
es

In
o

rd
er

to
d

em
o

nstrate
their

und
erstand

ing
o

f
the

S
ikh

religio
n,p

up
ils

w
illneed

to
sho

w
that

they
can

d
escrib

e,exp
lain,give

m
eanings,give

reaso
ns,m

ake
co

nnectio
ns,reflect

o
n

the
significance,exp

ress
id

eas
clearly,ap

p
ly,and

resp
o

nd
tho

ughtfully
to

:

In
o

rd
er

to
d

em
o

nstrate
a

system
atic

und
erstand

ing
o

f
the

S
ikh

religio
n,

p
up

ils
w

illneed
to

sho
w

that
they

can
exp

lain,co
nsid

er,ap
p

raise,
interp

ret,analyse,enq
uire,

sho
w

insight,ap
p

ly,justify
and

evaluate,
using

reaso
ning

and
argum

ent,in
relatio

n
to

:

T
he

S
ikh

b
eliefin

o
ne

G
o

d
w

ho
is

the
S

up
rem

e
Truth,U

ltim
ate

R
eality

and
C

reato
r

o
fallthings

U
nd

erstand
ing

o
fb

eliefs
ab

o
utG

o
d

w
ithin

the
M

o
o

lM
antra

S
ikh

b
eliefs

in
G

o
d

co
nveyed

b
y

the
jap

ji,includ
ing

the
M

o
o

lM
antra

B
eliefs

ab
o

utthe
nature

o
fhum

an
life

as
an

o
p

p
o

rtunity
to

unite
w

ith
G

o
d

Living
in

harm
o

ny
w

ith
H

ukam
(d

ivine
w

ill)

T
he

p
lace

o
fthe

10
G

urus
in

S
ikhism

•
T

he
life

and
w

o
rk

o
fG

uru
N

anak
includ

ing
his

d
isap

p
earance

w
hen

b
athing

in
the

river,his
teachings

ab
o

utG
o

d
and

ab
o

uteq
uality

and
his

estab
lishm

ento
fK

artarp
ur

•
T

he
life

and
w

o
rk

o
f

G
uru

G
o

b
ind

S
ingh

includ
ing

B
aisakhiand

the
fo

rm
atio

n
o

fthe
K

halsa
•

G
uru

H
ar

G
o

b
ind

,w
ith

esp
ecialreference

to
D

iw
ali

•
T

he
o

rigins
and

autho
rity

o
fthe

G
uru

G
ranth

S
ahib

and
its

status
as

a
living

G
uru

•
T

he
treatm

ento
fthe

G
uru

G
ranth

S
ahib

w
ithin

the
G

urd
w

ara

T
he

co
ncep

to
f‘G

uru’and
the

p
lace

o
fthe

10
G

urus
in

S
ikhism

•
the

autho
rity

and
status

o
fthe

G
uru

G
ranth

S
ahib

–
its

o
rigins,co

m
p

ilatio
n

(includ
ing

no
n

S
ikh

co
ntrib

uto
rs),autho

rity
and

status
as

the
living

G
uru

sho
w

n
in

p
ractices

includ
ing

read
ing

in
w

o
rship

and
stud

y
•

T
he

life
and

w
o

rk
o

fG
uru

A
rjan

includ
ing

the
firstm

artyrd
o

m
,co

m
p

ilatio
n

o
fthe

A
d

iG
ranth,b

uild
ing

o
fthe

H
arm

ind
er

S
ahib

(G
o

ld
en

Tem
p

le)
•

T
he

teachings
o

fG
uru

H
argo

b
ind

fo
cusing

o
n

earthly
and

sp
iritual

autho
rity

•
G

uru
Tegh

B
ahad

ur’s
actio

ns
in

relatio
n

to
religio

us
to

lerance

T
he

significance
o

fB
aisakhi(fo

rm
atio

n
o

fthe
K

halsa,new
year

and
harvest),

G
uru

N
anak’s

b
irthd

ay
and

D
iw

ali(freed
o

m
o

fG
uru

H
ar

G
o

b
ind

and
52

p
rinces)fo

r
S

ikhs
and

ho
w

these
festivals

are
celeb

rated
S

ym
b

o
lism

s
o

fthe
Ik

O
nkar

(sho
w

ing
b

eliefin
o

ne
G

o
d

)and
khand

a
S

ignificance
o

fw
earing

the
‘Five

K
s’and

the
sym

b
o

lism
o

feach

G
urp

urb
s,e.g.co

m
m

em
o

ratio
ns

o
fthe

m
artyrd

o
m

s
o

fG
uru

A
rjan

and
G

uru
Tegh

B
ahad

ur,B
irthd

ays
o

fG
uru

N
anak

and
G

uru
G

o
b

ind
S

ingh

T
he

gurd
w

ara
as

a
p

lace
o

fw
o

rship
,learning

and
service

fo
r

the
co

m
m

unity,
fo

cusing
o

n
the

H
arm

ind
er

S
ahib

(G
o

ld
en

Tem
p

le)as
w

ellas
o

ther
gurd

w
aras

•
Langar

as
exp

ressio
n

o
fsew

a
(selfless

service
to

o
thers)

Im
p

o
rtance

o
fsim

ran
(m

ed
itatio

n)in
S

ikhism
Value

o
fw

o
rship

atho
m

e
and

in
the

gurd
w

ara,w
ith

reco
gnitio

n
o

f
im

p
o

rtance
o

fsangat(religio
us

co
ngregatio

n/co
m

m
unity)

•
M

ain
S

ikh
m

o
rning

and
evening

p
rayers

•
S

p
ecialstatus

o
fJap

jiand
m

essages
w

ithin
ite.g.eq

uality,nature
o

fG
o

d
.
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End
o

f
K

ey
S

tage
2

o
utco

m
es

End
o

f
K

S
3

o
utco

m
es

S
ikh

b
eliefs

ab
o

utthe
cycle

o
fb

irth,life,d
eath

and
reb

irth,w
ith

the
aim

o
f

m
ukti(lib

eratio
n

o
fthe

so
ulfro

m
the

cycle
o

freincarnatio
n)

U
nd

erstand
ho

w
S

ikhs
p

uttheir
b

eliefs
into

p
ractice

and
w

hatd
ifference

they
m

ake
to

S
ikhs’o

w
n

lives,includ
ing

m
eaning

and
significance

o
frituals

w
hich

m
ark

im
p

o
rtantp

o
ints

in
life

e.g.b
irth,co

m
m

itm
ent/initiatio

n,
m

arriage
and

d
eath

T
he

significance
and

use
o

fthe
nam

es
S

ingh
and

K
aur

T
he

cycle
thro

ugh
w

hich
o

ne
strives

to
achieve

unio
n

w
ith

G
o

d
.

T
he

im
p

o
rtance

o
fb

eing
gurm

ukh
(G

o
d

-centred
)and

the
elim

inatio
n

o
f

haum
ai(p

rid
e/ego

)

T
he

A
m

rit(initiatio
n)cerem

o
ny

and
the

significance
o

fb
eco

m
ing

a
m

em
b

er
o

fthe
khalsa

•
M

eaning
and

significance
o

fthe
turb

an
tying

cerem
o

ny

N
am

jap
na

and
avo

id
ance

o
ffive

evils
o

flust,anger,p
rid

e,greed
and

und
ue

attachm
ent

R
ituals

surro
und

ing
m

arriage
and

d
eath

and
their

significance

E
q

uality
as

a
key

value
in

S
ikhism

,exp
ressed

in
sto

ries
fro

m
the

lives
o

f
the

G
urus

and
in

S
ikh

p
ractice

to
d

ay

T
he

em
p

hasis
o

n
sew

a
(selfless

service)in
S

ikhism
Values

includ
ing:

•
K

iratkarna
(w

o
rking

ho
nestly

to
earn

a
living)

•
Vand

chhakna
(sharing)

•
R

esp
ectfo

r
allcreatio

n

Living
in

acco
rd

ance
w

ith
the

teaching
o

fthe
G

urus
e.g.:

•
R

esp
ectfo

r
o

neness
o

fhum
anity

•
B

eliefin
p

eace,justice
and

to
lerance

•
Fo

rce
sho

uld
o

nly
b

e
used

as
a

lastreso
rtto

d
efend

righteo
usness

and
p

ro
tecto

p
p

ressed
•

S
ervice

to
o

thers
•

K
iratkarna

•
Vand

chhakna
•

Pro
hib

itio
ns

e.g.to
b

acco
,alco

ho
l,eating

m
eatthathas

b
een

ritually
slaughtered



Religious Education Agreed Syllabus | Redbridge and Havering

114

E
n
d

o
f

K
ey

S
tag

e
o
u
tco

m
es:

k
n
o
w

led
g
e

an
d

u
n
d
erstan

d
in

g
o
f

B
u
d
d
h
ism

T
he

fo
llo

w
ing

end
o

fkey
stage

o
utco

m
es

need
to

b
e

taken
alo

ngsid
e

the
co

re
p

urp
o

se
fo

r
R

E
in

R
ed

b
rid

ge
and

H
avering:

T
he

co
re

p
urp

o
se

o
f

R
E

is
to

engage
p

up
ils

in
exp

lo
ring

and
resp

o
nd

ing
to

challenging
q

uestio
ns

raised
b

y
religio

n
and

w
o

rld
view

s,so
that

they
can

d
evelo

p
the

kno
w

led
ge,und

erstand
ing

and
skills

need
ed

to
ap

p
reciate

and
ap

p
raise

varied
resp

o
nses

to
these

q
uestio

ns,includ
ing

their
o

w
n.

T
his

m
eans

thatthe
ap

p
ro

ach
to

teaching
and

learning
is

no
tsim

p
ly

ab
o

utinjecting
kno

w
led

ge
into

p
up

ils.In
o

rd
er

fo
r

them
to

und
erstand

the
b

eliefs,teachings
and

p
ractices

o
fB

ud
d

hism
,they

need
to

co
nsid

er
them

in
relatio

n
to

their
o

w
n

exp
eriences,

id
eas

and
b

eliefs.
T

hey
use

these
p

erso
nalinsights

in
o

rd
er

to
d

evelo
p

their
und

erstand
ing

o
fB

ud
d

hism
further.

End
o

f
K

S
3

o
utco

m
es

In
o

rd
er

to
d

em
o

nstrate
a

system
atic

und
erstand

ing
o

f
B

ud
d

hism
,p

up
ils

w
illneed

to
sho

w
that

they
can

exp
lain,co

nsid
er,ap

p
raise,

interp
ret,

analyse,enq
uire,

sho
w

insight,ap
p

ly,justify
and

evaluate,using
reaso

ning
and

argum
ent,in

relatio
n

to
:

S
to

ries
o

fG
o

tam
a

B
ud

d
ha’s

early
life;

the
Fo

ur
S

ights;
his

E
nlightenm

ent

T
he

B
ud

d
ha’s

teaching:
D

harm
a/D

ham
m

a
T

he
three

m
arks

o
fexistence

(anicca/anitya;
d

ukkha;
anatm

an/anatta)
T

he
Fo

ur
N

o
b

le
Truths

(d
ukkha,sam

ud
aya,niro

d
ha,m

arga/m
agga)

T
he

N
o

b
le

E
ightfo

ld
Path

N
irvana/N

ib
b

ana

E
thicalteachings:

karm
a/kam

m
a

and
reb

irth;
karuna

(co
m

p
assio

n);
m

aitri/m
etta

(lo
ving

kind
ness)

T
he

Five
Precep

ts

S
angha

and
exam

p
les

o
fo

rd
ained

and
lay

B
ud

d
histco

m
m

unities
in

U
K

e.g.T
ib

etan,Triratna
B

ud
d

histO
rd

er
T

he
significance

o
fm

ed
itatio

n
(e.g.sam

atha,vip
issana/vip

ashyana,m
aitri/m

etta,zazen)
S

o
m

e
exam

p
les

o
fB

ud
d

histscrip
tures,e.g.includ

ing
D

ham
m

ap
ad

a,Lo
tus

S
utra

E
xam

p
les

o
fco

ntem
p

o
rary

B
ud

d
histlead

ers
e.g.H

is
H

o
liness

the
14th

D
alaiLam

a
(T

ib
etan);

T
hich

N
hatH

ahn
(O

rd
er

o
fInterb

eing
–

‘engaged
B

ud
d

hism
’);

Luang
Po

r
A

jahn
S

um
ed

ho
(T

haiFo
restTrad

itio
n)
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